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Abstract

In this paper, the authors discuss the design and implementation of a Webquest aimed to help EFL
Mexican high school students to improve their pronunciation and fluency skills. The Webquest was
developed with a website generator named Wix.com. Based on the results of the experience, the authors
discuss how Wix.com can be used to create more meaningful and attractive Webgquests. The article is
structured in six sections. In the first section, the authors address the relevance of WebQuests for EFL and
define what a WebQuest is and its components. In the second section, we present a literature review
divided in two sections: the evolution of WebQuests in the last twenty years, and its use in the teaching of
EFL. In the following section, the context of this study is given, followed by the methodology. In the fifth
section the designed WebQuest is presented in detail and every section is explained and illustrated with
images of the actual WebQuest. In the sixth section, the results are presented and discussed. The article
closes with a conclusion that summarizes the main results and provides some practical recommendations
for EFL teachers.

Resumen

En este articulo, los autores describen y evallian el disefo y la implementacién de una actividad
denominada busqueda en red o Webguest creada para ayudar a un grupo de estudiantes de inglés como
lengua extranjera de una escuela mexicana de nivel bachillerato a mejorar sus habilidades de
pronunciacidon. La actividad fue disefiada con un generador de sitios o paginas de internet llamado
Wix.com. Con base en los resultados de dicha experiencia, los autores argumentan de qué manera el
generador empleado puede ser utilizado para crear Webguests mas significativas y atractivas que las
disefiadas mediante otros generadores o herramientas. El articulo estd organizado en seis secciones. En la
primera, los autores discuten la relevancia de las Webguests para la ensefanza del inglés como lengua
extranjera y definen lo que son las Webquests y sus componentes. En la segunda seccion, los autores
presentan una revision bibliografica dividida en dos secciones: la evolucion de las Webguest sen los
ultimos veinte afios, y su uso en la ensefianza del inglés como lengua extranjera. En la siguiente seccion,
se describe el contexto en el cual se llevé a cabo el estudio, seguido de la presentacion de la metodologia.
En la quinta seccidén, se muestra la Webquest disenada, y cada seccidon es explicada e ilustrada con fotos
tomadas de la Webgues ten cuestidon. En la sexta seccidn, se presentan y discuten los resultados
obtenidos. El articulo cierra con una conclusion donde se resumen los principales resultados y se formulan
algunas recomendaciones practicas para los profesores de inglés.

Introduction

Nowadays, Information and Communication Technologies (ICTs) have become important
tools in many areas of society (Bobkina & Fernandez de Caleya, 2011; Lin & Atkin,
2014; Ricalde, Hernandez, & Luna, 2013). An example of these technologies is the
internet, which is undoubtedly part of our lives, and its influence is likely to continue and
increase in the future. In the case of education, the internet provides unlimited
resources for teachers (Hjalmarsson, 2015). Within the field of Foreign Language
Teaching (FLT), the use of internet has also experienced an exponential growth
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(Barnawi, 2009; Hjalmarsson, 2015; Saadat & Hussin, 2013), and it is used for multiple
purposes, such as providing access to different types of accents or authentic materials,
chatting with native speakers of the target language or other learners, and searching for
information on the internet (Ramirez, Cadena, Araiza, & Aguilar, 2006). Nevertheless, it
is well known that not all information found on the internet is reliable and useful for FLT
and learning, and many gaps still exist within FLT in regard to internet use. Therefore,
better developed resources or activities are needed to help students and teachers.

One of these resources or activities are WebQuests, which have been in the educational
sector for over twenty years, and successfully used within the field of FLT for a similar
number of years (Alshumaimeri & Almasri, 2012; Arsanjani & Faghih, 2015; Irzawati &
Asiah, 2013; Tuan, 2011).However, due to the emergence of new technological
applications, in recent years, WebQuests seem to have been left behind, especially
because their format and visual display have not really changed in those two decades. In
this article, we will demonstrate that WebQuests still can be a valuable tool for EFL
teaching if their appearances become more attractive and they are enhanced with more
interactive tools and gadgets by using website generators such as Wix.com instead of
more traditional Webquest generators. For that purpose, we will discuss the design and
implementation of a Webquest aimed to help EFL Mexican high school students to
improve their pronunciation and fluency skills that was developed with Wix.com and the
results we were able to achieve.

What is a Webquest?

WebQuests were introduced by Bernie Dodge and Tom March from San Diego State
University in 1995. According to Dodge (2002), a WebQuest is an inquiry-oriented
activity that requires learners to use the web in order to find information about a specific
subject. WebQuests were created to help students use time wisely, to focus on using
information rather than searching for it, and to develop their thinking skills and levels of
analysis, synthesis and evaluation (Dodge, 2002). WebQuests were designed based on
the ideas of constructivism, which conceptualizes learning as “an active process of
constructing rather than acquiring knowledge” (Duffy & Cunningham, 1996, p. 171), and
more specifically on two constructivist ideas: “(1) Piaget’s cognitive constructivism,
demanding inquiry method of teaching (Piaget, 1973) and (2) Vygotsky’s social
constructivism with its emphasis on the theory of social interaction and the Zone of
Proximal Development” (Vygotsky, 1978, as cited in Kachina, 2012, p. 186). From this
perspective, WebQuests can be used to promote cooperative learning where group
members become experts in their roles and contribute to the full understanding of the
final group task, and as a scaffold for instruction (Irzawati & Asiah, 2013; Tuan, 2011).
Dodge (1997, para. 4) states that a well-desighed WebQuest should have the following
sections:

1. Introduction: an overview of the activity and some background information.

2. Task: the description of the central activity that students have to perform.

3. Information sources: a descriptive list of useful resources for doing the activity,
such as websites, web documents, databases, etc.

4. Description of process: the steps needed to accomplish the task.

5. Guidance: the tools intended to help students on organizing the information they
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are internalizing, such as concept maps, timelines, guiding questions, etc.
6. Conclusion: a summary of what students should have learned after completing
the task and encouragement to further explore the topic.

Literature Review
Evolution of WebQuests

For Adell, Mengual-Andrés & Roig-Vila (2015), WebQuests were one of the first
didactically supported proposals that took advantage of the resources offered by the
internet during the 90s, and by doing so, “facilitated the introduction of technological
literacy into the classroom” (Kachina, 2012, p.186). In addition, Webquests introduced a
new set of student-centered activities that helped the transformation of a teacher-
centered education into a student-centered one (Adell, et al., 2015).

In the past two decades, WebQuests have been part of the educational sector. They
have experienced several changes, such as the renaming of some of their components,
the reorganization of their sequence, the increasing of the complexity of the thinking
skills required for their completion, and the addition of constructivist strategies such as
cooperative and scaffolding activities (Abbit & Ophus, 2008; Adell, et al., 2015; Kachina,
2012).

Changes have been triggered by several factors. First of all, Dodge (2002) made some
modifications to his original proposal, by renaming of parts, changing sequences, and
adding constructivist strategies. The evolution of technology has also been a key factor
for changes of Webquest: the rise of Web 2.0, the emergence of a vast number of free
online applications, and the boom of social networks that offer teachers new possibilities
to work with. A third factor has been the popularization of WebQuests in different areas
of knowledge and educational levels as well as contexts (Abbit & Ophus, 2008; Adell, et
al., 2015)

However, despite these changes and the emergence of new online tools, the format and
visual display of WebQuests have not really changed much over the years mainly
because those features relied heavily on basic html websites and WebQuests generators
such as Questgarden or Teachnology’s Generator, that were easy to use but had a
limited number of applications. The problem then became that WebQuests began to look
dull and unappealing, to the point that they were no longer attractive for new
generations of more technology-savvy students.

WebQuests in Teaching English as a Foreign Language

In the field of FLT, WebQuests can be used to help students develop different foreign
language skills (Alshumaimeri & Almasri, 2012). Ramirez et al. (2006) mention that
listening and speaking skills can be addressed in WebQuests by assigning students to
work with different English accents and forms of expression, and by asking them to
present their findings in an oral or written form. The authors also claim that WebQuests
can be used to address reading and writing skills in order to teach students how to
search information in different web sources. Moreover, Ramirez et al. (2006) state that
WebQuests are powerful motivation instruments for students, because the students
usually feel more attracted to working with authentic language found on the internet
rather than working with traditional materials.
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Several studies that support the previous statements have been carried out in the field
of English Language Teaching. In the following, we present those found in the available
literature related to the use of WebQuests to teach a specific skill to EFL students.

In their study with Iranian intermediate EFL students, Arsanjani and Faghih (2015)
inquired about the effectiveness of WebQuests on improving learners’ writing
performance. The participants were divided into two groups of sixteen members. One
group received writing instruction based upon WebQuest activities, and the other group
received traditional classroom writing instruction. Both groups of students had to take a
writing test at the beginning and at the end of the study. The group that was taught
using WebQuest activities obtained higher results in the post test than the group that
received traditional writing instruction. According to the authors, these results showed
that WebQuest instruction had a greater impact on learners’ writing performance than
traditional classroom instruction. The authors concluded that “WebQuests offered good
internet based language learning opportunities because they provide learners with
exposure to authentic materials, and possibilities for real communication in the target
language” (Arsanjani and Faghih, pp. 44-45).

In another study, Irzawati and Asiah (2013) explored students’ perceptions concerning
the use of WebQuests to support learning grammar in higher education. The participants
were seventy-two Information System and Technical Information undergraduate
students of a university in Palembang (Indonesia). These students were taking an
English course for TOEFL (Test of English as a Foreign Language) preparation. The
course was held for nine meetings, and three of these meetings dealt with grammar.
The teacher provided a WebQuest to the students designed by her and the researcher to
help them study grammar. Questionnaires and interviews were administered to the
students after the experience was completed. The results showed that “students of
higher education have good perceptions toward the use of WebQuest for supporting
learning grammar” (Irzawati & Asiah, 2013, p. 18). According to the results from the
participants’ questionnaires and interviews, WebQuests were found to be beneficial,
interesting, enjoyable, and encouraging in the learning of grammar.

Alshumaimeri and Almasri (2012) investigated about how WebQuests influence EFL
students’ reading comprehension performance. The participants were eighty-three male
undergraduate students from science and engineering fields from King Saud University
(Saudi Arabia). The participants were divided into two groups: 42 in an experimental
group and 41 in a control group. The control group received traditional instruction in
reading comprehension, and the experimental group received traditional instruction plus
researcher-designed WebQuests supplementary materials. The results of the pre-tests
and post-tests showed that the use of WebQuests as supplementary materials promotes
better reading comprehension than those only using traditional methods; this could be
observed because the experimental group showed higher post-test scores than the
control group (Alshumaimeri & Almasri, 2012).

Finally, Gonzalez (2009) explored the importance and advantages of using WebQuests
with children who are learning English in the Mexican school setting. A WebQuest was
designed to teach vocabulary and grammar of a specific unit from the course she taught.
The students presented their results in class, and the author reports that it was a
successful activity, because students were motivated and engaged in it. Gonzalez (2009)
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concludes that using WebQuest to teach English to children is an effective way of
promoting autonomy, catching their attention, and helping them to work with
enthusiasm. The previous studies have contributed to a greater understanding of the use
of WebQuest in the field of EFL. However, no papers were found that addressed the use
of WebQuests to help students to improve their pronunciation and speaking skills in the
context of Mexico. Our project sought to address that gap by designing a WebQuest
aimed to help EFL high school Mexican students to improve their pronunciation and
fluency skills, using a website generator that allowed us to create a more meaningful,
attractive, and interactive activity than those created using traditional WebQuests
generators.

Context

The project was conducted with a fifth semester group of students from a private high
school in Hermosillo, Mexico. The class consisted of twenty-eight students: seventeen
females and eleven males who were taking a phonetics and phonology course. The
students were a combination of intermediate and advanced EFL learners whose native
language was Spanish, and whose final project was to finish a WebQuest.

Methodology

The WebQuest had to be completed in teams of four people. The teams had a balanced
mixture of intermediate and advanced students. This mixture was selected in order to
obtain the best of collaboration. The students were graded based on the rubric provided
in the evaluation section of the WebQuest (see Appendix 1). It was worth a total of
twenty points (the value of the project for that partial) and it was divided into five
sections worth a maximum of four points each.

The WebQuest lasted one month and the students had to turn in a section of the project
each week. All the activities and communication for the project were done online and the
students communicated with the teacher via e-mail and sometimes through private
messaging of Facebook. At the end of the project, the final product was uploaded to
YouTube and the link to the video was sent to the instructor.

The video was evaluated by the teacher who compared the data related to students’
pronunciation of a set of sounds of English with similar data that he had collected at the
beginning of the semester. For the evaluation he employed a checklist (see Appendix 2)
of the consonant and vowel sounds on American English.

Design

In our project we sought to overcome the design and formatting problems already
mentioned in the introduction and the literature review section. For that purpose, we
decided to create a WebQuest that took into consideration Dodge’s standards (1997)
while having a more attractive and dynamic design to foster motivation and engagement
from the students. After all, using material which is authentic and attractive is thought
to improve motivation (Dérnyei, 1994).

To achieve that goal, we decided to use the website generator Wix.com©. We
considered it a better option since it had a wider array of templates and gave way to the
inclusion of multimedia and gadgets, such as dictionary plug-ins, moving picture
galleries, direct contact forms, direct video embedding, and personalized background
display.
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Additionally, Wix.com© allowed us to create a more appealing design for our content.
Our WebQuest followed the structure suggested by Dodge (1997) and asked students to
act as speech therapists and English teachers in order to help Spanish speakers with the
most common pronunciation mistakes. They worked in teams and they had to carry out
the following activities:

Identify the most common pronunciation mistakes by Spanish speakers
Investigate and formulate possible solutions for those problems

Look for and/or design activities to implement the solutions

Elaborate a video tutorial explaining and showing the different activities

In the following paragraphs we explain the sections a WebQuest should have according
to Dodge (1997), and describe how we created each one of them as well and how they
finally looked.

Presentation

The first section of a WebQuest should be the presentation page (Dodge, 1997). In this
section the students are presented with a welcome screen to the project which can be
combined with the introduction section of the WebQuest. In the following illustration, the
typical structure of a WebQuest introduction made with a WebQuest generator, such as
Questgarden.com, can be appreciated.

Quick Guide to UIOW.

Illustration 1. Introduction of a WebQuest created with Questgarden © (authors’
creation).
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Thus, WebQuest generators, such as Questgarden.com, only allow for the inclusion of
images and texts of varying color. During the 1990s and early 2000s such websites were
acceptable because that was what technology could offer at the time. Nonetheless, in
today’s era of information technologies, such websites can only be shunned by younger
generations. In contrast, an introduction page from a WebQuest in Wix.com has the
potential of looking the following way:

A Fun Arizona Vacation

by Hector Salazar, Cetec Sonora

This Webquest is designed for EFL students on an intermidiate level. It will require them to search
for specific information regarding a summer vacation trip to the state of Arizona. They will present
their findings along with their choice

Introduction
Task

Introduction
Process

. Your class makes an annual trip during the summer. A teacher usually decided the place but this time
Evaluation the students will be asked where to go within the state of Arizona. It will be a summer break in which
everyone wants to have the most fun!
Conclusion

Credits

» Teacher Page

Illustration 2. The main page of a WebQuest created withWix.com (authors’ creation).
Illustration 2 above shows our main page, which not only contains text and images, but
interactive flash buttons, a moving image gallery, and an embedded video. Additionally,
in the introduction section, we included the roles of the participants, the objectives of
the WebQuest, as well as an overview of what they had to do during the project, as
shown in the following illustration:

INTRODUCTION

I A general idea of what you're going to do.

! ‘Inthis project you will act as a speech therapist and your job will be
- to develop a tutorial where you can help students in Mexico improve
| their English pronunciation.

Your objective is to create a tutorial that is easy to understand and
that will allow those who watch it to practice the most problematic
sounds for Spanish speakers.

This project will be done in groups of FOUR people and you will be
assigned the following roles:

- Speech Therapists (2 members)
~Teacher (1 member)

-Student (1 member)

Illustration 3. Introduction page of our WebQuest in Wix.com (authors’creation).
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Task

In this section the students were told what their specific roles were and the deadline for
the assignment. They were also asked to work as researchers, teachers, and students in
order to create a video tutorial that helped Mexican English learners to improve their
pronunciation in English and to provide them with some aid which would help them deal
with typical pronunciation problems that Spanish speakers face when learning English.
This section of the WebQuest was designed with a simple layout and with little
information about the activities because they were explained in the procedures section.
This section was enhanced with a flash photo gallery and an interactive banner as shown
in Illustration 4 below.

THIS IS WHAT YOU'RE GOING TO DO

You will create a video tutorial where you help st

m E KEEp
Mexican speakers with their pronunciation. This me

video tutorial will have to last at least 10 minutes e s
and a maximum of 15 minutes. You need to upload “22

—

the video to Youtube or Vimeo and send the linkto —
the teacher. In order to elaborate the video you will
need to do some research and some activities with
the information that you find.

Illustration 4. Task Section of our WebQuest created in Wix.com (author’s creation).
Procedure

This section of the WebQuest described the procedures students followed to accomplish
the task. We paid special focus to make sure that the instructions were clear and
understandable, but some mishaps still occurred, such as students trying to turn in
assignments in person instead of electronically, as well as trying to use Facebook instead
of e-mail, and using file formats which were not the ones asked for in the instructions.
Nonetheless, the majority of the students were able to follow the instructions properly.
This section was enhanced with a direct contact form so that students could formulate
their doubts and get feedback immediately, as shown in Illustration 5.
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PROCEDURES

THIS IS THE ORDER IN WHICH YOU WILL DO THINGS

Name

Here''s the detailed explanation of what you need to do and the ORDER in which you will do it. Please q

N o ) 7 Victor Rodriguez
make sure that you don "t skip any step or you will be penalized.
STEP1 Brail
Form groups of 4 members and assign a role to each member. (Two will be therapists, 1 a teacher, and 1 r .
a student) victor rl34@live.com
STEP2 Subject

You will investigate the problems that Spanish speakers have with English pronunciation. You will visit
the sites on RESOURCES (the next section) and elaborate a table with the problems that you have found. | STEP 3 ]
The finished table will be sent to the teacher at hector salazar sorcia@hotmail.com

Message
STEP3
After you discover the problems that Spanish speakers face, you will come up with a possible solution [Peacher; -
for each problem. Here you will have to create organizer (concept map, mind map, spider web During step 3, can the
map, etc.) with the solutions that you found. You need to have AT LEAST 2 solutions for each problem. graphic organizer be a
You will send the completed map to the e-mail in step 2. different one from the ones
- you mention there or does
After you have the solutions, you need to come up with activities for each of the solutions. You will thhavohtolbeRehose oncal z
come up with an activity for each of th: ion; you will then discuss among each other and decided
on ONE solution and ONE activity fo: problem. Once you decided on each solution you will write m
an explanation of each activity and send it to the e-mail mentioned above (use a word document or a
pdf) b,

Illustration 5. Direct contact form embedded in the procedures section (authors’ creation).
Resources

The resources section is where students received information needed to complete the
project. In our case, this section did not differ from a traditional WebQuest since it did
not require many elements. The hyperlinks to the websites were available here, as well
as a brief description of the information available in those sites. Illustration 6 provides
the reader with these resources below.

THIS IS WHERE YOU WILL GET YOUR INFORMATION

Use the following websites to gather informatlon for the task you need to complete. Make sure you
read the PROCEDURES section carefully.

General problems of Spanish speakers - In this website, Alex Case details some problems that Spanish
speakers have with pronunciation.

hutpe//editionteflnet/articles/teac

chnique/spanisi-speaker-pronunciation-problems/

Problems of speakers that speak Spanish as their first language- This chapter explains in more detail
some problems that speakers face.

s://www.academia edu/4719877/Pronunciation Difficulties for Students with L1 Spanish

Solutions for Pronunciation problems - Here you can find some solutions for some of the problems
that Spanish speakers face,

ww.tedpowe; ukill hto

Here are some tips from the famous page English Town to improve pronunciation,

ww.englishtown.com/blog/10-tips-perfect-english-pronunciation

Activities for teaching pronunciation- Here are some sample activities to teach pronunciation to others.

Illustration 6. Resources section of our WebQuest (authors’creation).

Evaluation

The evaluation section of a WebQuest is crucial and it should be specific and detailed.
There are several ways to go about this, and for our WebQuest a rubric was used. The
rubric amounted to a total of twenty points (which is the worth of the project in each
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partial) and consisted of five categories. The rubric and its specifications (see Appendix
2 at the end of the article) graded the following aspects: the amount of problems found,
the solutions implemented, the activities for each solution, the script of their tutorial,
and their tutorial video. The first concerning the amount of problems checked the
students’ research abilities, while the second aspect (solutions implemented) looked at
the students’ creativity. The third aspect of activities implemented dealt with the
students’ resourcefulness and problem-solving abilities. The fourth aspect (their script)
checked their organization and the final (their tutorial) was concerned with their fluency
and pronunciation.

Concluding Section

The final section of a WebQuest is a general wrap-up of the project. It contains some
final remarks for the students. In this section, we summarized what students should
have learned and offered some final suggestions to the students, as shown in Illustration
7.

CONCLUSION

Throughout this project, you were able to reinforce your knowledge about the most problematic
English sounds for Spanish speakers in Mexico. and you also put that knowledge into practice by
creating this tutorial that will be a helpful resource for other Mexican learners of English.

My recommendation is that you always produce the correct sounds whenever you need to
communicate in English. and that you help other Mexican English speakers or learners improve their
pronunciation.

—
Illustration 7. Conclusion of our WebQuest (authors’creation).

Teacher’s Page

This page is for the teachers and it is not meant to be seen by students. In this section,
the creators of the WebQuest must explain the WebQuest so that other teachers
understand the pedagogical approach behind it, and provide detailed information that
allows others to replicate it if they wish to do so. This page may be concise or
thoroughly detailed, but regardless of the choice it is a good idea to leave contact info
from the creator(s).

In our particular case, we explained that the WebQuest was meant for fifth semester of
high school students and that it was carried out in a private institution. We also specified
that the students taking part in the project needed to have a Common European
Framework (CEF) B1 level at least in order to properly carry out the activities. According
to the Common European Framework of Reference (Council of Europe, 2016), a B1 user
is able to have the following abilities:
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Can understand the main points of clear standard input on familiar matters, regularly
encountered in work, school, leisure, etc. Can deal with most situations likely to arise whilst
travelling in an area where the language is spoken. Can produce simple connected text on
topics which are familiar or of personal interest. Can describe experiences and events, dreams,
hopes and ambitions and briefly give reasons and explanations for opinions and plans. (p. 24)

Finally, we explained that in order to be carried out in a different academic level some
adjustments would be necessary. Illustration 8 shows the teacher’s page below.

PREPARATORIA KIND

This WebQuest was designed for a class of fifth semester students at a private high school in the city of
Hermosillo, Mexico. The subject matter is Phonetics and Phonology. This subject is part of the
institution’s English program, and its nature is optional.

The WebQuest was designed as a final project for having students practice and reinforce the most
problematic English sounds for Spanish speakers, more specifically in the context of Mexico.

-These sounds were properly taught and practiced during the whole semester.

-A pre-requisite to carry out this project is that students have basic knowledge on how to use the web 2.0
and an intermediate (B1) or high-intermediate level of English (B-2).

PR

" Illustration 8. Teacher’s page (authors’ creation).
Presentation and Discussion of Results

As we already mentioned, we sought to design a WebQuest to help EFL Mexican high
school students to improve their pronunciation and fluency skills by using a website
generator which allowed us to create a more meaningful, attractive, and interactive
activity than those created using traditional WebQuests generators. In this section, we
present the results in two parts: 1) the advantages we found by using a website
generator instead of a traditional WebQuest generator and 2) our students’ learning and
the impact that this had.

In regard to the generators, we found that the use of website generators resulted more
advantageous than traditional WebQuest creators. Websites generators allowed us to
include more and better features in the WebQuest. The advantages of using a newer
website creator like Wix.com over a traditional generator like Questgarden are
summarized in Table 1.
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Traditional WebQuest Modern website
Features Generators generators (Wix.com,
(Questgarden, IMcreator, Godaddy,
Teachnology, etc.) etc.)
Different text color v v
Images v v
Hyperlinks v v
Buttons X v
Moving objects (menus,
. X v
buttons, images)
Embedded videos X v
Embedded documents
X v
(pdf)
Gadgets X v

Note: v = included X = not included
Table 1. WebQuest features: traditional vs. modern generators.

As shown in Table 1, older WebQuest generators can only offer basic features. Once
again, this is understandable because they were introduced when those features were
the only options available. The additional features have become an expectation mostly
due to the rapid advancements in technology. The features mentioned above are present
in any blog, LMS platform, or social network available nowadays. Technology is already
ingrained in many aspects of society and not including it in the classroom of younger
learners creates a contrast to the society in which they live. In the case of Mexico,
according to the National Institute of Statistics and Geography (Instituto Nacional de
Estadistica y Geografia/INEGI) 85.9% percent of Mexico’s teens between the ages of 12
and 17 use the internet (INEGI, 2016), thus it is only normal that they will not find
activities or materials that do not match the technological standards of their current
generation appealing. The websites they have been exposed to since their first contact
with the web contain far more features than the ones offered by WebQuests elaborated
with traditional WebQuest Generators

In relation to our students’ learning associated to their experiences with the WebQuest,
the data analysis seems to suggest that such experiences rendered results not only in
students’ pronunciation and fluency skills, but also in their ability to research.
Additionally, it triggered their creativity, problem-solving skills, and the ability to work
with others.

Regarding our students’ learning related to their pronunciation and fluency skills, we
found that students showed better results after working with the WebQuest than those
they had at the beginning of the activity. The majority of the students were already
fluent speakers of English, but they still struggled with certain sounds such as /1/, /v/,
and /8/. After completing the activities of the WebQuest, students showed better
articulation especially of the /v/ and /6/ sounds. Moreover, 26 out of 28 students who
participated in the project improved their pronunciation of the /v/ sound and 23 out of
28 students showed improvement when pronouncing the theta sound.

In addition, during the first stage of the activity, some students tended to just copy and
paste from the websites offered in the resources sections, so the teacher had to provide
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them with additional guidance by showing them how to retrieve information from a
website and then cite (using the APA style) where the information was obtained. This
gave us evidence that even though the students had the abilities to use the technology
for searching, they lacked the ability to research properly. Many students considered
that research was to go to a website and copy the information in it. They did not check
what the information was about, or whether all the information given was necessary for
the assignment at hand. However, during the second activity there were fewer times in
which this occurred, and by the third activity, students showed a considerable
improvement in the quality of their assignments. Students began to use proper citations
using the APA style (with the help of online resources such as Purdue Owl), and some
students showed remarkable progress, since they not only used direct citation, but they
used paraphrasing as well. Additionally, they began to include a reference section at the
end of their assignments. Finally, the quality of their sources increased, since they
steered away from sites that did not include an author or publication date.

The WebQuest also helped students to further develop their creativity, especially in the
elaboration of their own activities and that of the final video. For instance, one of the
teams structured their tutorial as a fairy tale in which the protagonist would transform
herself by improving her pronunciation in English. Among the solutions, these students
came up with were tips for better pronunciation and games to help students relax and
thus be able to speak better. Illustration 9 below shows some of the activities carried
out by this group of students.

Kathya, Nicole y Fernanda O A | Kathya, Nicole y Fernanda

NEXT'CLASS

P W) 329/2006

Illustration 9. Tips and games to improve pronunciation.

Additionally, the students showed creative and innovative solutions to the problems they
encountered. Giving them a wide arrange of problems to solve required them to think
outside the box and some showed great results. For example, some students gave tips
and developed activities to help fellow learners practice and improve their pronunciation,
such as when they tried to explain the back vowel sound of /o/, they suggested forming
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a circle with their mouths. They also recommended that students monitor the amount of
content and function words in a sentence to determine stress. Illustration 10 below
shows an example of solutions proposed by one of the groups:

for b sound, \ - . Keep the tongue " Fluency Volceless: Put
Leave the glued — ' forward and and the Hip of the
lips, then —(Touch and feel the ) down, and voiced tongues behind
unstick to [ topteetha ) separate jaws. 5 de Bt td
release a small —~ bottom lip. ) ’\
exp::s‘;’l‘:g; the e Solbdiot / Y \
s _~With the lips extended
~ word. bgm:,','c/: p X o] ~ Enfonation /" atthe b:glnnlng of
and /v/. sourd Is! and | pronunciation a "W" )
. R N fluency. p sound is being A
You need put the { T | Sp— . o produced. Glottal |
tongue on the § soundof /j/. ) \ / - Y + ' stops, with the back of y
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then releasing it ~ \ n = N ) EDEohn

with the friction of |
a “zh” sound.

4 m-u "G" sound. _
Q - / -

Sound of Quickly take the
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“Quick
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teeth in the q ) /—/ | Inyour mouth
~ pronunciation L Voiced 5 Siress words L Without fouching
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llustration 10. Students’ mind map for solutions.

Finally, the WebQuest also required students to work collaboratively, and this yielded
positive results in regard to improving their teamwork-related abilities: Students who
were reluctant to work together had to manage to overcome their differences to create
products, to the point that most of them began to interact more during class.
Furthermore, the nature of the project and the amount of work made them organize and
assign responsibilities to the different team members, in such a way that the individual
skills of each student supported the team and allowed them to perform better.

Discussion of Results

Based on our experience, we conclude that the range of personalization in a site such as
Wix.com is far broader than that of a WebQuest generator because the former was
made to comply with the new trends in website creation. Website generators offer more
than traditional WebQuest creators and sites, Wix.com provides educators with an
appealing and attractive way to create WebQuests without the need of advanced
technological knowledge. In regard to the promotion of skills, such as creativity and
problem-solving, a WebQuest created with a traditional WebQuest creator could be just
as effective as one created with a website generator, but it would be hindered by the
lack of visual appeal and interaction features offered by WebQuests made with website
generators.

In relation to our students’ learning associated to their experience with the WebQuest,
our evaluation provides evidence that such experiences rendered results not only in
students’ pronunciation and fluency skills, but helped students to learn how to research,
prompted their creativity and their problem-solving skills, and helped them to improve
their team-work related abilities. These results, in turn, demonstrate that our idea to

This is an open-access article distributed under the terms of a
Creative Commons Attribution-NonCommercial-ShareAlike 4.0 International (CC BY-NC-SA 4.0) license



MEXTESOL Journal, Vol. 41, No. 2, 2017 15

create and implement an activity that encourages an active and collaborative process of
knowledge construction by students is consistent with Piaget’s cognitive and Vygotsky’s
social constructivism. The positive results validated the relevance of aligning
instructional design to such theoretical frameworks. Our results also reinforce those
found in previous studies and experiences about the positive impacts on students of the
use of WebQuest in EFL courses, (Alshumaimeri & Almasri, 2012; Arsanjani & Faghih
2015; Irzawati & Asiah, 2013).

Conclusions

A WebQuest is a great teaching tool and it still has great potential even twenty years
after its creation, because it has solid theoretical foundations and it is a great tool to
introduce students to group work and autonomous learning, as well as to conduct
documental research. The concept of WebQuest has not changed. What has changed is
the possibility to improve its appearance to make it more attractive and to provide it
with more user-interface interaction.

In this paper, we have tried: (a) to describe and evaluate the design and
implementation of a WebQuest in an EFL course created to help Mexican high school
students to improve their pronunciation and fluency skills and (b) to demonstrate that a
WebQuest developed with a website generator can be used to create more meaningful
and attractive WebQuests than those designed with a more traditional one and thus,
produce better results with students.

Based on the experience obtained from this project, the following recommendations can
be offered:

- Before asking students to work with a WebQuest, the teacher should explain to
them what a WebQuest is and its purpose. If possible, the teacher should devote
a whole class to explaining it and making sure the instructions are clear and that
they can be followed without the need of further clarification from the teacher.

- In order to avoid confusion and to give students a clearer idea about what is
expected from them, it is highly recommended to provide a sample of the
product desired. This is especially helpful when it is the first time that students
work with a WebQuest.

- It is important to provide only relevant websites for students and to check them
periodically, to make sure they are still online.

- The evaluation may vary depending on the nature of the project and the specific
needs of the course, but a concise criterion is imperative.

- Make sure to ask yourself if the WebQuest looks attractive enough for your
students, and preferably have someone their age look at it first.

- In the concluding section, teachers may also include some specific tasks that
students should be able to carry out after completing the WebQuest.

- Make sure to include multimedia components. If you are not sure how to do it,
ask a colleague for help or look for a solution online

In conclusion, it is important to recognize that the essence and original objectives of
WebQuests are to promote collaboration and superior thinking while having fun!
WebQuests are still relevant and useful activities. To conclude English teachers just need
to adapt their knowledge to the current technological advancements.
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Useful Resources

Phonetics WebQuest. [http://hectorazteca7.wixsite.com/phonetics-webquest]
This is the link to the WebQuest referred to in the article.

Wix.com: [http://www.wix.com/]
This useful resource is a website which works as a platform to create websites and
it offers templates to help with the creation of websites and hosting of the site.

WixED: [http://www.wix.com/wixed/online-courses? ga=1.253963720.1725754091.1470245572]
This one offers a free course on website creation on Wix.

How to create a page in Wix.com: [https://www.youtube.com/watch?v=N60CF23HyTO0]
Make a free website with Wix-Free website builder tutorial.
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Appendix 1. Evaluation rubric for the WebQuest (authors’ creation).
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Evaluation of Pronunciation Tutorial

-

Amount of
problems found

Solutions found for
each problem.

Activities for each
solution.

The team found 2-
3 problems.

Theteam hasone
solution foreach
problem.

Thereisan activity
for each solution.

The script was
turnedin.

Thevideowas
turnedin. One of
the team members
appearsinthe
video.Thereare
more than 20
pronunciation
errors.

2 points

Theteam found4-7
problems.

Theteam has2
solution foreach
problem.

Thereisan activity
for each solution.
The activity is well-
organized.

The script iswell-
structured and
follows the format.

Thevideowas
turnedinand
uploadedto
youtube. Two of the
team members
appearinthe video.
There are between
15-20 pronunciation
errors.

3 points

Theteam found 8-14
problems.

Theteam has2
solutions foreach
problemand the
graphicorganizeris
clear. The solutions
are creative.

Thereisan activity
for each solution.
The activity iswell-
organized.The
activityisalsoeasyto
understand and
enjoyable/fun.

The script is well-
structured and
follows the format. It
also containsall
elements.

Thevideo was turned
inand uploadedto
youtube.Theaudiois
clearand the quality
ofthe videoisgood.
Three ofthe team
membersappearin
thevideo. Thereare
10-15 pronunciation
errors.

4 points

The team found more than
15 problems.

The team has 2 solutions
for each problemand the
graphicorganizerisclear
and neat- looking. The
solutions are creative and
you give tips toimprove
certain sounds.

Thereisan activity for each
solution. The activity is
well-organized. The activity
isalso easy to understand
and enjoyable/fun. The
activity focuses on specific
pronunciation problems
and providesaway to
practice the sound.

The script is well-structured
and follows the format. It
also containsall elements.
Finally, itis synchronized
withthevideo.

Thevideowasturnedin
and uploaded toyoutube.
Theaudioisclear and the
quality of the videois good.
Allteam members appear
inthevideo.There areless
than 10 pronunciation
errors.
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Appendix 2. Evaluation checklist for the consonant and vowel sounds of

American English (Image taken from Campsall, 2014).

Name:

Number of problematic sounds:

Date:

I I O Ll 19 | €I | et
READ SIT BOOK TOO HERE DAY
e | 2 | or oo | o1 | Q0
MEN AMERICA WORD SORT TOUR BOY GO
x | A | D | ed| ar | ao
CAT BUT PART NOT WEAR MY HOW
b|t|d & |k |g
PIG BED TIME DO CHURCH JUDGE KILO GO
t v O |0 s|z| ] |53
FIVE VERY THINK THE SIX 200 SHORT |CASUAL
n | h| 1|1 |w]|]j
MILK NO SING HELLO LIVE READ | WINDOW | YES
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