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the authors of this paper became coavin-
ght =t all in the average class—
inp text in the book, the normal
with the teacher explain-
evitable detailed questions

After ohservipg many classes
ced that the reading skill i= not being tav
room. When the teacher arrives at the read
procedure seems to be Lo fO through it lockstep,
ing or translating new lexis, after which the in
at the end are asked and answered,

It scoms Lo us that this procedure has very little to do with "read-
ing", and is also time-consuming and basically, boring, owing both to the
low interest value of texts in the average course-hook, and also to the low
level of challenpe of the activity itself. We therefore decided it would
be appropriate to suggest a series of aetivities which could be used to
tesch useful reading stratepgies, and would 2130 be more challenging to the
arudents. AC the same time, bearing in mind the actusl teaching situation
in many Secundariesand Preparatoris, these activities would not favolwve
any cxpensive equipment OF time-consuming marking by the teacher: =all that
is nceded is chalk, the blackboard and the prescribed text=book.

Bofore looking {n detail at these reading exercises or activities we
would like to say why we think the reading skill is important ro Mexican
students, and also te ser out in some detail what Lhe veading skill, er
rather, Lhe reading micra-skills are, Teachers whe de not wish Lo read
throuph this theoretical sectiom should proceed directly to Fart II.

Firstly, it is clear chat many of the gtudents are going o newed CO
read in Eaglish when they_leave Secundaria and Preparatoris. At many univer-
sities students, especially in scientific, rechnological and economics
facultics, are expected to Tead text-hooks in Enplish. Those universities
whure there are special programmes Lo propire students for this task have
generally found that students, even with 5 or b years of schoal English,
have 1o jdea how to read in English spart Lrom slow, word by word trans-
lation, which freguently prevents the student from understanding the mean—

ing of what he is resding.

but have their careers in

Those students who do not go to university,
1ish, for

comuerce or tourism, frequently need to be able to read in Eng
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example letters, hrochures or technical manuals. Here the reading, skill
is part of the professional competeunce reguired,

Finally, many Mexicans travel to the Unicted Staces either for pleasure

or work, and it is vital for them to be able to read snd understand time=
tables, brochures, newspaper ads, official forms, elc.

PART I - READING AS ONE OF THE FOUR SKILLS

The theory expounded in the 50's and 6075 that

NOTHING SHOULD BE SPOKEN HEFORE IT HAS BEEN HEARD;
NCTHING SEOULD BE READ BEFORE IT HAS BEEN SPOXEN;
NOTHING SHOTULD BE WRLTTEN BEFORE IT HAS SBEEN READ

led to the ordering of the four skills as follows:

LTSTENING
SPEAKTNG
READIRC
WRTTING

However, this theory makes no allowance for the recognised fact cthat
students pogsess wn immate capacity to understand more then they cam pro-
duce, nur does it help o develop or exploit this capacity.

At the initial stuges of A peneral lungusge course (i.e. a course not
specifically designed for or aimed at developinp one skill only, to the
exclusion or minimisation of all others), competence in reading is developed
and used almost exclusivelyin conjuction with Lhe production of languuge
in the spoken form. Tt ig, in fact, very largely a matter of transferriap
an already acquired skill (i.e. spesking) to & dilferent mode of performance
(i.e. reading). However, communicative acts in the written language are 2oL
exact counterparts of those of the spoken langusge, and should be dealt with
differently.

Now, although it is trfie that at the clementary stage vl = stucturally
based course, the studenl zmust necessarily spead much of his time acquiring
these gtructures systematically and incorporating them into his overall
repertoire of lanpuage, he should not be prevented from being exposed to
longer instances of fairly uncontrolled langusge, language which is not
always familiar to him. He shonld, in fact, be taught to prasp the im-
portant poinls in a passspe, rejuct those which are irrelevant and make
intelligent guegses st words or expressions he does not understand. With
the exception of pre=primsry children, nmost students come armed with a set
of learning strategies in L; which should bhe exploited in the Lz.
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Unfortunately, students olten fail to make this transfer of skills from
the mother tongue to the foreign language. The reason for this may be
found in previous lsoguage learniap expericnce, where reading was 'taupht'
through translation and/or word analysis of the text.

A second belief to be questioped is the 'passivity' or 'receptiveness'
of the reading skill. Can it be said to be any more passive or receptive
than repeatiang an utterance alter the teacher vy COpPYing a sentence from
the blackboard? Yet bolh spesking and writing have slways been thought of
as the "active' or 'productive' skills, Tow passive, then, IS readiap?

The very Lerm 'reading' is ambiguons, It may refer either Lo Che Te-
cognition and significance of individual words strung together as lin-
auistic clements, or to the value these linguistic elemeats acquire in
commmicution. Lt is in giving a passage its [ull communicative value
that the student is actively invelwed in = series of complex activities:
selecting inlorsation, constructing hypetheses, altering his peint of view
in the face of new data.

To upeak of 'a reading skill® is a gross oversimplification. Let us
copgider the nature of Lie reading skill, Reading is a complex mechanical,
intellectusl, cultural process invelving a large number of nicro-skills
which, broadly speaking, can be broken down inco:

A) LINGUISTIC SKILLS, involving the mechunical or perceptual processes
of DECODING, that is, the brezking down of language Ianto its phonc—
logical, prammatical, lexfcal and syntactic elemeats, and

B) COMMUNICATIVE ABILITIES or ENCODING, that is, the ability to in-
terpret discourse - the asssoriation of linguistic elements with
each other, how they inter-zelate, snd what comsunicative acts or
functions these linguisctic elements are belop used to convey.

These Lwo components may be further subdivided as follows:
A)  LINGUISTIC SKTLLS
i) At the graphological level, in Lerms of
1) - recognition of stylised shapes, or the black marks on

PApEr.
2) - recognition of the breaks between individual words,

gentences, parapraphs, chapters.

y The terms LINGUISTIC SKILLS and COMMUNICATIVE ABILITIES are those
used by H.G., Widdowsen in his book Ieaching Language as Communica-
Sion, Q.U.P., 1978.

-
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3) - vecognition of the conventions of printing (e.p. capi-
tals, italics, underlining; the use of graphs, diagrams,
ctables).

4) = recognition of the conventions ol punctuation.

AL the phonological level, the association of orthographic
forms with the sounds of the language. (A factor which
tends to become less important with a more experienced
reader).

Orthographic fora sound
Factor
oFTect £/
PHotograPH
enonGH

At the prammatical level in terms of

1) - Recognition of structures
The difference between:
a) He's warching television.
b) He's reading a novel by Tolstoy st che moment.
¢) MHe's flying to New York on Saturday.
d) He's alwsys having trouble with the car.
or a) John worked all morning.
b) Joha's worked all morning.
2) - Word order
a) T"It's a pen.'
as opposed to
'Is it a pen?'
b) 'He spesks Fnglixh betcer than T do.’
as opposed to
'He speaks better English thsn I do.’'
¢) ‘'Pven John types his own letters on Saturday mornings.’
as opposed to
'John cven types his own lectewson Saturday mornings.'
or
"John types his own letters even on Saturdsy moraings.’
3) - Identification and locatfon of cohesive elements both &t
subsentential and supra-sententfal levels. In other
words, the recognition of cohesive elements both within
the sentence and between sentences, paragraphs, etc.
s) Refercnce: He [/ She [ They / His / Their / etc.
This [/ That / These [/ Those.
b) Substitution: One / Ones, (Give me the pink ome).
Do, (John likes playing tennis and
Mary does, ton).
So / not, (I expect so. I hope not).




19

¢) Ellipsis or the cmission of words or phrases In a
scntence: Ten people cams the Lirst day, eight the
second.

d) Sentence linkers: and [/ but [ so f or [/ ete.

First / Second/ Then / Finally [
etc.
Students often misinterpret a given plece of lanpuage through
failure to understand the value of such connecting devices.
4) = At the lexical level, recognition of words in context. 'He's
wearing a light svit.' 'Light” in this sentence =meaning either
'not heawy/thick' or "not dark/light in colour®, according to
the context in which it is sel.

B) CUMMUNTCATIVE ABILITIES

1) - Correlstion of formal linguistic elements with meaniop.
'I can't go, I'm afraid.’
The ambiguity of the statement in its written form is obvious.
Choice of meaning ("I can't go because 1'm frightened' or
'I's sorry, but T can't go') will depend entirely on the
surrounding language.)

2) - Ability to read for implication and logical deduction.

3) - The velationship existing between the reader's own experience
and the text or passape being read,

&) - Recognition of humour, sarcasm, emotional attitudes.

5) = Response to literary styles.

6) - Response to the writer's attitude to &) his subject.

b) his readers.

In other words, is the writer merely setting down a number of facts
objectively or is he putting forward = hypothesis for our comsider-
ation? Does the writer sympathise with his subject or is he being
sarcastic? Should we guestion the writer's motives for saying
what he does, the way he does, or should we simply accept what is
written at face valuel.

Traditionally, the focus of reading has been on the liapuistic or
decoding skills, rather than on the communicative or encoding abilicies,
and it has beea assumed that the acquisition of these linguistic skills
would automatically guarantee the setting in motloa of the intellectual
processes needed for the interpretation of & text, On the contraty, aver—
cophasis on tie mechanical, rather fragmented, aspects of the linguistic
gkills of reading, teads to inhibit the development of the fntellectual
comunicative abilities,

How often have we heard our students say, 'I understand all the words
but I don't know whal it means'? Communicative abilities, thac is the
interpreting of a text, presuppose an understanding of the linguistic

-




skills, although the linpuistic 8kills themselves do not include CoOmMuni-
cative sbilities, Tn other words, the fact that the learper can understand
the Individual structures and lexis of 4 given picee of language, does not
==2n he can prasp the general peint being made hy the writer, although he
€an be trained to pick out the iuportant poinls in s pussane without neces-
sarily understanding the mechanice of the language irself,

Hawving briefly discussed the role of reading a8 one of the four skills
&nd the nature of the reading skill itself, we should now consider the
warious interpretations of the Lerm 'reading’ ,

It may be used to mean 'reading aloud’, However, the complexity of
this skill is congiderable snd often ignored; efficient, meaningiul read-
ing aloud requires a cumplete underscanding of whet i= to be read before
the production of the right noises can be made. Srudents may well leamn
to "read aloud' and yet not understund the meanipng of what they are read-
ing. It is Primarily an oral skill which does not necessarily further
read rehension. Besides, it iz of ninor importance in every-day
iife. Nevertheless, as a feaching tool of premuncistion and lor the
identification of Lhe writren fore with the spoken form of the lunguage,
it certainly has a place in Lhe classroom, and may be considered a valid
activity, For the purposes of this paper, however, the teachiang of 'read-
ing aloud" is considered irrelevant snd will not be dealt with any further.

Reading msy also mean 'silent reading' and this is what the authors
#Te most concerned with.,

'Silent reading' varies cousiderably according to the uge to whick
the skill is being puL,

This can be either extensive or intensive,

2) Excensive reading iz aimed pPrimarily atc developing fluepcy through
2 process of assimilation and diserimination and can be broken
down as follows:

i) Survey reading or glancing at material to be read in order to
get a3 general idea of the coatent or subject mutter,

ii)  Skimming, or looking for the important items in & mass of
information.

iii) Superficizl reading, or ceading for pleasure.

The object in extensive reading is to cover the prestest puszible amount
of text in the shorrest possihle time, picking out the main pointg and re=
levant information and disecarding or ignoring that which iz not impartant.

b) Inteasive reading ix aimed at obtaining the fullest possihle res-
ponse Lo a passzage boLh from Lhc point of view ol detailed
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information and linguistic study. The objective is to achieve
comprehension of the logical argument in the text, its emotional
and social attitudes and of the linguistic elements employed to
achieve these ends,

Tn the past, comprehension exercises have been designed either to on-
courage detailed reading only or ro test, uot teach the appropriate skille.
The differonce hetween testing and Leaching lies not so mmch in the dif-
forence in waterials, but in the way these materials are handled.

"Cood' yuestions or tasks invelve studeuts in a careful process of
discrimivation, in whick both the text and the guestions or task set need
te be systematically snalysed before arriving aL some concluslon. Thus
esch quesLiva poses a problem in which the student is zctively involved.
The level of difficulty of a passage lies in the relationship between the
passage itself and the degree of difficulty of the task tu be perfarmad.

TART 1I ~ READING STRATECIES

Lot us now look at szome of the activities and exercises which can be
used to Leach both extensive snd intemsive reading strategics. Exanples
of most of these techniques are given in the appendix to this paper. Re-
forences Lo brackets in the appendix zefer to the numbering of activities
in the list below,

Obviously we ave not suggesting that the teacher use all of these
techniques with every text; that would drive the studencs mad with bore—
duwm. We would sugpest the tcacher uge one or twoe RXTENSIVE reading tech-
piques firsc; then perhaps use one ol Lhe INTENSIVE readinp techniques,
like workinp on commectors or guessing, vocabulary, and finally, deal with
Lhe detailed questions on the text found at Lhe end of the reading pas-

sage in wost books,

We sugpest that the students should know the main grammatical struc—
cures, «.g. siwple past affirmative, that appear in the text, and any
vocabulary vital to the yaderstanding of the Lext. However, Lhe teacher
should deliberately not teach all of the new vocabulary belore the students
read the text. This provides & far more realistic real=life situation for
reading in anothaer languarge.

lnitially the reacher should give the students only seven o cight
ninutes to zead the text, and do the extensive reading exercise (after the
student pers nand Lo rapid reading, the time for the average coursa—hook
text can he reduced to four or five minutes only). StLudents must be com—
vinced that they can read & texts rapidly and understand the main points
without knowing all Lhe words. TIherefore, extengsive reading questions
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should try to deal with oaly the genmeral idea or main points, Lhough this
is not always easy, They should also be fairly straigheforward, the main
idea is not to trick students but to show Lhem that they cam understand a
passage.

As with all classroom innovations the teacher should be prepared to
explain o the students what Le is doing and why, Tf students feel that
the activity is designed to help them, they will respond. Moreover, the
new techniques should be introduced one hy one, pradually, over the year.
1f at first the students £ind g technique hard, do not despair. The
second or third time they will find it easier ro handle,

Finelly, we would say that if you feel happier asking the questions
in Spanish, especially the pre-questions or vocabulary questions, that is
perfectly all right. The idea i3 to reach them to read in Enplish, the
questions are to a certain extent testing what they have managed to under-
stand, =0 if it is easier to question your students in Spanish, use Spanish.
Very often students uaderstand the passage, but do not understand the
guestions or task set, Nowever, iL is possible to write many questions in
simple English and we think doing it thie way will give you and your
students greater satisfaction.

1. EXTENSIVE READING TECHENIQUES, To teach the student to scan quick=-
ly through a text, picking out main or relevant information and points.

A, Attention Focussing

In real life when we read an article or motice we have a fairly clear
idea ol the nature of the subject and the information Lhut we noed to ex-
tract. Thus we read through rapidly until we find the information we need,
To texch our students to scquire this ugeful sbility we can use:

i) Pre~questions, i.c, three or four guestions zhout important poiats
in the text which we write on the board before Lhe students read
the text for the first time., At the end of the first quick read-
ing the students snswer the questions. (See Che example with text
C in appendix), _

ii) As zo alternative to the above the teacher can, when appropriate,
set a map or churt to he completed with information glesned from
the texe, Fere it often helps if the teacher fills in part of
the map or chart to show the studeats what iz reguired. (See
passege B in the appendix). Such a map or chart could serve
equally well as a swmary writing technique, (Sce 2.E.ii below).




23

B, Reading for Cist

| As we have said hefore, it is wital to teach our students to read
quickly through a text and at the same time pick out the main poiats.
Until & student can do this, reading in English will he a slow, laborious
and painful task.
i) True/Falsc statements.
This i= perheps the simplest of all the techniques. After the
studeats have read the passage, the teacher says oY writes on
the board 2 lew statements sbout the main points in the Lext.
All the student has Lo do is to answer true or [alse; a quick
easy check on their understanding. The tescher may ask the
students to quote part of the text to support their choice.
(See Passages A and C in appendix).

ii) Auxiliary Questions

Another simple technique, where the teacher asks a fow ques=-
+ions after the studeants have read the text, The student
simply needs to smay YES or NO. This ftests general under-
standing of the text, without the need for complex produc—
tion. (Sec Pasmsage B in appendix).

(¥R
(8
-
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Multiple Choice

This technique is often used for resting reading, It also
requires more work and preparation by the teacher Lo ensure
rhat the distractors (wrong snswera) are possible but not con=
fusing. However, it is a good nethod for checking reading and
cap also be turned inte a group answer, which ¢an mean their

atudying the text in some detsil, and explaining why they |
chose a particular alternative. (See Passage A in appendix).

iv) Matching Questions and Answers
This i%z = Leclmique whick has the advaatsge both of checking
their reading, and also, if dumne in English rather than Spanish,
their command of already learnt structures. The teacher writes
a Lew yuestions about che text, aud then lists = aunber of
apswers in random order; it is a good idea Co have more answers
than guestions as it makes the task one of higher challenge and
more fua. The student has to match question 2nd correct answer. q
Like all problem=solving games the stuldeats enjoy this activity

(See Passage 3 in appendix).

C. Readiup for inference

This once agein is a vital skill for our students Lo POXS@S5S. They
must, when resding in English, be ahle Lo pick up epotional curreats in
the text which are mot directly scated, or they will often misrcad, for




example, an ironic or a persuzding propagenda text at its face value. Al-
though it ix noL casy ta find texrs ar the basic level which contain com=
lexities of this kind, one can do & cortain amount of preparatory worck.

i) The teacher can ask questions sbout the emotional sttitudes of
the people in the text. Iere, of course, Spanish can be used at
Lirst if the students de not know words like "worried"/Mangry".
Is Nrs Brown worried or angry?

Does Mary Brown like classical music?
(Sece Passape C Lu sppendix).

ii) Where spprupriste the teacher can also ask questions aboul the
author's attitude to his subject.
Does the auther think Hitler wss a pgreat man?
(See Pagsage C in appendix),

2. INTENSLVE READING TECHNIQUES, These techniques are desipned to
make the student Inok in detsil ac the text frow the point of view either
of extracting deLsiled inlormation or studying linguistic factors.

A. Reading for detail

Since this iz the one reading technique practised by wost course-
books we do not feel we newed to look at this in detail, Most course-
books at the end of the passage bave a list ol "Wh" guestions reguiring
information, viten on minute paints, from the text., This iz a perfectly
legitimate exercise as loug @s it ix not the only technique practised, We
would supggest Lhut the asking and answering of these questions should be
done as a group or homework aclivity ratLher Lhan the "Leacher reading the
questions, and the student answering' procedure followed in many class-
voomg. (See Passage B in appendix).

B. Guessing new vocsbulary

As we have suggested, this is a necessary real-life skill if students
are ever to escape from the slow dictionary techanique of reading. To en-—
courage the development of thiz zkill teachers should leave some new
words to he taught through the text, and should never explain or Lrans-
lace new vocabulary if students can guess its general or exact meaning
from the context or form of the word.

i} Multiple cholcve questions: On the whole these should be designed
to show the student that the possible meaning of a word is deter=
mined by the context In which it is found, Therefore it is fre-
quently hetter if your alternatives reflect the peneral ares of
mesning of & word rather than & precise synonym, Once again Lhe
teacher can ask the students why they have chosen a parcicular
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alternative, and rejected the uthers, making them more aware of
the lopical proceosses imvolved, (See Passage A in appendix).

ii) A simpler alternative choice can be nsed informally with an
either/or question when & student asks che meaning of a word.
- Tz a caterpillsr a thing, @n animal or a place?
- 1s it probahly an insect, & bird or a mammal?
Mnly after nacrowinp the alternatives should the teacher either
elicit or pive the precise meaning or translation.

iii) Coguares: Students should be encouraged to look for cognates

in the text, No Leacher should ever try to explain 'architect'
or “important'. Tell students Le Llook at the word and chey
will see what it means; you will be teaching chem & valuable
new technique. Of course, there are false cognates like "ad-
vine"” or "sensible” but the Leacher shoulé be usware of these
and should draw sitention to them when they appear in Lexis.
The number of true cognates far excenrds the lalse,

iv)  Aflixes: L.e. prefixes disloyal
sulfixes loyalty
Students frcguently ask the meaning of words like Tunhappy ',
'impatieat', 'friendship’. Once apain the teacher should not
jmmediately explain, but should ask them which part ol the word
they recopnise, e.g. happy, and then ask Lhew what *un' usually
manns, The Lescher can make the students awars of the usual |
wexning of prefixes like 'fo-', 'im-', "un-" or sullixes like
'“less", "-ness", ete.

Naturally, there are problem words like 'priceless' or *infamous' 1
hut these can de dealt with as Lhey come up.

C. Referential Skills

Students, when asked, frequently cannoL see what words In the Text
auch as "which', 'he', "this' refer teo, and thus misunderstand the text. ‘
Tuis is clearly a necessary skill and onc that most teachers neglect to
develop.

i) The students can sinmply be asked Lo underline or tell you which
word the "he' or Tit' refers to.
¥rz, Jones had & word with Mrs. Brown. Then she went inta
Lhe butcher's,
Ters the 'she' clearly refers Lo Mrs. Jones, but maay students
will choose the zlternacive.
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Students can be asked to [ill out a time chart, or put sentences
in narrative sequence order to show their understanding of words
like "First', 'Then', "As soon as', "After', etc.

The teacher could also use = jumbled parapraph summary of the
text to teach this, and @lso provide the studeats with an amuge
inp problem-szelwing activity. (See Passsge A in appendix).

e
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e
A

The tescher can alse use the text Lo teach the usape of = new
connector. (See Passage A in appendix).

E. Summary Writing

When reading students need to be able to extract the importast points
from a mass of extra delail, exemplification etc. To ask students to write
2 summaTy at the basic level is too high-challenge but the skill can be
introduced with Lhe following tochniques:

i) The teacher can write a fill-in the blank exercises. Moreover. this
¢tan provide a good check on their understanding of the new words
in the text und their usage. (See Passage A in appendix).

ii) The students in a later class can be asked to re-tell orally the
text they bave studied. Tn general mest students will only be
able to pive the muin points, thus providing A summary which the
teacher mzy then write on the board.

iii) The tescher can ask the students to complete a chart or map ace
cording to the Iuformstion in the text, This is similar to A.id
above but would be done after Lhe Lext, perhaps oven in & follow—
up clags, (See Pusszage B in appendix).

iv) The teacher can write a series of questions on the hoard, which,
il answered in full detail, would give the students & susmary of
the rext.

Many of you who read the above list of sugpested new activiries may
feel s1lightly appalled, and wonder how it is possible to briap all of them
into your teaching. We would Tike to rvemind you once sgain that all of
Lhese activities should not be used with every text; select Lwo or three
of the most appropriate, Seccondly, do not try to introduce all of these
Ltechnigues within & month or two, Spread out their introduction vver a
year or wore, and always he prepared to explain in detail to your students
what they are doing, and why., TFinally, we would say that if you do use
sowe vl these above techniques you will be teaching your students neces-—
sary, real-life reading skills, and will also be aiving your classes
greater variety and iacerese,
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ATPENDIX
"TEACHING READING STRATEGIES FROM THE COURSE TFEXT-BOOK"
SAMPLE MATERIAL

PASSAGE A. (from BASIC JUNIOR ACE, look 2, Brinton et al),

Last Monday at about 10 o'cleck in the evening thore was a robe
bery at Higgin's Bank on the corner of Cat Street snd Wilson Street.
There was & policemsn in the street and there wax a watchman in che
bank. At five tn ten the watchman went to the office and phoned his

5 wife, While he was calling her, the thieves climhed in & window up-
stairs and opened the safe, They made 38 noise and Lhe watchman heard
them. When he went into the bank, a big man was taking the mopey out
of the safe and a3 thin man and a girl were putting it into a hag, The
big mwan saw the watchman and hit him with a gum,

10 At 10 o'clock che policemanheard 2 noise in a store on the other
side of the street. [Me saw a television in the window, There was &
gued L[eotball gsme on IV so he watched it. While he was watching the
game, Lhe Lhicves ran out of the bank and got into their car. They
took $5,000,000.

15 When the policeman went back to the coraer, Lhe watchman was
calling, '"Help! Help!' and the thieves were drivinp to San Francis—
co, They were laughing,

READING FOR CIST (1.B.i.)

IRUE / FALSE
1, The watchman saw Che thieves when they climbed into the bank.
2. There were three Chieves in the bank,

3. Last Monday there wss a2 robdbery in a TV store.

&£, The thieves stole a car.




READING FOR CGTST (1.B.iii.)

MIULTIPLE CHOTCE
1. Last Monday at about 10 o'clock
A. the atreet was empty.
B, the hank was cmpty.
C. sowme chieves robbed the bank.

The watchman called his wife.

3. The watchman phoned his wile
A. afrer the thieves left,
8. hefore the thicves acrived.
C. when che thieves arrived.

4. The
A. he was watching television.

C. he was playing foorball.

"GUESSING" NEW VOCABULARY. (2.B.i.)

1, “A watchamsn", line 3, is =
A, Lhiel,
B. policeman,
C, shop assistant.

2. "The safe", line 6, is a type of
AL welal box.
B, bag.
C. office.

3, “A gun", line 9, is
A. & part of the bedy,
B, a thing to write with,
C. a pistol.

SENTENCE MATCHING AND RE-WRITING.

The Lhivves clisbed in the
window upatsirs.

The warchman went into the bank.

The thieves ran out of the bank.

The policeman wont back to the
cornar,

B. he was talking to the waltchmsn.

type ol
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8., The watchman was at home with his wife.
C. The watchman and his wife were in the bank.

policenan didn'"t see the thieves becausc

(2.,D.1ii.)

Match the followinp sentences corractly and then re—write them usinp WHILE

The big men was Lakicg the money
vut of the safe,

The policeman was watching televi-
sion,

The thieves were dziving te San
Francisco.

The watchman was calling his wife.



JOMBLED SENTENCES. (2.D.ii.)

Re-write the following sentences in the right order.

= One of the thieves saw the watchman and hit him with 3 gun.
They escaped i{n their car with §5,000,000,

While the thieves climbed in a window and openad the safe, che pipht
watchzman was phoning his wife.

Last Monday there was a robbery at Hippin's Bauk,
Suddealy he heard = noise und went upstaics,

Then the thieves ran ocut of the bank,

RE-WRITING EXERCISE., (2.®.i.)

Last Monday , 8t about 10 o'clock, two and 8 girl

went into and $5,000,000,

There was in che bank, bul he the thieves

when they _ because he his wife, When he

4 noise, he went to investigate, but one of the thieves

and with a gun,

There was a2 poelicemmm , but he dién't see

because he # Lootball mutch in & store window.

PASSAGE 3. (from DASIC JUNTOR ACE, Book 2, Brinton et al).

ATTENTION FOCUSSING. (l.A.ii.)

(This exercise could also be used for summary wricing, after incteasive
study of the passage - 2,E.iii,)

PLACE STAYED IN TLACES VISITED

Mexico City

Beautiful
Buildings
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Fred Davison stayed in Mexico for four weeks. He had a lovely time,

In the lirst week he visited Mexico City with Carol and Javier. They
took him to the Zdcalo, the Anthropology Museum snd Chapultepec Park,
The sun was shining when he visiced Chapultepec, but it was not hot. He
took a lot of photopraphs and wrote some postcards Lo his frieands in
England,

In the second week he went to Yucat@n and ssaw the riins at Uxmal and
Chitchén ItzE. It was very hot in Yucatin, Alter he visited the pyramids,
he went ta Tsla Mujeres =nd swam in the sea. He saw some dolphins while
he was swimming.

In the third week he visited Oaxaca and Acapuleo. Lt was raining in
Daxaca but it was not cold., Fred painted some pictures of the beautiful
buildings in Oaxaca, He is a good painter. While he was painting &
picture aa American tourist came and asked, "How much is the picture?"
Fred sold it for 200 pesos!

Tn the fourth weck he was in Mexico Cicy sgain, Ic went to some
parties with Carcl and Javier snd vwisited the Museus of Modern Art.
Then last Sunday he visited Carlos' rauch in Hidalgo.

Now he is in England again, He is showing his father and mother
gome photos and some presents he bought in Mexico.

MARKING QUESTIONS AND ANSWERS. (1.B.1iv)

1. How long did Fred Davison stay in a) Twice,
Mexico?
b) Yes, for 200 pesos.
2, Where did he see dolphins?
c) It was very hot.
3. What was the weather like in Oaxaca?
: d) In the fourth weck.
4. Did Fred sell any pictures?
X e) Warm and wet,
5, How many times was he in Mexico City?
£) Yo, he didn't,

g) One wmonth.

h) 1In lsla Mujeres,




READING FOR GIST - YES / RO QUESTIONS. (1.B.ii.)

2. Did Fred have a good time in NMexico?

2. Was the weather gpood during his holiday?
3. Did he go Lu any pyramids?

&, Did he paint pictures in Acapulco?

5, Did he wvisit Mexico CiLy oualy once?

6. Is he in Mexico now?

EEADING FOR DETAIL. (2.A.i.)

1, What was the weather like when he went Lo Chupultepec?

2, When did he go to Isla Mujeres?

3. Where did he see the dolphins?

&. BHow much money did he get for his painting?

5, When did he visitc the Museum of Modern Art in Mexico City?
6, How many archeological vuins did he visit?

7. What did he do on his last Sunday in Mexico?

PASSAGE C. (from 'My Third Fnglish Bonk', Hons, Astivia, Rawfrez).
SATTENTION-FOCUSSTNG' QUESTIONS (l.A.i.)

d 1, Where did Beethoven spend moat of his lifa?
2, Which other composers worked with Beethoven?

—

3, What happened to Beethuven when e was older?

&, What arc the dates of Beethoven's life?
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LUDW1(G VAN BEETHOVEN

Ludwig van Besthoven, one of the greatest musiclsns of all
times, was born Lo Bonn, which is now the capital ol West Germany.

He was born in 1//0 and lived in Cersmany until 1782, when hLe
went to Vienns, Austria,

There he begap te work with Mozart, hut he had Lo po back to
Cermany because his mother was very sick. She died and BeeLhoven
worked very hard Lo help his sister and brothers.

One day in 1792, Havdn went to Bonn and Beethoven showed him his
mugic, Haydn thoupht that it was very good, so he tock Hecthoven
with bim sad they went to Vienna., There, Beethoven worked with Haydn,
who helped him very much.

People frem Vienna thought thal Beethoven was an excellont pisn-—
ist and thal he wrote wonderful music. After that, Beethoven lived
slmost sll his life in Vienna, Hec liked to live =lene because he was
pessimintic,

When ke wus older he became desf. He died in Vieans on March
26th, 182/.

Iis music is famous around the world and milljons of people have
enjoyed it. Some of his most famous works are his nine symphonies,
his concertes, his songs and other kinds ol wusic.

He wrote about 260 compositions.

TRUE / FALSE QUESTIONS. (1.B.i.)}.

1.
2,
3.
R
Se
6.

7.

Beethoven was pood to his Lamily.

Beethoven worked more with Mozart than Mayda.
Beethoven cnjoyed beiap with other peoplee
People in Vienna had a high opinion of Beethoven.
Beetrhoven hecame blind.

He wrote only 9 concertos.

Hisv music is only popular in Austria and Cermany.




REFERENTIAL SKILLS (2.C.ii).

"which" in line 2 refers to
A. Beathoven

3. Bonn

C. times

"him" in line 8 refers to
A. Mozart.

B. Becthoven,

C. Haydn.

"{t" in line 9 refers to

A, mugic.
3. 3Bomn,
C. 1972.

"Afrer that" in line 13 refers to
A. afrer writing wonderful music
B. after working with llaydn,

C. after his popularity in Vienna.

"There" in line 5 refers to
A, Vienna.

BE. Germany.

C. 1782,

INFERENCE, (1.C.i./4%.)

Do you think people admired BeeLhoven during his lifetime? Cive
words or phrases £a 3uppoYs VOUT Sn3WeT.

Do you think Becthoven was a happy man? Whar ewvidence ia theve for
vour answer?

What is the writer's aclitude to Beelhoven? Give examples Lo prove
your answer,




