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SOML PRIRCIZLLS OF SMALL GROUP TNSTRUCTION

In the traditional English classroom goals and activities have been
largely Leacher oriented. That is, the teacher alone had an overall view
of Lhe objeclives of the course, and he was the sole authorily in deler-
mining the methods to be employed in achieving Lhese objectives, Fach
class was reduced Lo a stalistical average and was then taught as though
rvery student ¢oincided with this average.

While il is Lrue that some people Tearned English in this fashion,
it is 3lso true that this approach failed to recognize and take advantage ,
of each student's unique potential. Those closest to the average (or to }
the teacher's concept of the average) were able to Tearn English, but an
cqually large number became discouraged and discontinued when Lhey dis-
covered that the pace and methodology designed for Lhe average were not
suitable for them. They were cither left behind, ar (in the case of the
fast learners) bored as their minds raced ahead.

Completely individualized instruction would require Llhal cach stu-
dent study and practice alone, This situalion, however, is far from
idezl. This type of private luloring, excent for very advanced students
whose primary aim is conversation, c¢an be taxing on both teacher and
student, as well as expensive. A student lcarns not only from his
teacher, but also from his fcllow students, and their problems give hin
addilional insights in the language, Since most Leachers have to deal
with groups of students, it should be made clear that considerable
individualization can be achieved within a group of students and in Lhe
contexL of a =pecific program. The purpose of this article is to quide ,
teachers in the practical aspecls of individualization, through small-
group instruction.

Some teachers have 2 tendency to regard Lheir groups as clearly
| divided into three levels: Lbe gifted students: the underachievers; and 4
Lhe "average" sludents. The basic idea of individualized teaching is to !
| reach all students by using. a variety of lechnigues and materials. The I
| teacher must spend more Lime and effort working with the underachievers i
and be prepared Lo provide the fast learners with more challenging tasks - '
Lhal will further their TEarming: - —_—

¥ Condensed from: Handbook fur Small Groun Technioues. MExico. D.I'.:
Instituto Mexicano Worieamericann de Relaciones, M.G., 1973, 41 pp.
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The need for individualized instruction should be evident to every
teacher, not only for the obvious advanlages it offers teacher and student,
but also because studenls are now demanding to be treated as individuals.

The students of today are also yuite articulate in pointing oul the
shortcomings of a2 learning situation, if they are permitled Lo do so. It
is sometimes painful, but always fruitful far a Leacher Lo ask his
students to voice their candid opinians of Lhu various activities conducted
in the classroom. Students reject mindless repetition and manipulation
excercises that have little if any relationship to their Lhoughl and com=-
munication processes, The primary goal of language acruisition is com-
munication, and thus the wealth of ideas each student brings inlo Lhe
classroom must be ulilized to the fullest extent possible.

Individualized teaching takes advantage of an individual's unique
patentials. Every student walks into the classroom wilh a vast accumula-
Lion of experiences, feelings and idiosyncrasi¢cs. It should be understood
that individualized teaching does not attempt to pamper Lh¢ student or
accommodale his whims of the moment. It is intended to motivate him and
teach him how to use his potentials by allowing him to share his ex-
periences, feelings, ideas and aptitudes.

This new, student-oriented approach attempts to c¢reate a lTearning
environment by making all possible resources available to the student and
making him share the responsibility for his achievement. This is accom-
plished by stating clearly the objeclives of the course and the behavior
expected from the student afler Lhe cowpletion of any given level. lle
should be encouraged Lo gnalyze his own progress (wilh the help of the
teacher), and to indicate his awn weaknesses and uncertazinties to the
teacher., After determining quickly Lhai the student's analysis is
covrrect. the teacher is then able to place that student wilh two others
with similar problems, and to assign the aclivily to this group of three
that will best overcome their weaknesses.

The teacher alsc acts as a resource persun, available to guide and
answer yuestions, to motivate students by making classroom activilies
relavant and interesting, and to ¢rganize and encourage lcarning as un-
obtrusively as possible. The teacher should be rcady to answer questions,
even though they may not be direclly connected with the lesson. A
student's question is a clear indication of a desire to learn, and these
"learning momenls" should always be encouraged. [t is not necessary for
Lhe Leacher to go into Tong and complicated grammatical analyses -- a
short explanation is all Lhat is usually required. The student must not
feel Lhal he is being held back by a riyid schedule, but rather Llhal he
can advance as rapidly as his effort and ability sermil. He must also
understand and accepl his ownresponsability for analyzing and directing
his progress.
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Small-group work and individualized teaching in general make it nec-
essary for teachers to redefine "discipline" in their awn minds. Indivi-
dualization resulls in 4 markedly informal atmosphere, in which students
feel free to leave their seats to consult wilh the teacher, or with fellow
students, More student-student inleraclion results in a noisier class-
room, but there is a difference belween the noise students produce when
they are simply Lrying to escape boredom by random chil-chal, and the
noise of students actively engaged in practicing Lhe tarqet language,

True discipline does not exisl in isolation, but it is the resull of
students' concentration on the activity they are engaged in, 1t would
truly be sad to observe silence in a classroom where language is being
learned, Mischief makers do exist, but they can usually be coaverted into
effective group leaders if their energies are channcled productively.

For teachers who have Lo work with large classes, small-group work
is probably the only way in which the language can be taught effectively.
In no other way is there enough Lime for fndividual reaction. (In a vlass
of thirly, for cxample, divided into ten groups of three students each,
ten students will be reciting at the same Lime, and each student will
recite ten times as much as in the traditionmal class.) The lack of prac-
tice in the tradilional large class makes it impossible for the student
Lo acquire proficiency in the target languagce.

A few general poinls descerve special mantion:

Suypervision: Small group and individual activites creale better
rapport hetween teacher and students when the teacher monitors their
performance, offurs corrections and suggestions when necessary. The re-
verse is tru¢ if the teacher instrucls Lhe students to form groups and
then leaves them to work on Lheir own. In this case students feel
abandoned and have a definite tendency o dislike small-group work.

Participation. A student should be permitted and ¢ncouraged o
speak when he wanls to spcak -- to learn when he wants to learn. The
traditional audio-linqual technigues force Lhe student to soeak only when
his turn comes, or when the Leacher sees fit to call on him, There are
moments when something catches his interest bul the system requires
that he remain silent. These potenlial moments of learning are lost
forever. Students should be encouraged to grasp such opportunities by
speaking up immediately.

Speaking the target language only. Care must be taken that small-
group aclivities do not degenmerale into a polite exchange in the native
lanquage. Fmpahsis musl be placed on the cardinal rule that the language
being learned should be spoken at all Limes. This, however, does nol
preclude the occasional use of a fow words in the native language, to
save Lime and clarify a concept.

o~
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TEACHER'S ATTITUDE

The success of any attempt at individualizing instruction depends

1)

2)

3)

4)

S)

6)

7)

largely on the tcacher's attitude. There are certain basic principles
that a teacher has to accept fully before he can succeed-

He should have clearly defined objectives not only for the
entire course, but also for cach class period. These objectives
should be formulated for the ¢lass as a whole and, insofar as it
is possible, for each student according to his needs and capa-
bilities. The students should be informed of the gnals the
teacher has established for them, and they should be told how
they are expected to perform al any given point during Lhe course
and at its completion.

Students should be made to feel that they are to judge their
performance not in relationship to that of other students, but
rather in relationship Lo the materials presented, They should
be cncouraged and helped in setting up their own objectives.

Teachers should avoid pre-judging students by categorizing them
as "fast®™ or "slow" lcarners. A perfectly capable individual

may appear to be a "sTow"™ student due to a number of discoverable
and resolvable factors initially unknown to the Leacher.

The teacher must not classify students by the wﬁy they dress,
look or behave, or by whether or not Lhey share the same or the
teacher's values, opinions, likes and dislikes.

The teacher must endeavor to develop tolerance for students who
have difficulties arriving on time, or who sometimes miss class.
A student who manages to attend class, however late he may be,
is obvigusly interested and rather Lhan wasting valuzble class
Time berating him for his tardiness, he should be put to work
imeediately, Tolerance results in a more relaxed relationship
between tcacher and students.

[t should be kept in mind trat teaching is not merely a matter
of presenting malerial and then assuming that the teacher's and
the students' goals have been achieved. A structure has not
been taughl until the students have Tearned i*. I[ndividualized
inslruction means teaching the student who was zhsent when Lhe
structure was presented, re-teaching Lhe student who failed to
understand the first presentalion, and reviewing material from
time Lo time. A review lesson represents reteaching a qiven
structure, using a different technigue or approach, if necessary.

In order to allow for different learning abilities, a variety of
activities is necessary to make it possible for students Lo learn




to speak, read and write the target language. This makes il
possible for 2 studenl to succead in some area, beosting his
confidence and encouraying him to try to master other aspects
of the language that may be more difficult for him. Some
students can Tearn orally: others need to see the written word.
Sometimes a student has to reinforce his learning through
writing. Each student should be allowed and encouraged to
choose the activity most useful to him. A program that neglects
any one of these aspects in favor of another is not well-
balanced.

8) A Lleacher must Tearn to depart from a schedule if Lhe group be-
comes vitally interested in some aspect of the Tanguage that he
had not planned to cover in any given class perind, He must
learn to recognize these learning moments, take advantage of
them -- and  readjust activities to keep up with his schedule.

9} A teacher must avoid becoming 2 slave to his waterials -- he
should use them judiciously. Going over every single exercise
in a lesson does not assure success, He must sclect the drills
to be used according to Lhe students' needs,

In order to individualize classroom procedure, the following studenls'
variables should be taken into account:

1) Nillingness to learn, This can be greally increased, or even
created hy & sympalhelic teacher. A teacher can completely
alienate a student by reacling in a superior, scornful or im-
patient manner. If 2 teacher answers a student's question wilh
“Didn't you learn that last term?" he has probably 1nst the
student right Lhen and there, if not physically, at least
emolionally.

?) Auditory discrimination. Some people hear better than olhers.
Studcnls ore ot beng uncoonerative when they do not produce 2
simple word satisfactorily. They may not have an ear for lan-
nuage and need special help.

3) Speed of Tearning. People learn things -- even different_as-
pecls of the same thing -- at varying speeds. Montessori! talks
about "learning plateaus" in children. A child reaches a certain
fevel and seems to be unable to go further. After 2 period of
indefinile duration -- while he is probably internalizing recent
acquisitions -- he is ready to resume learning,

4) Variations of experience with the language (previous English
stugies, travel, etc ).

-

IMontessori, Marfa, F1 Kifio, Sccretaria de Educacidn POblica, México, 1957
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Age. Increased age s often accompanied by:

a) A reduced plaslicity for language learning. b) Reduced
auditory discrimination. ¢} Inferior abilily to evaluate his
own orval performance. d) Reduced talent for mimicry. Children
play games of mimicry quite well and without any trace of self-
consciousness. [his ability diminishes as a person grows older,
¢) In some cases, shyness. f) Umwillingness to participate,
which is really a fear of making mistakes. (This can be de-
creased by Lhe teacher's tactful corrections in class. You do
not rorvect people, vou correcl mistakes.) g) Greater reliance
on writing.

Increased age, on the other hand, offors some advantages:

2) An older sludent knows how ta Tearn. This does not imply
academic learning exlysively. Even if his academic hackground
is negligible, an adull, by the simple act of living and inler-
acting wilh people in complex everyday tasks, has had to master
a number of skills., His learning capacily has been in use all
his life. b) lie has greater powers of concentvation. c) He
has a longer attention span. d) He has more perseverance.

e) He can follow inslructions. f) He can intelleclualize
learning. He can make analogies, comparisons, contrasts, etc,
He can detect patterns and apply abstract rules. g} He has, in
some¢ cases, had experience in Tearning other languages.

TCACHFR AND STUDENT'S ROLLS

THF TFACHER'S ROLE. The teacher should function effectively in all
of the following capacities:

a‘

Generator and supervisor of a learning environment. A teacher

is, basically, @ porson who makes learning possible, He molivates
students and makes sure Lbal they are aware of all available re-
sources (in and oul of Lhe classroom), and that they can use them

to the best advanlaye.

Resource person. He makes his training, experience and ability
as @ native speaker, available Lo his students to clarify doubts,
explain new concepts and suggest additional sources of information,

Counselor. He guides and suggestis, offering individual help
when necded without 1imiting himself to the role of an "informa-
tion machine” or a model to emulate,

-
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Researcher, lle not only keeps up with the latest developments
in his field, but through continued ohservation of his students,
relates these developments to actual classroom situations, His
concern is not limiled Lo Lhe academic aspecls of teaching, but
extends to the knowledge of his students as individuals: he en-
deavors to discover what methed of learning is best for each
one of Lhem.

The most expensive piece of equipment in any classroom. He does

whal no book, teacher's aide, student or machine can do. The
teacher should:

I. Present and drill materizl.

2. Supervise students' performance,

3. 0ffer correclions and praise when called for.

4, Create special materials or adapl Lhose available when
necessary,

STUDENT'S ROLL. The student should be:

Co-planner_and director of his learning program. A student can
become actively involved in his lcarning procéss if:

1. He is made aware of what is expected of him. This can be
accomplished by giving him clearly stated behavioral ob-
jectives that indicate what his performance should be at any
point of the course and at ils completion.

2. He is given diagnostic tests that will enahle him to recog-
nize his problems and learn to solve them with the teacher's
yuidance.

Monitor and evaluator of his own progress, A student must be

trained to use the various exercises in Lhe "Student Study Book-

Tets"” as testing devices so that he doesn't need a formal exam-

ination Lo evaluate his progress. Continual selif-assessment is

the best means to motivate a student.

Aclive participant in different group activities. He should be

mad¢ aware that participation in small group activities is a

privilege only a classroom offers. This is something he cannot

find any place else and he should take full advantage of it, .

Tulor. Learning and teaching is much more effective than just
1garn1ng. Re-structuring of subject malter in arder to commu-
nicate it to others helps a person internalize it.



STUDERT®S OBJECTIVES

The student's role was discussed in the preceding chapter. In add-
ition it is important for the student to know what is expected of him
throughout the course as well as at its completion. A general outline
explaining what is expecled of him can be the same far 211 levels with
the different goals for a specific course detailed at the end. Ouilines
will be most effective in the student's nalive language for beginning
courses and in English thercafter.

To thae studoent:

The techniyuées Lhal will be usmed in this course are intended to
create a learning almwsphere in which you can ulilize your vapacity to
the maximm and adwvanae as fast as yony atfort and ability permit., Tn
order for these technigues to be effectiwve, your complete participatioan
in all classroom activities is essential. You can have a decisive in-
flwnce on your learning process if you make an effort to identify pra-
hiem areas and ask Lhe Leacher's help to overcome them. '

While it ix true that passzive learning systems are now being aban-
doned in almost every field, they have always been ineffective in language
acquisition, Il you do nol use Lhe lazgel language av ofiten ay possible,
especially during class, you will never master it, Understanding a qram—
malical explanastion iz oaly the starting point: intensive practice in
nceded bhefore a structure can b properly internalized, A passive sLxiondl
who iz satizfied when he hias understocd and memorized grammatical ox-
planations will no doubl learn zomelhing sbout the language. An active
student will learn to umderstand, speak, read and wrile the language.

IL iv npecessary Lhat during periads of drill in small groups you and
your clagsmates speak only Englishy olherwise, Lhe purpose vf Lhe
activity iz leost, T7f yvou or any of the classmates you are working with
have problems wilh a grammar point or with a vocabulary item, you should
call on your teacher to answey your cuestions. If you feel Lhal yuu have
maslered Lhe slruclure belng drilled, you should not continue working
with it 20 as not te hurt your classmeles' feelings: instead you should
leave the group and ask the teacher for a different assignment,

-y

It ig your responsibility to:

1) Prlan and direct your learning process. Thiz can only he accam—
pliched by your recoghizing your heeds and finding ways to ful-
fill them, You-can Irr-on-the teacher, ask help from a fellow-
STUEeRT, or Lry to £ind an answer Lo your questions in your
toexthook,

2 Fvaluate your progress. Drills and exercises often van be used
as testing exercises so Lthal you will not nead the resulls of a
formal examination to assess your progress,




3) Participate in class actively. 1f you hezitate to &0 20 bhecanse
you are afraid of muaking mislakes, you make it impossibic tor
Lhe teacher to help you. Yau shonld tenl that teachers do not
correct stwxients, thoay carrect mistakes.

/' 4) Take advanlage of small group acl ;v.i:_:ip_s. You prabably do not
- have gomecone ta roncl'_gggmon wou and correct your mistakes
e

except in the cTassroom.

5) Tuter., Nothing helps reinforce a subjoct matter as much as
trying to communicate it Lo clhers.

b)  Participate in all extra-curricular activities. A pumber of
activizies Fhrongh which you may reinforce your langnage |earn-
jug are offered, such as: Conversalion Club (it is advisable
Lthat you altend both the Ernglish and the Spanish Conversation
Clubz, zince friemdships can be made al both, and you can avail
yourself of friends Lo practice with), Sing-Aleng Club, Sguare
mancing, Excursion Club, Toctures, Azt Shows, elo,

The manner in which intelligence influences a person's language
learning Ls basically the way in which he uses all the rescuzves al his
digpogal; the teacher, the toxtbonk, hisn classmates, extra-curricular
activities, stc. Make your own English acquisition an exciting adventure
by folluwihg Lhe suggestions ahove,

The proceding explanatioas Lo the student ean he used for 2ll lewvels,
to be followed by precise student performance cbjectives for wach level
delermined by the teacher and/or schwol adninistration,

THE TEXTBOOK

The texlbook should be considered a lesson plan, and Lhe Leacher
should endeavor to use it creatively Lo make the material relevant to his
students. The teacher should never become a slave to Lhe Lexibook, nor
allow the class periad ta be speni in Lhe reading of the book by teacher,
The following are some hinls Lhal will help the teacher use the textbook
more effectively:

1) Personalize the content of the Jesson. Out of necessity, text-
books in general present language in a mare or less artificial
context, MNo textbook can present vocabulary items Lhat will fit
the specific necds of a housewife, doctor or secretary or of &
given, limited geographical location. The Lleacher can overcome
this problem by teaching the vocabulary items his students need,
as they voice their needs. Rather than asking something Tike
"Does Mary study at the university?", when there is no such
person in the group, he should ask the queslion using the name
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of one of his sludents and that of 2 Tocal universily. Many
teachers believe that using the language meaningfully entails
setting up situations for skils or role playing. while this is
an effective process, real use of the language can simply be
utilizing the students and props available in any classroom.

2) Explain to the sludents the mechanics of substitutien drills and
encourage them to create their own when they are sludyina at
home. Point out to them thal each sentence in a choral repeti-
Lion presents a structure and that they should master it befaore
geing on,

3) When necessary or solicited, give students grammatical explana-
tions about each lesson, Thi¥ 35 particularly useful to
students who miss class.

4) Give suilable written homework assignments. Some suggestions:

al Have students rowrite 3 dialeg, personalizing it.

b} Have students choose ane or two queslions found at the end
of most units in most texlbooks, and answer thes with as
many Togical, connecled sentences as possible,

TECHNIQUES FOR PRESENTING NEN MATERIAL TO THE FNTTRE GROUP

1. A CHORAL RIPCTITION. This is one means of introducing the new
structures and vocabulary in a lesson, The usual procedure is
for the Leacher Lo read sentence by sentence aloud, asking the
students to repeat in unison, You may prefer to do it wilh books
open or closed, according to course level, difficulty of
structure, lenglh of senlences, or students® abhility. The number
of repetitions should be determined by the needs of Lhe class.

2. A& BUILD-UP PRESENTATION. GQBasically, this means to presenl new
material situationzlly, basing presentation on your knowledge of
your students: -

Fxample: for the presentation of D0 for the first time

Teacher: (pointing at himself) I work. (then, Lo one of
the betier studenls who also works) Pedro, do you

work?
Pedro: Yes, I work.
The presentation can be continued along these lines by using in-

transitive verbs to keep the questions simple but logical: sing, dance,
swim, drive, study, etc.
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[he sccond step would be for you Lo get the students to ask the
questions:

Teacher: Pedro, ask Juan il he studies.
Pedro: Juan, do you study?
Juan: Yes, 1 study, etc.

The gradual build-up may conlinue by the additian of the time ex-
pression: on Monday, cvery day, once a week, elc.

The third step would include the frequency adverb. At Lhis point
the questions would be somsling 1ike:

Marfa, 4o you usually study in the morning?

As the final step you may wish to introduce Cransitive verhs that
require a Jirect ohject and introduce objective proncuns.

3. SONGS. The sony should be chosen carefully Laking into account
bolh the structural content and the appeal it might have for the
students, When a popular song can be used to present new material,
the student has Lhe added reinforcement not only of hearing it
oflen, bul also of singing it outside of class.

Play the song once, then, play it again, stopping now and then to
explain andfor discuss it. After il has been understood by the
class you can dictate the words with one of your best students
writing them on lhe blackboard and the rest of the group writing
Lhem in their notebooks. When the studenl writing on the black-
board makes a mistake, Lry to elicit a correction from the class.
1f none is forlhcoming, you should make it. When all the
sludents have the words, these can be used as a choral repetition,
or read aloud by individual students, then the group can sing the
song once O twice.

4, RCADTNGS. These will always prove more appealing to Lhe class
if writlen by a ¢lassmate, You may choose one of the better
students == or perhaps one that is repealing the course, and have
him write about what he plans to do on his next vacation (for
introducing the "going to" future), what he did Lhe preceding
weekend (to introduce the past), whal he would have done if he
had lived in some remote period (to introduce "if" clauses, elc.).
The student's reading must be checked before he is asked to read
it to his classmates. Afler he has read his paragraph you point
out the grammatical point involved, then have the student read it
again and be ready Lo answer whatever questions his classmates

B —
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ask. A greater degree of interaction among sludenils can be
achieved at Lhis poinl if you encourage Lhchstudcnt who 15 ans-
wering guestions to also ask questions of his own.

5. DIALOGS. These can be written by you and given to the students
to wemorize, or they can be prepared by two or three students
with your help and then acted out for the whole groun. You may
sugyesl a simple sitvalion, i.e., Molher, Falher, leen-age son or
daughter, Situation: Mother asks Father to do a number of things
{this may be used to present causatives want, ask, tall, advise,
ele.), and he, in turn delegates these things to be done by the

sen,

Mother: I want you to gel vwp early tomorrow because there
are a lot of things you have Lo do.

Father: Nhat do vou want me to do?

Mother: The carpenter is coming to fix the dining-room
table., 1 want you tn tell him not to take too
long doing it., Ask him to use the same shade of

; varnish when he finishes fixing it.

Father: T don't see why T have tn get up to do it. Why

don'l you Lell him yoursel f2?
» Mother: Tt's easier for a man. Remember that T invited
the Nelsons tn have dinner with us tomarraw. The
Lable has Lo be fixed.
Father Your mother asked me to tell you to get up early

(to son}: Lomorrow. She wants you to Lalk to the carvenler
who's coming to fix the dining-room table,

Son: The carpenter doesn't have to come Lo Fix il. Tell
mother to look in the dining room, | fixed the
table this morning.

etc.

6. VISUNL AIDS, If you can draw a circle and a straight line you
can draw stick figures. It is suggested that you prepare your
own drawings Lo presenl a given structure. Using magazine cut-
outs may make it difficult to contrel the responses you wish to
elicit from the students, A set of drawings to present “until"
might Took 1ike this:




. Mr. Jackson is home until nine o'clock.

. He doesn't leave home until nine o'clock,

. He's in his office until six o'clock.

. He doeosn't leave his office until six o'clock.

£y P —

A set of drawings to present the oresent perfect (in relation-
ship with the past and present) might look 1ike this:

O § “g‘”‘
Dick and Maggie are merried.

{ )
2, They yot marvied in 1970.
3. They've been marricd for four years.

SUGGESTIONS FOR A FIRST CLASS DAY

The importance of the first class day cannol be overemphasized, It
js perhaps the single most important day in any course. The first cantacl
between teacher and situdents can influence their interaction throughout
the term., This is the opportunity for the teacher to establish rapport
with his group by being warm and friendly. Surprisingly, cven very ex-
serienced teachers are nervous and jumpy on the first day of class. They
must make an effort not to show il. A calm and assured teacher creates
confidence in the studenlS, who are usually more nervous Lhan he is.

Since the ultimate goal of any language class is communication, it
is imperative that the teacher establish this from the momeni he walks
into the classroom and faces a new group. The following are some sug-
gestions for a first ¢lass day in any beginning course.

Bs he walks into the classroom the teacher will greet the group and
elicit the praper response, He will point at himself and tell the qroup
"My name is _____ ." Then proceed to ask a student his or her name.
If the student the teacher has called on fails to respond, there will

always be_another one who will volunleer the answer: "My name is -

The teachar then goes back to the original studenl for his answer.
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After asking four or five students Lh¢ir names, the teacher calls on
another student and asks (pointing to one of the students who has already
answered) “What's his (her) name?” The student will no doubt have far-
gotten the name in question so the teacher prompts: “Ask him (her)."
The student asks "What's your name?" and Lhen reports to the teacher "ilis
(her) name is Fid

As a follow-up game, the teacher asks a student "What's your name?
and tosses a small ball to him. He must answer and then ask someone else
the same guestion tossing the ball,

These activities nol only break Lhe ice, but make it possible for
both teacher and studenls to know everyone's name from the very beginning
and permit a more natural and relaxed classroom atmosphersa.

The simple task of asking and answering lhese questions permits
every studenl in the group to leave the classroom with 3 distinct feeling
of accomplishment: he has actually used the foreign language Lo clicit
and give real information.

Variations of this pattern may be used for all courses with ques-
tions and answers growing more complex according lo the level. In higher
levels, after the question and answer period, the teacher may ask Lhe
group to write as many details about his classmetes as he can, i.e. he
can describe them physically, write about their cccupations, describe Lhe
way they are dressed, etc. Then, these descriotions can be read to the
entire class by the students.

USE OF PROPS AND VISUAL AIDS TO DLVLLOP QRAL SKILLS
(FOR SMALL GROUPS OR FNTIRF CLASS)

A. PROPS

The objects the students usually have wilh them, the c¢lassroom
furniture, piclures, maps, elc. are the mosl readily available props.

Ask the students to put whatever they have in their pockels and
~ purses on their desks. Besides building up vocabulary, Lhese objects
can be used for:

1. Drilling IT. Hold up a pencil and say: "The pencil is new."
Have one OF the students repeat your statement and then give him
a cue: "long." The student will say: "Tt's long." Give cues
only as long as necessary for lhe group Lo grasp the idea, then
omit the cue, with the student furnishing the adjective. Then
stop giving the sentence and hold up the object with the students
producing both statements.
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Mrilling possessive adjeclives. Pick up an object and ask: "Is
this my book?" Have sludent answer with a complete negative sen-
Lence;  "No, it isn't your book." Point ta a girl: "l1s it her
book?" Stuydent will answer: "No, il isn't her book.™ etc.

When all the possessive adjeclives have been elicited from the
student, ask him: "Is it your book?" and he will answer: "Yes,
it's my book."

Drilling occupations. Have students state their occupations.
Then ask questions that will require an affirmative or negative
answer. This technique can also be used to drill short answers
followed by a complete sentence giving additional informalion:
"Is Pedro a doctor?--Yes, he is. He's 2 good doctoer."

Drilling demostratives. Start by asking the question, but lead
students inta asking the questions themselves simply by holding
up objecls. The student will ask: "Is that a dictionary?" or
"Are Lhose new shoes?,™ ote.

Drilling IN, ON and AT for place. Props: 2 box for objects; the
teacher's nrsk; pictures of a hospital, a movie Llheater, 2 univer-
sity, a school, etc,

Affirmative, interrogalive and negative sentences can be elicited
by manipulating Lhe different props. After the teacher has gotten
the ideas across, the studenls should make up their own sentences,
with the teacher prompling them by using Lhe props.

Drilling adjectives. Bring a bag with a nusber of easy-to-des-
cribe objects: a book, an apple, a tay, elc. The student who
gets the bag chooses an object -- withoul letting the others see
it. Then he describes it: "It's new. [t's interesting. I[t's
difficult.” etc. with the group asking questions: “Is it a{n)

7" until somebody guesses what IT is. This can be used with
Students of any level. The descriplions may go from a simple
adjective Lo a comparative, Lhen to an elaborate sentence such as:
*IL's smooth and hard and it reminds me of ___ ."

STUDENTS MAY BE ASKLD TO BRING PROPS FOR A VARIETY OF ACTIVITIES
SUCH AS:

a.

b.

Role playing. Instruct each student to bring Lhree objects. Have
groups of three students pool the things they broughi and write a
short skit about them.

Jdentifying scents, Fach student is to bring one or more bottles
With different Tiquids: after shave lotion, vinegar, beer,
vanilla extract, etc. Have one student try to describe the smell
without naming it. The others will ask questions until they guess
what it is.



c. Show and tell. This activity continues to be effective, par-
Cicularly in a language class. Students bring an object and then
tell their classmales aboul il.

VISUAL AIDS

Resides the visyal aids the teacher himself can prepare (see
page 15), he may alse build up his portfolio of visual aids from
magazine cui-outs, posters, photaographs, etc. A visit to an embassy,
or Lo 2 Llravel agency will furnish a teacher with an inexhaustible
supply of materials. Catalogs and menus will permit the studenls Lo
plan meals, make shopping lists, etc, When & specific structure is
Lo be pracliced (i.e. interrogative word questions), the teacher may
ask the students to bring piclures or phologravhs parliculariy mean-
ingful to them, so that they can answer the guestions put to them by
their classmates truthfully and in detail.

wWhenever visual aids are Lo be used, the teacher should make sure
that all vncabulary and structure items are understood,

1) Have students describe whal Lhey see. For the presenl of custom
present a series of pictures of a wan, a woman, children, doing
different things. The resulting description might be something
Tike:

Fvery Monday Mr, Nlen gets up at six o'clock, He has bhreak-
fasl. He goes lo work in his car. He works in a bank. He's a
cashier. He has lunch at a rostaurant near his office because he
doesn't have time to go home, He gets off work at five o'clock.
He reads the paper when he gets home., He usually watches televi-
sion for & while before he goes to bed. :

Students should be encouraged to ask meaningful questions
after each statement, i.e. "Does he get up at six o'clock on
Sunday teo?", etc. The teacher should encourage as much inter-
action among students as possible.

2} Have students describe what they see using the ING present. Ins-
truct students to ask guestions about the statements made as des-
cribed above, A variation in this case would be for them ta ask
the quaslions in the present of custom, to eslablish a conlrasl
between the two tenses, e.4.

Studenl A: Alice is studying in her room.
Student. B: Does she study every day?, etc.

3) Instrucl sludenls in each group to make up a story aboul a picture.
Let it be understond that this i< to bhe a group effort. After
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4) Tnstead of realistic_phologra

0s€ ane of theiy members
TY- This may be dgne

n the various forms of the verp o _be have been presented:

Mr. and Mrs. Kelly are Americans, Their house is very nice.
Ann and Grey are their children. My, Kelly is a doctor. Mrs.
Kelly is a chemist. Ann and Greg are students at the American
School, Their dog is big ang white. IL's a njce dog. The
family is in the Tiving room, T1t's @ large room. The 50fa s
tan and the chairs zre brown. The pictures on the wall are
beaulifyr,

Then have the memders of Lhe other group ask Gquestions zhont
the story. In higher courses several pictures can be used.

phs or illustrations, use reproduc-
Lions of abstract paintings and have Students describe what Lhey
sce,  Use ink blots ang have students descripe what they find in
them,

Have students bring their favorite pictures, (snapshots, repro-
ductions of works of art, illustrations from magazines gr news-

Papers, etc.) and pe ready tc tell the class why they are theip
favorites,

"Now you see it, now you don't, "

Flash a picture and elicit in-
dividual versions of what was on t

he picture.
1ER ACTIVITIES 10 CLTCIT QRAI PARTICIPAT ION

Cocklail party. Have students push the Chairs against the wall
and mill around, Just as they woulg do if they were attending a
typical cocktail party. This technique can be used successfully
Lo practice dialogs, which include structures that students fing
difficult ¢o learn and which is almost impossible to practice in
class enough without Tesulting in boredom on the part of the
Students, Fop instance, there is a 1imit on how many times the
teacher can ask, "What time does your father G0 to work?*,

the students qrow Lired of the repetition without having inter-
nalized it.

A dialog such as- "What time do YOU 90 t0 bed and what time
do you get up? I go to bed at ——> and I get yp at Lo L
and/or "What time does your father go to work, and what Time does
he get off work? ue g0es Lo work at . and he gets of f work
at -“ can be repeated by the students

Bt *NTS 25 many times ag they
find Gt rerent Partners Lo talk to without getling bored. Not

only do  students practice Lhe structure, but the belter ones
will teacn it Lo the weaker students, The cocktail party idea

—
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3)

4)

5}

6)

works because it affords the students the necessary mobility,
which they would lack in any other physical set-up. This tech-
nique can be used to practice almost any structure in the form of
a dialoy. Sludenls should be encouraged to go on to other ques-
tions once they have mastered the basic structure,

ACTIVITIES FOR ORAL PRACTICE
(FOR SMALL GROUPS OR ENTIRE CLASS}

FLLETING DIALOGS. When ¢ structure has been drilled, it should be
incorporated immediately into a short dialog. These dialogs should
then becomsz a brief exchange belween studenl and leacher or student
and student before procceding to the next structure, To a teacher it
may seem obvious to suggest that all drills are eventually intended
for natural communication, but for the studenl Lhis musl be demons-
Lraled amd pracliced, so Lhal he may internalize the habit,

EXPRESSING ONC'S REACTIONS, Expressing one’s personal feelings is
what oral communication is all about. Encourage students to talk
about things that are familiar and important to them. A student will
be candid only if he feels that the teacher and the students Tistening
are interested in what he has to say, and that his opinions are
valuable. Have the rest of the group participate by asking the
speaker guestions, adding comments of their own, etc.

DESCRTIBE A SIMPLE PROCESS. Students should be told to prepare for
this activity at home and describe to theiv classmates: how to play
the guitar; how to make chantilly cream; how to play chess; etc.

PANEL CISCUSSION. Have Llwo sludenls defend a topical subject, with
two students auainst it, and one to act as moderator. Encourage
students to chonse controversizl subjecls. Help Lhe=m wilh vocabulary
ilems and slruclures when necessary.

TALFS. A student tells a fairy lale bul does nol give the ending,
The olher sludenls supply an original ending.

QUESTION AND ANSWER DRILLS FOR ORAL PRACTICE. Afler a sludent speaks,
Lhe others ask him queslions.

A student:

1. [s asked to make an outlandish statement and be prepared Lo
elaborate on iL, e.g. "I'm going lo gel a divorce.™ “l was in
jail for six months in 1968." "My brother is a Marxist.,”

2, Tells about an accident that he was involved in.
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Tells fantastic tales about himself or someane he knows.

Explains what happiness (poverty, unhappiness, love, friendship,
ete.) means to him.

States his opinion about a controversial subject.

CONVERSATION STAHTFRS, Write each of the following slatements on a
card. Distribute among students instructing Lhem to complete the
statement truthfully and be ready to answer questions about il.

D)
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15.
lb‘
17,
13,
19.
20.

People will think highly of me if ..
When T get mad, ..

I find it strange ...

I really hate ...

what [ admire the mosl in people is ...
[f T were very rich ..,

People who value material Lhings above all eise ...
Nothing is more annoying than ...
Marriage should be ...

When T was little I ...

My happiest moment was when ...

To love a person is ...

In ten years, I'd 1ike to ...

fine of the most enjoyable things is ...
I don*t think parentis ...

One of my gnod qualities is ...

Single people who live alone ...
Sometimes | feel my friends ...

I'd like to be ...

[*d work harder if ...

ROLE PLAYING. Fxercises should be deviscd that bear dircctly on the
students' needs, Lheir lives, etc. Tor example a student may:

1.
2.
3.

=

oy n
.

0~

Inlroduce an English-speaking foreign visitor Lo his classmates.
llelp a tourist ®nd a post office, hotel, reslaurant, etc.

Talk to an [nglish-speaking person visiling the office wherc he
works, explaining that he is an English student and asking him
why he is here.

Answer Lhe phone. Tt is a wrong number but the person is speak=
ing Fnglish so he helps him outl.

Be applying for a job at a company where English is necessary.

Be Lraveling in California. He asks about travel arrangements,
hotels, enterlainment, etc.

Be attending a professiona football game and asks about the rules.
Intraduce himself to 2 new neighbor who is a retired American and
help him become acquainted with the city.




9. Be arriving at an American university for onc yecar of sludy. He
talks to a counselor aboul housing, registration requirements, etc.

10. Pretend he is an ambassador to Lhe U.N. speaking in Fnglish, aboul
his country's viewpoint on some issue.

9) A MORE COMPLEX TYPF O ROLL PLAYING MAY INVOLVE THRFE STUDCNTS IN A
GIVLN SITUATION, e.g.:

1. waitress/restaurant manager/dissatis©ied customer

Z. salesman/eager-to-buy wifefunconvinced husband

3. denlisi/young patient/mother

4. grocer/young housewife/meddling mother-in-law

5. teen-age daughter/liberal mother/old-fashioned falher

6. tailor/easy to please customer/picky wife

7. taxi driver/man and wife giving him conflicling directions
8. house painter/mother and daughier choosing colors

9. I'ather/mther/nexfsgaper story

10.  newly-weds tryin_ci t.'o decorale Lheir home.

10) GENERAL TOPICS OF CUNVERSATION. A great variety of economic, social,
educational and flinancial backgrounds is ‘ound in most classrooms.
These differences can sometimes inhibil communication, but when the
teacher skillfully draws students out, underlining the fact that those
very differences make for mutual interest, they can be the bases of
meaningful and Tively interchange. Il is advisable that, until the
ice is broken and all members of a ¢lass feel comfortable and relaxed
¢nough Lo express their fdeas candidly, the topics for conversalion
be kept as simple as possible. There are certain experiences that are
common ta all of us, i.e.

- Tell aboul Lhe place where you live.

- Tell about a time when you needed money and whal you did to get it.
Tell about how you lost somelhing and haw you happened Lo find il.
Tell aboul something you helped organize: a party, a picnic, cte.
Tell about how your family celebrates Christmas, New Years's, etc.
. Tell about a disagreement you have had with one of your best
friends and how you patched it up.

O S W -
. .

After students grow confident, they can attempt other tapics which
will redquire exposing more of Lhemselves.




1) FOR SMALL GROUPS OR ENVJRC CLASS - GRAMMAR DRILLS I
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ACTIVITIES TO DEVELOP WRITING SKILLS

INTERROGAI VL WORD QUESTIONS. The teacher dictates the inter-
rogalive word, then reads a sentence. The students write the
guestion, asking for additiomal information. After each ques-
tion has been written, it can be checked cither orally or by
having a student write it on the cha,kboard. When using this
Lechnique with small groups, 211 the members of the group co-
operate in formulating the gquestion, dut only one of them writes
it. In this case, a different student is to write each guestion.

SHORT ANSWCR PLUS COMPLETE SFNTENCE. The teacher dictates Lhe
YES or N0 for the short answer, Lhen the information for the
follow-up sentence. When doing this type of exercise for the
first time, write an example on the chalkbcard.

i.c. The teacher veads: Yes --- for one hour yesterday

The students are Yes e R o
instructed to write: (for onz hour yesterday) ‘

Then. the teacher reads the question (not to be written by
the students): Does it rain very often here in Lhe Summer? :

The studenls answer: Yes, it does. [t rained for an hour
yasterday.

When using Lhis technique in smail groups, a1l students co-
operate in formulating the answer, with a different student
writing cach time,

SMALL GROUPS

PICTURLS MOR WRITING. Students write a story suggested by a pic-
lure. In more advanced groups, studenls may be given several
pictures to combine inlo a story. The teacher goes from group

to group making corrections, then, a student from one group reads
the slury to the students in anolher and they discuss it. A
story may be assigned for homewnrk. Tell students to cut oul an
illustralion and write a story about it. Post the best composi-
tions in the classroom.

PARAGCRAPH WRITING. Give each group an opening sentence and ask
them Lo write at least five senlences to continue the narrative.
“Every Monday, my father . .. "Before Mr. and Mrs. Thompson
came to this cily ...," “When I have my vacation next month ...,



24

1)

L)

cle. Have one student write while the others contribute ideas.
Have somebedy read the finished paranvaph.

¢) DIALOG WRITTNG. Suggest a simple situation involving three
people e.g. plamning a parly, friends meeting after being away on
a vacation, lalking abnut a movie Lhey have seen, etc.

Stress Lhe fact that a nalural conversational siluation should
include:

a. greetings

b. asking for specific information

€. giving information requested in detail

d. voluntecring additional information (marration)
e. discussion

d} DFAR ABRY, Give each group two cul-outs of the "Dear Abby" or
“Ann Landers" column. After they have checked new vocabulary
items in their dictionaries, have them discuss Lhe problems and
fbby's answers. Switch cut-outs among the grouns two or three
times. Homework assignment: think of an imaginary problem to
be presented the next day. Then, have each studenl ask the
others in his group to help him solve his problem. Have Lhe
most interesting problem in each group described to the entire
class for discussion and advice.

CRLATIVE HOMEW0R! ASSTRMMINTS

AUTOBTOGRAPIIY, Have students write a short autobiography at the bee
ginning of the torm, including way they are studying Znglish,
This gives the teacher some information about their interests as well
as their ability to express themselves in English. (This should be
done after the midlerm exam in Course One.)

PROPHECY. Have students predict whal the year 2000 will be like;
foretell what onc of Lheir classmates will be doing in ten years, or
cast a celebrity's horuscope.

NEWSPAPLR. This should be 3 class project. Begin on a small scale.
Assign individual studenls, or teams when possible, to write a sec-
cion of a class newspaper on subjects of general interesl, e.q. have
them report on institute, center or school activities, such as the
conversation club, the excursion club, square dancing, quitar classes,
art shows, elc. Ttems can be posted and changed from time Lo Lime.

SIGHT-SFFING. llave students report on a visil Lo an interesting
place.
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BOOK REPORTS. Check in the library on the supply of books available.
You may assign the same book to the entire class, or a different
title to each small group. Have them write a collective book report
to be read in c¢lass,

CRITICISM. Assign 211 the students in Lhe class to visit an art
gallery (before or after class). Have them write a short article
¢riticizing what they have seen. This siould be done as if they
were writing for a magazine or newspaper. The same can be done
wilth movies or plays.



