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The fleld of foreign larguage teaching has undergone many floctuations
and &rasmatic ahifts over the conturdes. As cpposed to physics or chemistry
where progress Io more or less steady, {t 1s a field whore fads and heroes
have come and gone in a sannes fairly consistent with what cccurs ia youth
calture. [ believe that ome reason for this almest randss change is the fact
that vory few lanpeage teachers have even the vaguear sense of history about
thely profesaion sod are umolear ccocerning the historical dases of the many
methodological aptions they currently have at their disposal. It {s hoped
that this brief ard necessarily oversimplified survey will encoursge many
lasguage teachers to lears mere adout the origine of thair prcfessica. Soth
kzowledge will give them some historical perspective thar will be healthy im
svaluating the so-called “innovaticse" or “sew" methods that they are fre-
quently expeaed to.

fre-20th Contury Trends: A Beief Survey

Price to this century, langusge teaching sethodology vacillated betweem
e types of mgroaches: cone type of approach which focused en uaizg 4 lame
Ruage, f.e. speaking and uneraterding; the other Sype whichk ¢ o AnAe
lyzing a language, {.e0. learning the gressatical rules. Soth the Classical
Greek and Medieval Latinm periocds were characterized by an esphases oo teaching
poople to use foreign larguages. The classical lazguages, first Greek and
then Latin, were used as lingua francas. Migher instructice was given in these
langusges All over Rurope. They were also used very widely In religicn, pol-
ftice, and busicesz. Thus the edicated elite bhoceew fFluent speakers, readera,
sl writers of the sgpropriate clessical lasguage. Ve coan assume that the
teachers ar tutors wied Informal and direct approacdes to Goovex the langeage
they were teaching asd that they used aursl-cral tech=iques and no language
Eextbooke per se, dut sathar hand-copled written materials of sces sort that
‘ware In the target language.

Later during thae Mensissance the formal study of the grassars of Greek

snd Latin becase pepular. Particularly in the cese of Latin, it was discovered
that the grammar of the Classical texts was different from that of the latin
Seling widely used a5 a lingws freanca--the latter aubseguently being labeled
degeneorate or vulgzar. Lvestually a chasm developed botween the Classical fatin
Sescribed in the Ranalssance grésmare, which became the forsal object of in-
struction fn schools, and the Latis belng used for everyday purpoaes with the
result that latin wes ultimately adandoned as & Jingus franca. (No one was
speaking Classiocal Latin asyway, and verious Psropean vernaculars had degun to
rise In we and popularity). Thus in retrosgect, stresge as it say seem, the
Fenalssasce precccupatiom with the forsal stody of Classical latin ceatributed
significantly vo the demise of Lavin as a lirgua franca {n Western Eurcpe.
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The fleld of foreign larguage teaching Sas undergose sany fluctuations
and dramaric shifvs over the centuries. As opgosed 12 physios or chemistry
whare progress {s more or less ateady, St fo a field wiere fads and herces
Bave come a=d gone in a manner fairly consistest with shat ccours In youth
culture, ! believe that one reason for this almcat randos change fo the fact
that very few language teachers have even the vagusst secse of Ristery adout
thelir profesaion and are unclesar concerning the Bisterizal bases of the many
methodological opticea they carvently have at their disposal. It {s hoped
that this brfef and pecessarily oversimplified survey will encourage sany
language teachers to learn more about the origiss of thelir professicn. Soch
inowledge will give thes scme historical perwpective st wiIll e Mealthy is
eraluating the xo-called “inmovatlons™ or "new™ methods that they are fre-

quently expoand %o,
Fra-20eh Century Tresda: A Brief Survey

Prior to this century, language teaching methodolagy waclllated between
tws types of approaches: one type of approach wihich focosed on using a lan-
geage, l.e. apeaking and unerstanding; the other type which focused on ana-

3 a lasguage, i.e. lsarnisg the grassatical rulea, Both the Claszlcal
Greak and Nedinval Latin periods were charucterized by an emphases oo teaching
pecple to wae forelgn lasguages. The classical lasguages, first Greek and
then Latin, were used as 1 frances. Higher inatruction was gives In these
lazguages all over Durcpe, were also used very widely s seligien, pol-
itice, and duminess. Thus the educated elite became fluent speakers, readers,
and writers of the appropriate classfcal larguage, ¥e can asavme that the
Teachers or tutors used {nfersal and direct spproaches to convex <he language
they were teachirg and that they used sural-oral techniques a=< no lazguage
_ textbooks per se, dut ratder hand-copled written materials of some sort that
were im the target language.

Later duritg the Renaizsance the foemal study of the gramsars of Greek
and Lavis becase popular. Particularly in the case of Latin, It war discovered
that the grammar of the Classfcal texts wos different from that of the Latin
Seing wideiy used aa a lingus frenca--the latter suaequentiy being lsbeled
degenerate or vulgar. Cveatsally a chass developed detween tThe Classical Latin
deacribed In the Recalasance grwsmara, which became the formal otlect of iIn-
struction In schools, and the latin deing used for everyday purposes with the
rault thar latin vas ultisately abandcoed as o lingos france. (No oze was
speaking Classical Latin amyway, and verloss Furcpess vernaculars had Begun to
rise in wre and pogulasity). Thus iz retroapect, atrange 23 [t may sees, e
Pezalzsance preccospation with the formal study of Classical Latin contributed
significestly 2o tha denise of Larin ar a lingus frasca in Vestern Lurcpe.




Since the Eurcpeun vernaculors had fncreased in prestige asd ctility, it
ir ot purprising that pesple in one country or regiom began to find St
necessary and useful te learsm: the languwage of another country o regics.

Thaa the focus in language study shifted back to utility rether than asalysis
during the 17th Cemtury. Perdaps the oot famous larguage teacher and mothe
odologist of this perfod 1s Jan Comentius, & Csech, who published books
aboat his teachisg techniques between 1631 and 1658. Scme of the techoigues
that he used and eapoused were the followirg:

~use I{mitaticn izatead of rales to teach & language
-have your students repeat after you

-use a limived vecabulary initially

~help your studeats practice readizg and speaking
=teach language threigh pictures to make it meanicgful.

Thas Comenius made expllicls for the flrat time an [nductive appreach to
lsarning a language, the goal of which was to teach use rather thas analysis
of the lamguage being taughr.

Comenius' views hald sway through most of the 18th Century; however, by
the begisning of the 15th Century the aysvematic study of the gramsar of
Classical Latin asd of clsssclal texts had once again taken over in schools
and univercities threughoot Zurepe. The amalytical grasmar-translatice ap-
proach bacame firmly entrecched, met only 4% a sethod for teaching Latin but
soders languages as well., It was perhigs bent codified in the work of Karl
Plotz, a Cerman scholar, who had a treserdods Influance on the langusge teach~
ing profession furlng his lifevime and afterwards. (He died fn 1881).

True to form, however, 24 swinging of the pendulum cootinued. By the
end of the 19th Cenrery the Nirwct Method, which coce more stressed abflivy
o use rather than to amalyze & langusge, had been sstablished as a viable
alternative. Gouln, a Frenciman, began to pudlish in 1680 concerming his
work with the Direct Method. He had dees {nfluenced sceewhat sariier by an
oider friend, the Cer=an N lcsopher-scientist von Humdoldr, who had expres-
sad the following eotien:

A language camsot be tacght. Ome can only
create conditions for learning to take place,

The Direct Method crossed the Atlanmtic in the early 20th Century when de
Sauzd, a disciple of Gomin, came to Cleveland, Ohio and saw to It shat all
forelgn language Instruction in the public schools there reflected the Direct
Nethod.

Seven 20th c.atgz mm to Langusge Teachirg

In additica wo the Crssmar-trenslation Agproach and the Direct Approach ‘--
¥hose historical antecedants we have already discussed--there are five other
discernable approaches to forefign languige teszhing that have bews widely
uted durisg the 20th Contury. These seven agproaches thes are as follows:
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«Direct Methed

-¥eading Aoproach
«Audiolirgualise

«Lognitive Code 2
~AffecriveMumaniste™ Approach
~Functional /ESP Approach

Bowever, before specifying the features of each approech I would like te
digress » moment to clarify sose verminology that is crucial to this discus-

sion, Nsoely, what 4o we mean by the terss 1, nethod, and techmique?
Are these terms symooymous? If not, bow do fer? L4 Anthony 13523,
has provided a usefui set of definiticen far cur puryoses, An to

lesguage teaching ia scmethiczg that reflects a certain nodel or e

«or theory I{f you like. This term is the lroadest of the thiee.
A method, on the other hand, £a a set of procedures, i.e. a pystem that spells
owt exsutiy how to teach a language. Methods are more specific than ag-
groaches 24t less specific than techmiques. Methods sre typically ocmpatible
with one (or perhuapa two) spproaches. A tectaique is a classroce device o
sctivity and thus represents the nartowest tere of the thres. Scee Techniques
sre widely used and found in many methods (e.g. imivaticn and repetiticm);
Sowever, scse teckniques are specific to or characteristic of a given method
(e.g. using cusinaire rods = the Silent Way). This will become clearer to
the reader in the subsequent methodological section of the pager,

At this point [ would iike to cutlice sach of the seven approaches Lissed
abeve, e addivice, I will cote any special preficlescy or role that the
teacher fa expected {or not expected) vo fulfill,

1. Grammar-translaticn Approach (An extension of the apgroach
™  used to teach classfcal lasguages to the teaching of mod-

ern larguages)

a. dnstpgetion is given is the native language of the
students

b, there fa little use of the target language

c. focus is on grasmatical parsing, {.e. the forw acd

. inflextion of words

d. there Iz eoriy reading of difficult claasical texts

¥, » typical exercize is to translate sesitences from
the target lasguage into the mother Tomgue

£, the result is udsually an {nadility to use the lam-
guage for communication,

g+ the teacher doesn't Sawve tc e able %o speak the

target langusge

2. Direct " Method * (A reactiom 1o the gramsar-translation
ta fallure to produce learters whe could

use the foreign language they had een studying)

is permitted (f.e. teacher
does ot need 10 know the students' native language)
and anecdetes {n modern

.
8
:
i
:
s
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conversatiosal style

€. acticnx and pictures are used to sake meanings clisar

d. gremmar is learned inductively

*. literary texts are rosd for pleasure and are not
analyzed grasmatically

£.  the targetr culture is also taught {nductively

£« the tescher must be 2 pative apesker or bave native-
like proficlency

3. Basding Aoorcach (A reaction to the lspracticality of
the cirect method that develeped In the U, §,, i.e.,
resding was the moat usable skill to have in a foreign
language since =0t asny poople traveled atrcad iz 1030,
Alsc, there were not escugh teachers who could wse a
forwign language well enough to teach by the direct method.) '

4. only the gressar casful for reading comprerensics s
taught

B.  vocabulary I controlled at first and thes expanded

. trasalstion s once more a respectabla classroom
procedare

d. reading ccmprehansion iz the only langusge skill
e=phavized

€. the tsacher dowsn't need to have good orel proficiemcy

In 2a varget langsage '

e Mediclizouallise (A reaction te the readizg approach and
1ts Lack =7 sechases oo oral~aural skills that developed
ed decans Sominant during the 0%, %0%'s, and £0's. It
taxes much from Direct Neticd bot adds features from
structuralise asd dehavioriss,)

A, egine lesoons with 4falogs

9. uses aimicry axd semorization because it assuses that
iangupge fo xadis formation

€. gramaticel structures are sequescod

d. greemar {e taught inductively

¢. akills are sequenced: listenieg and speakirzg--resding
and writing (postpesed)

f. pronumclation iz streased from the beginning

€+ vocabulary fs severely lfmited fn the Inivfal stages

B. @ great effeet is made to prevent error

f. larguage {5 oftves manipulaved without regard to
meaning or cantent

3. the teaches's role can be conpared to that of a dog
tralner

k. the teagher must be preficient only In the strectures,
vecabalary, etc, that she/he [s teachisg, nince
learning activities and materials are carefully
controlled

g <t

s tive Cods (A resctfon to the dehaviarist features
of t clisgual spproach)




°.

8. language is viewed as rule acguleition nor Mahis
formation

5. empdasis iz on deing abla 20 use the Language

©.  Iostruction is often individualized; lsarner ia
responsidle for his own learning

¢, grasmar can be taught dedactively ax well as fnduc-
tively, f.e.,oxpliciy vules com De stated

e. prommciatice is de-emphanized; perfection {8 viewsd
As & ynrealfstic goal

f. reading sxd writing are onoe agai= sx {mportant as
Fpeaking and listening

§« eTrOrs are viewed as fnevitable, somerhisg shat should
Be coed constructively In the lewning process

he wmeaning (compreberaion) is very fsportant, dasfe to
prograss

i. the teacdsr's role Is to help students refine theiy
comtrol of the target language and to heccsw more
native-1ike In successive stages

I+ tha teacher 15 expected 20 have 2204 getaral pree
ficlency In the targetr lasguage ss well as
abllity 1o ssalyze the target language

Aﬂoednamtnie Approach (A reaztics to the general
ko fective comafderations in both sudlclingualise
and cognitive code. In other respacts {t Is compasible
“ith such of cognitive code,)

A, emphasizes communiation that {s meanirgful to the
learves

b, eophasizes rempoot for tha Individusl {each atudent,
the teacher) and for his/her feelings

€, dratruction fnvelves such work {n esall groups

d. translation Is permitvted and often used Meavily in
the initfal stages and thes phased out

€. clazs atmosphere iz viewed as more i=portant than
wetlfitd or materials

£.  peer support and fntersction iz needed for imarnincg

£ leaming & foreign language i3 vieved as 2 self.
realization experience

Ry the teachar is viewed as & counselor or facilisator

. the teacher shculd de bilirgual in the mative language
of the students and In the target Langusge

Rinctional/ESP Agpromch

a. the focus s on relevance-~i.e.,What the students need
the langesge for

b.  careful survey work is carried out to assess stwdants®
meeds (sccial situations, linguistic comtewt, area
of specializaticn, cosmunicative functices, ere.)

€. saterialz and teaching procedures are daveloped in
keeping with the meeds asalysis




4, muthentic (1.e, unsisplified) larguage saterials are
weed for teaching

a. ke akili(a) the avodents maed pet practiced [ 1.e.,
for veoling-~reading is emphasized from the outser,
{.e. one doasn’t have to speak & language to read it,)

f. e pative language is used for oplanatico and
discussion when useful

g. the teacher should have good bazicz knowledge of the
learer's flold of specializaticon ({.e., wedicine,
econonics, electrical esgineering, =ta.)

5. the tsacher ahould be fluent in the studenta' native
langaage &8 well as havisg excellent ccatrel of the
TArget larguage

Thas we oan sow that certain faaturea of each approach cutlined above
srose in reactica to perceived fusiequacies or improcticalitiea in an earlfer
s;ercech or approackes. Alss, In terss of the Dsm-Analysis Zichotemy noted
sarlier, cestain grocpings emerge (the arrcuas arv used to reinforce an ap-
preximate historical sequancel:

Direct Mathod

Audiolingualilian

Affective-nmanisntic

USE ANALYSIS

foar Curtest Metheds Compatible with the Cognitive, Affective, or Munctional
A [

Fach of the language teaching approaches discossed above developed In
resposas o trends In psychology or lisguistics or to perceived sccial or
political needs, They were shaged and influesced Dy seversl pecple or large
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af isdividuals over a period of time. HNethods, Dowever, are
: Mytondtobomwpdm«ﬂnocwm(orvynry;:g

gals). Thia pereon, in tum, gethers dizciples o accept their prophet's
- methed &8 axicmatic and who help him spresd the word. The following methods
.tﬂgk«u of this tendency (the criginatee of the method s glven in paren
hecen )

~Suggestology or Suggestcpedia (lozanor)
«Total Physical Sesponse {Asher)
~Comman ity Language Learsing (Ourvan)
-51lent May (Gattegno)

Each merhod {s compatidble with the Cognitive Code, thn Affective/hums-
istic Approach, or the Functicnal Approach and is currestly defng vouted as
®the" way to learn a language by its disciples--£f not by the prophet himself,
Lach will be driefly dascribed below and a rwlevant current meference will be
provided shocld the reader e intervated in learning more sbout any of these
sethods,

&ﬂﬂﬂ* This iz a method used to teach all academic subjects, mot
Juse vages. 1% was develcped by Georg! lLozancy, & Mulgsrian psychiatriat,
who designed this methcd %o counteract fear. He believes that fear of incoe-
petence or mistakex and apprehension regarding that which Is new and unfamilfar
are the factors that constraln learmning rather than orne's native intelligesce.
In this sethod & child-like trust in the teacher {{.e.,infantilizatica) is
foatered in wach student. The setting must be comfortable asd relaxieg ( i.e.,
soft carpets, eany chairs, pleasast colora), The arts--musis, painting,
theater--are aesthetic reinforcers of this physical confor: and pleasure.

Coe takes on o new identity and is givem a new mame %o encowrge loss of lahi-
bivices. When used to teach a lasguage, suggestclogy makes vae of lengthy
dialoga. These dialogs are read, translated, asd reread Ly the teacher at
2ifferent rates and with different Intonstions. Cach lessom lawts six hoars
and for homework students are asked to reresd the latest dialog 4t Bedtine

and afrer rising in the soraing., As the set™od progredses, communication fs
sephiasized asd grammar and prosurefation are de-esghasised.

A recent book by Lozasov (1978) sbould be coazulted by thoee izterested
learning more sbout the san a=d hiz sethod.

Total fcal e, Jams Asher, a Rarning psychologist, develcped
- ar JANguage te ng thet Incorporaten sany things we koow to be
trus of child langoage ixition. The teacher gives commands in the varget
Iangmage such as'Stasd upl'Sit down'and after first performing the activity
hinself 1o demonstrate the meanisg of each command, his students then carry
sut theee ccomands aa thoy are spoken, fimat in grows and then individually.
The [rrentory of coemands moves froe aisple %o coeplex and grews from a fev
o mary. There {3 =6 pressure 2o apeak. Stulents speak when they are ready
1o 40 80, Dxperimemtation has shown t™hat there £5 near perfect retentiom of
what ia learsed with this method over a long pericd of tise.

A recent publication Yy Asher (1977) will provide the interested reader
with more background and scme good resesrch data.




W. This method was developed by the late
Charles v @ Jesulr Sriest with backgrousd {n Clinfcal Peychology and
Counseling, It reflacts Nis gemeral teachirg atrategy, Counselisg Learming,

which has been afapted In Commumity Language Learning specifically to the
Teaching of foreigs languages. Studeats are viewed as clionts, and teachers
Are ccasiderwd nounselors. There {s mot much coscern few techaique as sush
Heman reistiozabips are wvhat really matter. The needs of both the ciient
anl the counseler sust be comafdered, and the clfents themselves decide

what 1% s that they want to lears. A class starts with ihe olients sicting
in a circle with the ccunselor outsfde the ¢ircle, They degin to say
things In eir native lazguage snd e teacker-cousselor trasslatas these
atterances into the target langsage, The student-cifons then repeats what
has been said in the targer larguage. Rrrors are corrwcted by the cousselor
merely regeating withsut error any faulty stterence thatr a client hes pro«
Seced In the target lasguage. Thers ave five stagen involved {z the teaching~
learning process going from the degendent (or embryonic stage) tc the fully
dzdependent stage. Thus Isarning ia viewed an 2 maturation process.

The details of this sethod are descrided more fully in Curran's 1976
volume on the use of Casemnity Language Learning in language teaching.

%Elnt Way. Llke Suggestology and Cowmaeling Learning, the Sflent Way
{2 & ng methed that {s sot reatricted to lasguage teachirg., It was

developed by Caleb Cattegno, an efecatfonal fack-of-all-trades who heads a
commerciazl organizaticn called Lducatlonal Soluticas, Ine, in New York City.

iz this method no use of the native langsage is permitted. A pet of auatere

wooden (o plastic) rods of varylsg lergth and color are used to introdoce

the syntactic and phenclogical structure of the langwage within & restricted ,
vocadulary. Thom-ndoucwuuer-mwn«uymndt!bmtm

stodents must recall, imStave, and 2591y vhat they have learned. The stu-

dests take over almest immediately asd periods of aflence--during which stu-

dents try to recall vhat has been salde-are typical, Colorwcoded charts

are used 1o teach and corvect promanciatice and grammar so that such of the

tioe, the teacher merely polnts to the chart instead of speakisg. Later many 1

Aifforent kinds of materisls soeh as worksheets, readors, and fLlss ave used
To take students beyond the slfeentary level.

_Gattegac's 1976 publicatics on the use of the Silent Vay in language ,
Teaching s reccesended to the reader who wishes to have mocw detalls regar-
ing the sethod. '

Naving briefly surveyed thess four methods, I feel that I BUST ROW add
Scee words of caution. First of all, all four methods--tc & degree-~[gnore
The fact that there are individual differences among learners in teres of
oognitive style and sccfal preferences. This fact srecludes that any one of
These pethods will be ' the ' mothod to use with all learners in all ciroum-
Stances. Yet that Is precisely the clais I have heard sade by » disciple or
h about each one of theas methods. Also, to varying degrees, those four

are commercial: books are sold, workshops are given for a fee, eto.
- the prophet and disciples alike often have some degree of profit motive,
ot 4 flnancial stake in the success of the method.




ar Strevens, & Wallekzoun Brlefss xpert on Loglfsh language teaching,
™ he h-s'uy skepticim ¢ o encouraging the reader o develop,

fon de ztaves:

* » + The complax oircunetasces of teaching aedd
dearnisg languages--wive Cifferent kinds of
ppils, Teachers, afms and @ jectives, yeroackes,
methods - classroos techniques and

make £t Incenceivalle
that any 2ingle sethod couls schisve optisum
dsccess In al3 clircumatances.

(Strevens, 1977, p- %)

cerrclorates whas ETrevera says,
of all four marhods descrided
Pecple Bave told me that hey couldn'e
lac T Vay and dropped
Others decriled the Language Learning
ST Warw senoyed by the T-grecp type atscsghere, Others would never
Take 8 Total Fiysicsl Resposae course because they refuse O mun arcund asd
9 and Sowun while leasning a language. Tet others "3y thet Suggestopedia
they do not feel o change of 1éentity woula facilitate
iearaing and they claim that they would not subet!
esascious type techniques anymore thes they would agree

m_c_nton for !2 5L cm

in spite of the Setracticas noted above, there has Seen ssough experi-
Wentation doce to show that all four of the methods I have dfscussed work
Wil 1€ dome tntmtwly wvith small Eroups of students urder ideal contitiong,
- PRt saong which are thar the teacher 2o vell-traized and proficiens In

* Target language.

However, what alest the rwalewerld IrL classrooe where the following
pditicns often prevail?

~& two-bour=session twice & week or a cne-heur seasion
three times & wenk

“Crowded classes with 4o O =oTe atudants

~deaks nailed to the flocr

~Inadequate textbooks, [f any

=ho AV equipmens or materials

the xtudent can
£°t *id of his werss fears axd Inhiditions, moch can

dearned quickly throegh expesure to the targer fangoage (i.a., the husan
tremendous suboonscious powers of leaming if they m'cuouoa to




operate.) The Total Mhysical Response Method han taught me that listenling
coapredansion s primery and that f that skill is present, other skills

can develop spontanecusly. Also meanisgful physicsl activity can be an Ia-
portant adfunct to internalizing & larguage--we learn by doing, not jest

by sitting and listeming. Cosmumity Language Learsing has taoght me that
the feelings axd emotions of the students and the tescher are wvery isportant)
that without mutual trust, learnisg fs fmpossible. In »ddition, It has
coavinced me that in certais situations I shosid let sy students generate
the ayllabus, f.e..let them decide what thay are goi=g o learn. Finally,
the Silent May has taught me that langoage learning fz & heavily cognitive
precess and that the studesty shoald be made responsible for his/ter learning.
In cther words, teacking sust be scbordimated to leamming. Ancther [nsight is
that I am no lomger afroid of those pericds of aflence that cecur from time
to time in my langusge clasees; I can walt for the students te talk without
jamping 4n to £Ill the void,

Comclusion, What is the solutionm for the ESL teacher, given this abundance
of methods? The only way to Make wize decisions [s to lears more about these
ed other methods. This peger has fust scratcded the surfsce, [lFurther isfeee
mation is avafladle in decks, jourmal articles, at profesniomal comferences,
asd at prefessicnal weriabops, There are also three other things the teacher
hea to 40 to make 8 good decizlon ccacer=ing the choice of a methods

1. assess student meeds: why sbould thay learn English?
for what purpose(s)?

2. examing isstvucricnal constraints
«tise (Rours per veek, mamber of days per week)
~class size (mature of enrollsent)
-paterials (set or free syllabus) ete,

S. determlne zeeds, attivedes, and optitudes of Individual
stodents To the extent that thia s poosidble (See Peck,
1973)

MHaving doce all these, the™teacher will be in a position to derive useful
techaiques or principles by studying the adowe four and other methods. A
former professor and current colleagee of mize sums up the professional ESL
teacher's responsibility micely:

Adapr: don"t adopt.
(CiLifford Prator, personal cosmunicatiosm)

I scdalit thar a teacher is In a detter positicn to follow this advice if
she/>e fs familiar with the history of cur professicn,




rooTROTLE

.

Oral presentations of thia paper werw =ade at the L.A.-long Boach
FATESO0L mini-conference in October, 3978 s=d at the CATESCL Conventica in
Los Angeles o April, 1579, Thds papes is cbviowsly o syntheaini I have
fraws oo many Boartes, notably ¥ally (1963), Madseo (197%), and Prator with
Culoe-Murcia (1979).

The term ' Direct Method ' ls more widely used than "Direct Approach,'
powwver, this {9 really an approsche--not a method--if we follow Anthorny'a
(21963) definitioan,

J

The tere humanistfo' bas two seanings, One seaning refers I the
susanities (.0, literature, philosophy, history, ete.] The othas refers w0
that branch of psychology concerned with the sole of the soaio-affective
domain in tusan ehavior, It is the latter meaning that is being referred to
here.
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