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Abstract 
The multidisciplinary nature of English language courses prompts teachers and students to pursue meaningful tasks 
that delve on significant issues in society. One significant project that classes can develop are advocacy presentations 
that help stimulate awareness and engagement among different stakeholders. This practical paper presents three 
lessons for online ESL classes in providing students’ skills needed in developing advocacy presentations incorporating 
sustainable development goals. Specifically, the lessons focus on formulating an advocacy presentation through a 
conceptual plan, infographic design and video presentation. In terms of technology, the lessons are facilitated using 
Canvas, Google Docs, Canva and Zoom to develop, implement, and evaluate advocacy presentations made by students. 
Since English language education demands learners to be responsive to the needs of communities where they belong, 
advocacy presentations through the help of other members of the community and technology can maximize 
opportunities for engagement in understanding the impact of sustainable development goals in different aspects of life. 

Resumen 
La naturaleza multidisciplinaria de los cursos de inglés impulsa a profesores y estudiantes a realizar tareas significativas 
que profundicen en cuestiones importantes de la sociedad. Un proyecto importante que las clases pueden desarrollar 
son las presentaciones de abogacía que ayudan a estimular la conciencia y el compromiso entre las diferentes partes 
interesadas. Este documento práctico presenta tres lecciones para clases de ESL en línea para proporcionar a los 
estudiantes las habilidades necesarias para desarrollar presentaciones de promoción que incorporen objetivos de 
desarrollo sostenible. Específicamente, las lecciones se centran en formular una presentación de abogacía a través de 
un plan conceptual, diseño infográfico y presentación en video. En términos de tecnología, las lecciones se imparten 
utilizando Canvas, Google Docs, Canva y Zoom para desarrollar, implementar y evaluar presentaciones de abogacía 
realizadas por los estudiantes. Dado que la educación en inglés exige que los estudiantes respondan a las necesidades 
de las comunidades a las que pertenecen, las presentaciones de promoción a través de la ayuda de otros miembros de 
la comunidad y la tecnología pueden maximizar las oportunidades de participación en la comprensión del impacto de 
los objetivos de desarrollo sostenible en diferentes aspectos de la vida. 

Introduction 
Awareness of global issues is a significant theme in education as students are taught skills with the aim of 
developing responsible citizens (Kwee, 2021; Lavrysh et al., 2020; Reeves, 2019; Vasconcelos et al., 2022). 
In the case of English language courses, global issues lend themselves in interesting ways to allowing 
students to engage, evaluate and act in the hope that they can contribute to meaningful change. Specifically, 
since the emergence of the internet as a powerful tool in exchanging information, promoting awareness, 
and stimulating action, outcomes of English language courses can have a meaningful impact in communities 
where students belong. For instance, interest groups that advocate to address significant global issues have 
found a reliable and effective platform to build communities of practice around the world. In 2015, the 
United Nations (United Nations, 2015) launched the 2030 Agenda for Sustainable Development that aims 
to transform the world in 15 years by targeting 17 sustainable development goals (SDGs) or global goals. 
These 17 goals are action plans focused on people, planet, prosperity, peace, and partnership (See Figure 
1 below). Different countries and stakeholders have resolved to take part in addressing issues like poverty, 
hunger and the planet's degradation. As a result, in the effort to make students active members of the 
community, SDG is now introduced as part of the educational curriculum. For instance, some university 
courses incorporate SDG as the advocacy platform. Kwee (2021) highlighted the role of teachers’ 
preparedness to effectively incorporate SDG in the classroom. Using a case-based teaching approach, 
Vasconcelos et al. (2022) reported that students from four countries were able to have a deeper appreciation 
of the SDG issues and an opportunity to express their opinions when they were presented real situations 
(e.g., biodiversity conservation of BIalowieza forest in Poland, preserving the cultural identity of a farm in 
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Portugal). In their study, teachers introduced these real-case issues, and students were expected to discuss 
and collaborate with their peers and present their arguments and solutions through role-playing or 
multimodal presentation. Reeves (2019) reported that SDG could be introduced through “co-learning open 
classes and workshop-style public events” (p. 1389). Rather than the traditional classroom lecture approach, 
students in this study learned SDGs with the community stakeholders through small group discussions. 
Moreover, since communication technology bridges geographical distances between participants, interactive 
tools allow teachers, students, and other stakeholders to collaborate seamlessly (Barros-del Rio et al., 2020; 
Megawati et al., 2021; Pischetola et al., 2021). In this paper, we describe the implementation of lessons 
that capitalize on students’ engagement with technology and members of the community to arrive at 
advocacy plans related to SDGs. 
Due to the rise of different global issues such as environmental problems, health concerns, and 
discrimination, creating advocacy presentations in English language classes can help students engage more 
meaningfully on concerns that are of significance to the community (Kanemoto et al., 2021; Tan & Mante-
Estacio, 2021; Ugalingan et al., 2020). In designing these lessons, we take the position that students are 
part of a learning community developing knowledge, skills, and attitudes through collaboration with 
experienced professionals and members of relevant organizations. As such, meaningful and authentic 
experiences with these members of the community help increase students’ understanding of complex issues 
tied to the sustainable development goals influencing their development of effective advocacy presentations. 
Moreover, since online classes provide the necessary tools for collaborative learning, the lessons capitalize 
on digital literacies which are instrumental in the creation, distribution, and reception of multimodal texts 
(Frechette, 2014; Ugalingan et al., 2022). Thus, the online lessons incorporate sustainable development 
goals in developing effective advocacy presentations. Specifically, the lessons aim to equip students with 
skills in evaluating information, creating accessible and persuasive materials that emphasize the sustainable 
development goals through collaboration with community members.     

The Lessons 
Grounded on the community of practice perspective (Lave & Wenger, 1991), the learners are positioned as 
active yet novice members of the academic community. The lessons are part of the course, Purposive 
Communication offered to first year university students. Aimed at developing communication skills through 
a range of interrelated tasks, students are prompted to work through interdisciplinary means to explore 
social issues and eventually establish advocacy to maximize engagement among members of the 
community. Specifically, lessons related to the SDGs are implemented to contextualize the social 
engagement aspect of learning. The three lessons discussed in the present work outline the different stages 
of preparing advocacy presentations in online ESL classes. Specifically, Lesson 1 focuses on advocacy plan 
development, Lesson 2 is devoted to the creation of advocacy materials, and Lesson 3 is focused on the 
advocacy presentation. Moreover, different uses of online tools in achieving the intended goals of the lessons 
are included.  As such, while the lessons are aimed at equipping learners' skills in preparing advocacy 
presentations, collaboration with the teachers and members of non-government organizations advocating 
specific SDGs are necessary for the refinement of students’ presentations. In the three lessons, the intended 
outcome for students is to create an advocacy presentation that emphasizes a specific sustainable 
development goal.  

Lesson 1: Advocacy plan development 

Time: 180 minutes  
Aims: The students will be able to (1) identify the sustainable development goal of different advocacy 

presentations from non-governmental organizations, (2) select a specific sustainable goal for their 
own advocacy project, and (3) write an advocacy plan for their presentation.  

Resources/ materials: computer/laptop with internet access, Zoom application, Canvas course platform and 
Google Docs 

Possible problems: Unstable access to the internet, access to Canvas 
Procedures  
1. Opening  

a. Inputs on the sustainable development goals are presented through a teacher-led discussion which 
focuses on the history, development, and implications of the SGDs for local communities. 
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b. In addition, a sample video5 is presented that provides an overview of the SDGs. 
c. An alternative is to invite members of non-government organizations (NGOs) in a Zoom conference 

to discuss their advocacy and projects. Organized as a forum, students are allowed to ask questions 
on the nature of the advocacy of the invited NGO members. 

2. Main Activities  
a. The students are tasked to participate in a forum online by posting on the Canvas course discussion 

board. In terms of input, students are expected to identify the SDGs covered in the presentations 
and relate these inputs to their own observations in their respective communities. Figure 1 shows a 
sample of a Canvas discussion thread in which the teacher poses questions related to observations 
of students concerning the SDGs. Further, this solicits inputs from the class on selected advocacy 
that students intend to work on as part of their advocacy presentation.  

 

Figure 1. Canvas discussion thread  

b. In developing the advocacy plan, students are organized into groups to identify a sustainable 
development goal, conduct research on issues related to the SDG, and formulate an action plan that 
addresses problems/issues related to the SDG. These are facilitated through a Zoom room meeting 
with the teacher and Google Docs in order for the groups to brainstorm and develop their advocacy 
plan. 

c. For the advocacy plan, the students will prepare a draft with three parts. The first part is an 
introduction that contains the rationale for their advocacy based on the selected SDG. Next is the 
body which contains a tagline, a one-line statement that describes their advocacy and 
issues/problems observed in the community related to their selected SDG. The third part contains 
their action plan which covers their strategy in promoting and addressing the issues/problems related 
to their selected SDG. In order for the students to proceed to the next step, online conferencing with 
the teacher will be done to refine their drafts.  

3. Closing 
Since each lesson requires reflective pieces from the input presented and activities done, the teacher 
presents these questions as writing prompts for students to respond to via online message boards on 
Canvas. Since students are exploring community issues in relation to identifying their preferred advocacy 
project, this assignment is done individually.  
The students will reflect on their learning activities: What is the relevance of their advocacy in addressing 
problems/issues in their immediate community? How can their advocacy be best communicated to the 
community? What problems did they encounter in preparing their advocacy plan and how were these 
addressed? 

 
5 Green, M. (2016). How we can make the world a better place by 2030 [YouTube video]. TED Talks. 
https://www.youtube.com/watch?v=o08ykAqLOxk 
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Lesson 2: Creation of advocacy materials 

Time: 120 minutes  
Aims: The students will be able to (1) create advocacy materials in the form of infographic posters, and 

other materials for their advocacy presentation, and (2) study the language and multimodal 
requirements in preparing infographic materials.  

Resources/ materials: computer/laptop with internet access, Zoom application, Canvas course platform and 
Canva or other creativity applications 

Possible problems: Unstable access to the internet 
Procedures  
1. Opening 

a. The teacher provides input through a discussion by presenting different aspects of creating advocacy 
materials. The discussion should cover aspects of language and multimodal features. For language, 
input on creating a tagline, using persuasive strategies in presenting advocacy, and making 
accessible presentations for the audience are covered. For multimodal features, aspects of selecting 
appropriate fonts, spacing of images and text and condensing information for presentations will be 
discussed. One example that can be used for the advocacy presentation is infographic materials due 
to their ease in preparation and distribution online.  

b. The teacher can provide an example from previous classes to show an ideal example of an infographic 
that students can refer to. Figure 2 shows a prototypical example used to help students visualize the 
expected output for the advocacy project. 

 

 Figure 2. Sample infographic 

2. Main Activities 
a. Referring to the approved advocacy plan, the students draft their infographic through Canva or other 

productivity applications. The infographic should contain the tagline of their advocacy, main 
problems/issues in the community related to their SDG, and potential solutions. They may include 
pertinent statistics and cases to support their claims.  

b. Since the infographic materials require approval, peers and the teacher provide feedback in 
improving the students’ infographic materials. 

3. Closing 
Given that students are working in teams, the teacher provides a set of questions to each group for 
reflection. These are answered via online message boards in Canvas. The students reflect on their 
learning activities: In what ways are advocacy materials consistent with my advocacy plan? In what 
ways are language and multimodal resources helpful in communicating the main points in my advocacy 
materials? How has the feedback from my peers and teacher helped me improve my advocacy materials? 
Is the information provided in my infographic materials accurate and accessible to my audience? 



MEXTESOL Journal, Vol. 47, No. 4, 2023 
 

5 

Lesson 3: Advocacy presentation  

Time: 120 minutes  
Aims: The students will be able to (1) prepare an advocacy presentation based on the approved plan and 
materials, and (2) participate in an advocacy forum in which they address questions from peers and other 
stakeholders concerning their advocacy.  
Resources/ materials: computer/laptop with internet access, Zoom application, video editing applications 
Possible problems: Unstable access to the internet, availability of video editing applications 
1. Opening 

a. The teacher provides guidelines for the advocacy presentation. Depending on the class size, and 
availability of resources for students and teachers, a set of presentations for the day may be 
designated. In addition, other guidelines such as the time limit for the presentation, conduct of the 
question-and-answer portion of the forum, and rubric for evaluation should be discussed. Figure 3 
shows a sample rubric used to evaluate the advocacy presentations made by the students.  

 

 Figure 3. Sample rubric in Canvas. 

b. For the advocacy presentation, the students will be tasked to prepare a pre-recorded advocacy 
presentation that highlights the rationale of the advocacy, the issues, problems, and solutions related 
to the advocacy. 

c. If available, stakeholders such as members of the school and NGOs that took part in the first lesson 
can be invited to provide input on the presentations.  

2. Main Activities 
a. In preparing the videos, the students may opt to use Canva, Prezi, Zoom or Google Meet in preparing 

their recorded videos 
b. For the forum, the presentations can be facilitated via Zoom in order to accommodate guests from 

the school. Since the forum is a formal program, other members of the class can be designated as 
hosts, moderators, and evaluators.  

c. Designated presenters should present their video and be ready to address questions from the 
audience. After all presentations, the host or moderator can provide a synthesis to present the salient 
points of the presentations.  

3. Closing:  
Since this lesson is devoted to the advocacy presentation, each group will write a reflective piece via 
Canvas course online message board pertaining to the activity. The students will reflect on their learning 
activities: Did the audience find the advocacy presentation accessible? Was the information presented 
accurate? Was our advocacy presentation persuasive? In what ways did the audience help improve our 
presentations? 
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Conclusion 
As students participate in different advocacy activities, this allows them to engage in significant issues 
related to the SDGs. Deeper engagement is made possible through contributions of peers as well as 
members of NGOs which provide helpful suggestions and insights in improving students’ advocacy 
presentations. Since the activities were implemented in a communication course, these may be helpful in 
an EFL/ESL teaching context for three reasons. First, the lessons were designed bearing the community of 
practice perspective in mind, improvement in selecting information, preparing writing outputs, and 
delivering presentations are possible through feedback from peers. When students are recognized as novice 
members of the academic community, representatives of the NGO and the teacher help learners in shaping 
their work to fit the demands of a specific audience. Second, as online classes require commitment and 
focus on part of the learners, reflection pieces are necessary for each of the lessons to help them develop 
strategies in independent learning specifically, the ability to monitor, self-evaluate and improve their 
performance in each stage of the lessons. Third, because the project is implemented in online English 
language classes, the activities provide students opportunities to present concise and appealing information. 
These advocacy presentations feature poignant facts, significant statistics from reliable sources, and realistic 
actions, this activity allows students to utilize creative skills in presenting information accessible to the 
audience. In addition, the presentation provides a space for social awareness and engagement. As such, 
even after the project, students who capture the vision continue to be involved in the advocacy, whether as 
part of a collective unit or their day-to-day activities, helping them gain a deeper understanding and 
appreciation of the different sustainable development goals. More importantly, since the output born from 
the activities are circulated via online spaces, it is necessary that students do not only apply sound principles 
in designing advocacy materials, but also should keep in the mind that distribution of these  on the internet 
require skills for meaningful engagement.  
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