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True to the Saussurcan definition of language as a "system
of systems," the traditional testing of all areas of language
has been devoted to Lhe atomistic view of assessment in which
Lhe recognition and production of the components of each lane
guage skill have been isolated by Llest constructors. Just as
the atomistic approach to foreign language teaching has shifted
to a more holistic approach, so has the cmphasis in testing
moved from the possibly more objective atomistic discrete-
point approach to the more subjective holistic integrative ap-
proach (Carroll, in Allen, 1965), The emphasis is now on what
Dell Hymes labels "communicative competence® (in Gumperz and
Hymes, 1970}, what Rivers (1972, p. 73) defines as the "ability
to communicate, Lo interact verbally which presumes some know-
ledge (cognition) both in the perception of units, categories,
and fuctions, and in the internalizing of Lhe rules relating to
these categories and functions.™ MosL language tests, however,
Timit themsclves to the measurement of these isolated components
and do nol concern themselves with Lhe contention that communi-
calive competence (the ability to handle Tanguage as a means of
communication) is more than the sum of its 1inquistic components
(Hymes, in Gumperz and Hymes, 1970).

General Language Testing

Lado's {1961) work Language Testing was the culmination of
the testing procedures that were initiated, formalized, and de-
veloped during approximately 20 years of the audiolingual tra-
dition of foreign language teaching and testing. In his work,
Lado discusses specific teachniques for testing the "elements
of language" namely pronunciation, intonation, stress, grammat-
ical structure, and vocabulary. His work, dedicated to Charles
Fries, incorporales Fries's dedication to the hierarchial frame-
work of language, Fries (1953, p. 26) emphasized the “recog-
nition and production" of "the fealures of arrangement” that
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constitute the structure and sound system of the 1anquage;
therefore, the assessment of language proficiency consisted of
the deductive and analytic isolation of the recognition and
production of each of the "features of arrangement,"

In a summary statement about language lesting made in
1961, John B. Carroll (in Allen, 1965, D, 365) obscrves that
"the work of Lado and other language testing specialists has
correctly pointed to the desirability of testing for very
specific items of language knowledge and skill Jjudiciously
sampled from the usually encrmous pool of possible items." He
suggested 3 model (Figure 3) for the isolated abilities Lhat
may be measured (Carroll, in Allen, 1965, p. 367).

Language Aspect
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!

Auditory
comprehension

Oral
production

Reading

Writing |

-— —

Figure 3. Model for Tesling Isolated Abilities

Oral Proficiency Testing

The testing of oral proficiency has traditionally dealt
~with the tesling of a system of separate and discrete func-
tions; oral producticn of sound segments, recognition of sound
segments, oral production of intonation, stress, and juncture
patters, and the recognition of the same; oral production of
grammalical elements, and the recognilion of same. Representa-
tive of the attention paid to the testing of isolated elements
such as suprasegmentals are the Lwo separate chapters dedicated
to stress and inlonation in Language Testing (Lado, 1961).
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The variety of techniques Lado (1961) suggested to test
oral production may be classified into two types: The first,
direct; and the second, indirect:

1. The use of highly structured speech samples (live or
mechanically produced), rated according to very
specific criteria.

2. The use of paper and pencil objective tesls of pro-
nuncialion presumably providing indirect evidence of
speaking ability,

The use of highly structurced speech samples in the test-
ing of oral production in the estimation of many has relega-
ted oral proficiency to the area of pronunciation, Yet the
eral reading of a written language sample by the student was
referred to by lado (1961, p. 83) as "the most uniform, pre-
¢ise, and simple method for testing production of sound seg-
ments of a language." Harris {1969) suggests the following as
an examplary test of a highly structured speech sample:

1. The subject must read aloud a word, a sentence, a
paragraph, ar a prepared speech,

?. The oral reading is either recorded for delayed
scoring or it is simultaneously scored.

3. The scorer listens to the pronunciation of a set
number of elements per sentence, marking the in=-
correct pronunciation of the two variables.

4. A second part of the exam may consist of the subject
reading a passage aloud, while the scorer listens
for stress, voicing, vowel quality, series intona-
tiona intonation contours, consonant clusters, and
pitch.

5. The third scction of the exam may consist of sen-
tence conversion, wherein the subject is asked to
canverl sentences from positive to negalive, state-
ments, to intBrrogatives, from past to presenl, elc.
On the basis of the grammatical acceptability of
cach utterance, the test is scored.

Rand (1963) incorporales Lhe structured speech sample
technique inlo his "A Shorl Test of Oral Cnglish Proficiency.”
He varies the format by adding an initial section consisting
of open-ended questions such as “Where have you taught school
and where do you now teach?" That section is followed by a
section in which the subject was asked to convert an affirma-
tive statement to a negative. Rand (1963, pp. 208-209) listed




67

the following as the grading criteria actually given the stu=-
dent:

(1) utilization of time: (a) Do you only answer the
questions or do you elaborate on the answer? {b) Do
you utilize a1l the time allowed?

(2) variety of sentence patterns: Do you use complex and
compound sentences, only simple sentences, or incom-
plete sentences?

(3) Correctness of pronunciation (especially intonation,
pilch, stress, and rhythm).

(4) Correctness of grammar.

The conversion section was scored according te the fol-
Towing scores from 5, as the highest, down to 1 as the Towest,
with an additional score of x for no attempl to answer, as
follows:

5 Native intomation, and speed, Little trace of foreign
accent,

4 Fluent, but not nalive intonation. Some segmental dif-
ficulty.

3 Word-by-word. (too many primary slresses).

2 Word-by-word. Much segmental difficulty. Pitch,
slress, and junctures bad.

1 Unintelligible,
x No attempt (Rand, 1963, p. 209).

Another method of evaluating "speaking ability" suggested
by Lado and supported by many is the mimicry method," credited
by Adelaida Paterno (in Allen, 1965, p. 383) to be the "simplest
and most dependable of all oral proficiency tests.” A state-
ment is made by the fest giver and the subject repeats the
statement, whereupon the test giver scores the utterance. A
variation of this method is the mechanical recording of the
session for scoring at a latter time; however, the .31 cor-
relation of most mimicry tests has vendered them, at the least
suspect (Jones and Spolsky, 1975, p. 27).




Current attempts to improve mimicry tests include Buiten
and Lane's (1965) Speech Auto-Tnstructional Device, capable of
extracting pitch, loudness, and rhylhm parameters from short
spoken phrases and comparing these to internally-stored crite-
ria of accuracy. Pulliam (1969) has described the develop=
ment of an experimental speech interpreter, also computer-
based, which can cvaluate the examinee's pronunciation of
specific short utterances. The drawbacks to the use of such
devices include equipment cost and complexity.

An indirect methed to test Speaking proficiency is the
paper-and-pencil test based on the assumption that (1) "what
the forcign Tearner 'hears' himself say silently is, in fact,
what he says aloud, and (2) that a sufficiently broad range of
pronunciation problems can be tested by this indirect method
to allow us to generalize about a subject's overall control of
the English scund system" (Harris, 1969, p. 88). An often-
used technique in the paper-and-pencil test is the yse of rhyme
words, word stress and phrase stress. In the rhyme word test,
the cxaminee is presented with a test word; and Lhen, from a
Tist of possible rhyme words, he must select either a rhyming
or nonrhyming word. In the word and phrase section, the
examinee is required to identify the correct stress on a word
or phrase by choosing the answer.

The validity of such tests is questionable. The tests are
reported to be inconsistent with the examinee's actual compe-
tence in the language as evaluated by more direct means, There
is & problem wilh the basic technique in that a student may be
choosing the correct response hy pronouncing the stimulus and
rhyme word incorrectly. Another criticism is that the total
sound system of the language is inadequately represented,

In 1969, ten years after the publication of Lado's Lan-
guage Testing, Harris (1969, p. 85) observed that in the
area of oral production highly structured speech sample test-
ing showed “much promise," and that the “validity of paper-

- and-pencil objective Lechniques remains largely unproven.®
Decidedly contrary to Lado, llarris (1969, p. 90) calls the
“scored interview Lhough not as reliable a measure as we would
wish for, . . . Lhe best technique for use in relatively in-
formal, small-scale testing situations." Harris' Testin
English as a Secend language reflected only a miniscule move-
ment toward less isolation of variables and a greater em-
phasis on the totality of oral production testing, His great-
est contribution to the field of oral production testing is
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the devotion of almost an entire chapter on the oral interview,

.

That seérious alttention to ?he integrative approach of Lhe orail

The Integrative ApFroac‘w QOral
Proficicncy esting
Oral proficiency Lesting from approximately 1969 to the
presenL has been characterized by the tendency toward what may
be called a more integrative, holistic aporoach. The follow-
ing are the factors influencing this trend:

T. A concern with comnunicative competence.

2. A concern with integrative versys discrete-point test
items.

3. A concern with functionality.
4. A concern with the notion of overall proficiency.

A discussion of each of these factors follows, after which
cxperimental and working tests which reflect any one or any
combination of these factors will be discussed.

Conmunicative Competence

In his article entitled "Are We Really Measuring Profi-
ciency with Qur Foreign Language Tests?” Briere (1971) ex-
pressed 3 concern for the inadequacy of present testing meth-
0ds. He called for continued work to develop instruments
capable of measyring “communicative competence,” as opposed to
measuring only "linguistic competence.” The concept of "come
unicative competence," and extension of the Chomskyan sense
of competence, includes the capacity of the native speaker to

re made (Hymes, in Gumperz and Hymes,
quage includes not only understanding
f that language: it also inc]u@es the
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Paulston (1974), Jakobovits {1970}, and Rivers (1972) dis-
tinguished between "the narrvow notions of linguistic competence”
and the broader " sociolinguistic and psycholinguistic®™ impli-
cations of communicative competence. Jakobovits (1970) sug-
gests that communicative competence includes three levels of
linguistic phenomenaz: the linguistic level, the implicit
level, and the implicative level. The latter two differen-
tiate communicative competence from 1inqustic competence. By
"implicil meaning," he refers Lo the eliptically derived con-
ceptual event which an utterance represents. By "implicative
meaning® Jakobovits refers to the information in an utterance
about the speaker himself, his intention, his psycholegical
state, his definition of the interaction,

Jakobavits (1970) suggests three ways of testing communi-
cative competence according to his scheme:

1. Judgments of acceptability: the subjecl judges the
acceptability of an utterance or picks the most ap-
propriate of two similar utterances,

2. Semantic differenlial techniques: the subject rates
a word on a seven-point bipolar adjectival scale.

3. Acting out situations: a subject acts out how he
would say something under specified conditions.

Briere (1971, p. 387) notes that "there is a growing
agreement among psycholinguists and sociolinguists that tra-
ditional linguistic definitions of the notion of competence in
a language are too narrow and are inadequate in identifying all
of the skills involved when two people communicate.” He con-
cludes that discrete item language tests based on this "narrow
definition of linquistic competence" are "inadequate.”

Integrative Yersus Discrete-
Point Ttems -

Proponents of the discrete-item approach maintain the one=-
guestion-one-variable posture wherein one and no more than one
linguistic element is tested in one item (Lado, 1961; Valette,
1967: Rivers, 1968). N discrete item consists of a short
stimulus follewed cither by an answer Lo be chosen (a recogni-
tion item) or a space for an answer to be given (recall item),
Valette (1967) emphasizes the testing of "one thing at a
time"; each skill should be Lested separately from any other
skills, and within each of the language skill tests, only one
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point should be tested at a time. Supporters of this type of
test item argue that the integrative test item tests soveral
variables simultaneously and depend on Judgment on the part of
the evaluator (Rivers, 1968; Lado, 1961).

On the other hand, advocates of the integrative-item ap-
proach suggest thal the discrete-item approach is invalid be-
cause of the time allowed for reflection of specific variables
that would cccur simul taneously in normal conversation
(Chastain, 1976). Carroll {in Allen, 1965, p. 369) argues
thal language testing is not complete without "requiring an
integrated facile performance on the parl of the examinee. . |
It is possible that knowledge could exist without facility."
Herbert (1975, p. 3) agrees and claims that "discrote-item
tesling can only be an extremely Timited sample of the total-
ity of language."

Discrete item loyalists dispule the criticism by point-
ing out thal the rapidity and number of discrete items pre-
sented in a short time span compensate; however, Carroll (in
Allen, 1965, pp, 369-370) argues that "if we limit ourselves
Lo testing only one point at a time, more time is ordinarily
allowed for reflection than would occur in a normal communica-
tion situation, no matter how rapidly the discrete items are
presented.”  Carroll recommends tests in which there is less
attention paid to specific-structure points or lexicon than
the total communicative effect of an utlerance,

Test constructors of the integrative test item Lradition
emphasize Lhe significance of Lhe tesling of the creative
aspects of language usage. Carroll (in Allen, 1965, p. 370)
summarizes the advantages the integrative approach has over
the discrete structure-poinL approach,

It Cthe integrative approach) entails a broader
and more diffuse sampling over the total field of
linguistic items. Furthermore, the difficulty of
a task is subjectively more obvious than in the
case of a "discrete structure-point item." Thus,
when the Ltasks of an inlegrative approach test
are arranged in the order of their difficulty,
the interpretation of parformance relative to a
subjective standard may be easier.,

Robert L. Cooper (in Lugton, 1970, pp. 85-88) adds two
dimensions to the original Carrell (in Allen, 1965) dLade (1961)
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testing framework: the parameter of "total lingustic knowledge
and the parameter of social aspect--language variety," as il-
lustrated in Figure 4,

Cooper (in Lugton, 1970, p. 86) suggests that the measure-
ment of an integrated skill is better accomplished through the
use of direct, integrative items, "involving Lhe simultanecus
operation of phonological, syntactic, and semantic knowledge
than Lhrough the combination of results obtained from sublests
or items testing each of these components separately,”

Knowledge
phonology syntax semantic total v
4 6’fet
lislening v
8
speaking \\\‘“T
reading =3
\-. \
writing 2o \\\~;::

Figure 4, Framework for Specifying Language Test Content,
Source: Cooper (in Lugton, 1970, p. 85).

Functional and Criterion-Referenced
Tests o

Closely aligned with the concept of communicative compe-
tence is the cencern for "functionalism™ in language testing
and in criterion-referenced tests, Spolsky et al, (1972,

p. 222) suggest that "proficiency tesls must be based on a
functional definition of levels: tests are needed not of how
many items a subject may know (although this is a reasonable
question in an achievement or diagnostic test) but of his
ability to operate in a specified sociolinguislic situation
with ease or effect.” Jakobovits (1970) discusses the prin-
ciples-involved in a functional approach to the assessment of
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language skills in Foreign Language Learning. In essence,
Jakobovits posits that levels of knowing d"Tbnguage cannot be
characterized in specific lingustic Lerms, that is, as mastery
of a criterion percentage of items in a grammar and lexicon;
the emphasis must be on determining a person's ability to use
English as a functional tool of communication, Spolsky et al.
(1972) blame the discrete-item approach in proficiency testing
for the non-functionalism of most proficiency tests, as ex-
plained in a 1968 discussion concerning validity: "The key
requirement for discrete-point testing is that we could quanti-
fy 'He knows Lhe words on this 1ist'" (Spolsky, 1968, p. 91).

In 1972, Spelsky et al, (1972, p. 220) repeat: "“The key
assumption of discrete point testing is that it is possible to
translate subjective evaluations Tike 'He doesn't know enough
English to understand a Tecture' into a series of precise
statements like 'he is unable to distinguish belween phoneme
/if and fiy/. '™

Criterion-referenced testing, based on the assumption
that it is possible to determine the actual behaviors neces-
sary for adequate performance, was a first attempt to make
oral proficiency testing more "functional." Cartier (1968,

p. 32) originally suggested the use of criterion-referenced
testing in the area of language skills as substitution for the
norm-referenced tests which assess “a certain arbitrarily
determined percentage of the language." Cartier (1968, p. 29)
admits the following problems inherent in such testing:

(1} Criterion testing assumes that a complete and un-
ambiguous inventory can ba made of all the be-
haviors necessary for adequate performance. Lin-
guislic science is not yet sufficiently advanced to
provide us with such an unambiguous inventory.

(2) There are no empirically-determined standards of
intelligibility, of syntactic accuracy, or of many
olher aspects of the language which can be applied
dogmatically to assessment of a student's capabil-
ity of performing,

Based on the problems Cartier names, Spolsky (1968,
p. 93) posits the need for functional testing of proficiency
rather than criterion-referenced testing: "The preparation of
proficiency tests . . . would not start from a 1ist of lan-
quage items, but from a statement of language function," He
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goes on Lo say that the proficiency test should nol say "he
knows sixty per cent of Cnglish,™ but "he knows enough English
to shop in a supermarket." Briere (1971, p. 388), however,
criticizes the notion of criterion-referenced testing when he
asks, "How does one gu aboul deciding when someone knows enough
Tanguage to carry out a specific function?" Briere suggests
characterizing the Tinguistic knowledge which correlates with
the functional ability and then testing that language,

Overall Proliciency

Harry L. Gradman and Bernard Spolsky (in Jones and
Spolsky, 1975, p. 67) contend that there exists something that
they have labeled “averall proficiency." They base this con-
tention on a "theoretical notion of knowledye of a lanquage
and the assumption that while this knowledge al a certain
Tevel can be divided up into various kinds of skills, there is
somelhing underlying the various skills which is obviously not
Lhe same as competence® (Jones and Spolsky, 1975, p. &7).
Briere (1971, p. 387) describes "overall proficiency”™ as
analogous Lo the unseen iceberg underneath the surface, "The
part of the iceberg seen floating on top of the water is but a
small fraction of what lies underneath the water.™ Spolsky
(in Jones and Spolsky, 1975) maintains that we must find ways
of getting beyond the limitations of testing a sample of sur-
face features--to tap the underlying linguistic features.

Current Experimental or Working Tests

Oral Interview

The intevest in the use of the oral interview as the most
appropriate test for the assessment of oral proficiency re-
flects the influence of the aforementioned factors of communi-
cative competence, integralive test items, and functionality.

Long considered to be too unreliable to be valid, too
cumbersome, too time-consuming, and too difficull lo score be-
cause of the integration of the skills (Lado, 1961; Valette,
1967 Rivers, 1968), the oral interview because of ils "real-
life" quality (Clark, in Jones and Spolsky, 1975), is now con-
sidered to be the most direct kind of measure of communicative
competence thus far developed. According to John L. D. Clark




{(in Jones and Spolsky, 1975, p, 11), "a direct test of oral
proficiency, in Lhe face-to~face communication sense, would
involve a test setting in which the examinee and one or more
human interlocutors do, in fact, engage in communicative dia-
Togue." lado, on the gther hand, disagrees with the merit in
the face validity of the oral interview, and criticizes the
oral interview for those reasons:

(1} The interviewee Cannot ask questions.

(2) The interviewce is under a tremendous tension during
the interview situation.

(3) The examiner may allow other than related variables
to influence his scoring, such as weariness, etc.
(in Discussion in Jones and Spolsky, 1975, p. 25).

His criticisms, however, are countered by Clark {Discys-
sion in Jones and Spolsky, 1975, p, 27) by reminding Lado that
Lhe purpose of the interview is to create 2 “natural" setting.

An example of an uncontrolled oral interview is the one
used by the Fureign Service Institule of the Department of
State as described by Claudia P. Wilds (in Jones and Spolsky,
1975, pp. 29-38). Used for Lhe purpose of rating the language
proficiency of government employees, each interview is
structured to accommodate the examinee's cxperience and capa-
bilities in the Tanguage.

The testing team at the Foreign Service Institule con-
sists of a native speaker of the language being tested and a
language examiner who may be an experienced native-speaking
language instructor or a Tinguist thoroughly familiar with the
language. At the Central IntelTigence Agency, two native
speaking language instructors conduct the test, whereas at the
Foreign Language Institute, although two examiners are present,
only one conducts Lhe test while the other observes and re-
cords,

The tesL begins with Customary social exchanges including
introductions, comments 2bout the weather, and questions like
"Have you just come back from overseas?" The examinee who has
difficulty answering the preliminaries even with repetition ang
rephrasing will be asked minimum=difficult questions about him-
self, his family, or his work. An examinee who can perform at
this level is usually rated belween S-1 and 5-2 (see Rating
Scale, Figure 5).
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$-1 [lementary Proficiency. The examinee is able to
salisfy routine travel needs and minimum courtesy
requirements.

5-2 Limited Working Proficiency, The examinee is able

to satisfy routine social demands and Timited work
requirements.

|

|

|

{5=3 Minimum Professional Proficiency. Able to speak
the language with sufficient structural accuracy

l and vocabulary to participate effectively in most

| forma)l and informal conversations on practical,-

l social, and professional topics.

|

|

'8-4  TFull Professional Proficiency. Able to use the
language fluently and accurately on all levels
pertinent to professional needs.

ficiency equivalent to that of an educated native
speaker.

ls-b Native or Rilingual Proficiency. Speaking pro-

Figure 5, Proficiency Categories

On the other hand, the examinee whe successfully answers
the preliminary questions is led inle natural conversation on
autobicgraphical and professional topics. The experienced
interviewer will simultaneously try to elicit the grammatical
features that need to be checked. As the questions increase
in complexity and detail, the examinee's Timitations in
structure, vocabulary, and comprehension become apparent. [f
Lthe examinee avoids the complex constructions, the raters will
use an informal interpreting silualion lo furlher lest the
examinee, which comprises the second part,

The third porticn of the speaking test involves instruc-
tions or messages written in English and given to the examinee
to be communicated to the native speaker, such as "Tell your
landlord that the ceiling in the 1iving room is cracked and
leaking and the sofa and rug are ruined” (Wilds, in Jones and
Spolisky, 1975, p. 31},
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The examinees are rated according to the performance fac-
tors in Figure 5 and then placed into proficiency categories
illustrated in Figure 6 (Wilds, in Jones and Spolsky, 1975, pp.

29-38),

1. Accent forefign . to — ____ native 1
2. Grammar inaccurate _ _ to _._ accurate

3. Vocabulary inadequate e iy o oty SN

4. Fluency unéven  to __ _ even

5. Comprehension  incomplete — ..t ___  complete

Mgure 6. Checklist of Performance Factors

What Clark (in Jones and Spolsky, 1975, p. 11) classifies
as indirect oral proficiency tests are oral interviews which
“involve certain quasi-realistic activities on the students®
part." He includes in this category oral inlerviews based on
piclures, such as the Ilyin Oral Interview. Ilyin (1975, p. 9)
refers to an uncontrolled inlerview as "guesswork that poses
as an oral interview." She considers the Tlyin Oral Interview
with its consistent procedura] and-scoring pattern, as a use-
ful tool in objectively assessing oral Tevels of proficiency.

The interview requires only one examiner per cxaminee.
Ilyin (1975, p. 9) states that “any friendly, relaxed person
who understands the test and can read in a conversational way
can give Lhe test; and any cducated objective person can score
it. Many paraprofessipnals and aides have been highly success-
ful in giving the interview." Based on a setl of pictures as
stimuli which are divided into pasL, present, and future
categories, the interview consists of the elicitation of
questions by both examiner and examinee, who is asked to answer
in complete sentences, The responses of the examinee are
manually recorded and scored at a later time, according to Lhe
following criteria: information, word order, verb structure,
and other. [xaminers score the response only when appropriate
information has been communicated, The examiner does not
penalize for accent if the information is understandable in
context, and he accepts any variations in structure and/for
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grammar that educated native speakers would use in the con-
text. Figure 7 is a sample set of four items and how they
were scored, according to a rating scale of 0-1 (Ilyin, 1975,

p. 15).
E = Examiner ggpenjpppta1-f5%tion
S = Student Tlong System)
Accuracy
Word
[tems Info} Orden Verb{Other
8) E: How does Bill go to
school?
$: He go walking to school. 1 1 0 1
9) E: Where does he cat his
Tunch on weekdays?
5: They eat after scheol 0 0 0 0

10) E: When does he eat lunch
on weekends?

S: Ts at 11:50 minutes to
12 and a half 1 1 § 1 0

1) C: Is he going to he
eating Tunch tomorrow
at 12:157?

S: Oh, no.

E. Good. Tell me in a
complele sentence,

S: No, he isn't 1 1 1 1

Figure 7. Sample from Ilyin Oral Interview -- Source: Ilyin
(1975, p. 15).




Indirectly criticizing Ilyin's Oral Interview, Herbert
(1976, p. 4) states that an examinee should not be placed in
the examiner role because the role would tend to threalen the
examinee Lhereby limiting or distorting his natural responses,
Herbert (1975) is currently experimenting with an oral test
based on no elicitation of language by the examiner; instead
the examinees (children, in this case) are shown various pice-
tures and objects; student responses are mechanically re-
corded. The sample is then graded according to criteria
invelving sentence complexity.

Functional Tests

Spolsky et al, {1972) devised three functional Lests of
oral proficiency. A description of two of the tests follows:

1. Spanish-Cnglish Language Dominance Assessment. The
assessment was developed for use with First and second
grade pupils. The test was based on Lhe following
assumptions:

a. While a school system needs a single decision,
bilingual dominance varies from domain to
domain. Subscores were therefore given for the
domains of home, neighborhood, and school,

b. A child's report of his own Tanguage use is 1ike-
1y lo be quite accurate.

€. VYotabulary fluency (word naming) is a good measure
of knowledge of the language and it is a qcod
method of comparing knowledge of two languages.

d. The natural bias of the schools in Alburquerque
as a testing situation favors the use of English;
this needs Lo be counteracted by using a Spanish-
Speaking interviewer,
The interview falls into three main seclions,
vach with a Spanish and English component: (a) a
language background questionnaire, (b) word-
naming tasks, and (c) description of pictures.
The following are the categories which provide
some guidelines for assessment:

5=5: Spanish dominant. The child's ability in
English varies, but he uses Spanish more
easily.,
S-E: The child seems to handle each Tanguage
’ equally easily,




E: English dominant. There is variation in
the child's ability to understand and speak
Spanish but he seems most at home with
English.

E: [nglish monolingual.

N: The child did not respond sufficiently for
any judgment to be made.

2. "The Oral Placement Test for Adults™ is intended to
decide whether an adull who lacks literacy in either
Cnglish or Spanish but speaks Spanish, needs instruc-
tion in English before going on to reguiar adult
basic education. The interview consists of a number
of blocks. The first block consists of seven ques-
tions about the examinee. If the student cannot re-
ply, he is placed at level one. The second block
consists of 14 simple sentences to be repeated with
an understandable pronunciation; the "assumption is
that the person who can repeat these items with such
underlying slructural differences is better able to
function in English than one who cannot repeat them®
(Spelsky et al., 1972, p. 230). In a summary state-
ment, Spolsky et al, (1972, p. 231) conclude that
"these three tests display certain common principles
in developing useable functional tests. FEach is
closely tied to the practical situation for which it
was prepared, and is intended to be used by relative-
1y untrained testers with the simplest possible
materials."

The hlocks 3-14 increase in structural complexity and in
the complexity of the manipulation called for: i.e., negative
and question transformation and control of tense structures.

Madsen's (1978) test, developed for the Migrant Education
Program of California, 45 a functional test of performance.
His test consists of a number of commands to which the examinee
must respond to in action and speech. For example, the
examiner tells the examinee "to pick up the phone and call™ a
number and give a particular message to the person who answers.
The test is functionally oriented in Lhat the degree of Cnglish
proficiency the examinee nceds for a work situation is the
underlying critical question. The greatest problem with this
kind of test is the cultural variable that it might account for
rather than the communicative one. For the population for which
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the test was intended, it is doubtful that it is either re-
T1iable or valid, but for another test population it might prove
to be very appropriate.

Tests of Qverall Proficiency

A very recently develeped indirect test of overall profi-
ciency is the reduced redundancy procedure developed by Spolsky
et al. (1968) and further refined and developed by Gradman and
Spolsky (in Jones and Spolsky, 1975). The procedure invelves
dictating to the examinee a number of sentences in the target
language which have been distorted by the introduclion of
"white noise,"* at various signal/noise levels, whereupon the
student attempts to write out each sentence as it is heard.
Gradman (in Jones and Spolsky, 1975, pp. 67-68) defines lan-
guage redundancy as the “"variety of structural and lexical
clues in & sentence which may be obscured by adding noise to
the background." The message, however, may still be under-
stood by a native speaker or by near-native speaker, Accord-
ing to Spolsky (in Jones and Spolsky, 1975), the test measures
overall proficiency. The assumption on which the test is based
is that students who have a high degree of overall language
proficiency can continue to understand the recorded sentences
even when many linguislic cues have been destroyed. The sen=-
tences are based on five sentence types: simple negative
questions, simple questions, simple passives; a category
called embedded, embedded negatives, embedded questions, em-
bedded questions signaled by intonation only, embedded negative
guestiens, and a category called miscellancous. Spolsky {in
Jones and Spolsky, 1975, pp, 62-63) reports his test to have a
.60 correlation with the Ilyin Qral Tnterview and the TOEFL
total score. However, the general criticism is that the tesl
might have the ability to distinguish native speakers from
non=native speakers, but that it has trouble establishing
gradations of proficiency (Spolsky, in Jones and Spolsky, 1975,
p. 70).

* White noise is comprised of the random frequencies at
random amplitudes, the basic kind of noise that is heard in
the background of radico broadcasts. It is called white because
it has the same characteristics as white 1ight, that is, all
frequencies are represented at random (Jones and Spolsky, 1975,
p. 62).
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Another metheod of Lesting overall language proficiency
currently in use is the "cloze" tesl., The technique, ori-
ginated by Taylor (1953) in the context of native-lanquage
testing, consisls of the systematic deletion of letters or
words from a conlinuous printed text, The student is asked to
supply the missing item on Lhe basis of contextual clues avail-
able in the remaining portion of the text. Numerous experimen-
tal studies have been conducted (Carroll, Carlon, and Wilds,
1959; 011er and Conrad, 1971), including the investigation of
deleting only certain categories of words, such as preposi-
tions (Mler and Inal, 1971); computer-based scoring using a
“clozenlropy" formula based on information theory (Darnell,
1970); and the acceptance of contextual variants, not neces-
sarily the originally deleted word (Oller, 1972}, Darnell
(1970, p. 38) calls his cloze test "an ideal test of pro-
ficiency which will measure the adegquacy of an individual's
Tinguistic performance rather than his awareness of linguistic
rules or his ability to answer questions about the language,"

Parnell (1970, p. 44) suggests Lhe following advantages
of the clozentropy test:

1) Tt is based on a functional, rather than a formal
definition of proficiency.

2) It is an objective procedure which may be scored
by compuler,

3) It is adaptable to the needs of specialized groups
and specialized uses of Tangquage. It is logically
as appropriate to measure onc's command of a jargon
or a particular Tocal dialect as it is to measure
control of general American,

Bolh reduced redundancy tests and cloze procedures offer
considerable advantages; however, the ultimate usefulness of
these and other indirect techniques of measuring orzl pro-
Ticiency depend on the corrclations that can be developed bet-
ween them and the more direct measures of oral proficiency
such as the oral interview,

In his article entitied "Theoretical and Technical Con-
siderations in Oral Proficiency Testing,”™ John D. Clark {in
Jones and Spolsky, 1975, p. 23) concludes the following:
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IT oral proficiency is defined as the student's
ability to communicate accurately and effec-
tively in real=life lTanguage-use contexts, es-
pecially in the face-to-face conversalions typical
of the great majority of real-world speech ac-
tivities, considerations of face validity appear
to require human administration of & conversation-

based test, which must also be evaluated by human
ralers,

lle both commends and recosmends the further testing and
development of oral interview techniques on the basis of their
high face validity, He encourages the investigation of tech-
nigques which will assure acceptable reliability levels within
short testing times and which will improve scoring procedures.
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