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Abstract 
This study analyzes three textbooks that were used to teach English to eighth graders in Ecuadorian public secondary 
schools from 1993 to midyear of 2019. The textbooks in question included Our World Through English (OWTE) 1, 
Postcards 1A, and Viewpoints English A1.1. This work provides a descriptive review of how such textbooks supported 
students´ learning. A checklist was used for the evaluation of the structural elements. Out of the three textbooks, 
OWTE contained more content than what could be handled beyond instructional time and students’ linguistic 
background. Postcards and Viewpoints contributed to better conditions for learning English in Ecuadorian classrooms. 
Both included a more manageable amount of content. Viewpoints provided more guidance and opportunities for 
students to practice the language in meaningful ways. The study suggests that when designing a textbook for English 
as a foreign language (EFL) instruction, the decision-makers in Ecuadorian public institutions should use 
comprehensive criteria that integrate different aspects of a textbook including its length and the elements that 
compose its units.   

Resumen 
Este estudio analiza tres libros de texto que utilizaron para enseñar inglés a estudiantes de octavo año en colegios 
ecuatorianos públicos desde 1993 hasta mediados del año 2019. Mediante el método de análisis de documentos, el 
propósito de este trabajo es proporcionar una visión descriptiva sobre cómo la estructura de las unidades de los libros 
de texto junto a su diseño apoyó el aprendizaje de los estudiantes. El número de unidades y sus divisiones, así como 
los elementos estructurales que componen las unidades de los libros de texto Our World Through English 1, Postcards 
1A, y Viewpoints English A1.1 fueron los puntos focales de este trabajo. Se utilizó una lista de verificación para la 
evaluación de los elementos estructurales. De los tres libros de texto analizados, OWTE demostró tener más contenido 
del que se podía manejar, considerando el tiempo de clase y la formación lingüística de los estudiantes. Postcards y 
Viewpoints demostraron contribuir con mejores condiciones para el aprendizaje del inglés en las aulas ecuatorianas. 
Ambos incluían una cantidad de contenido más manejable. Sin embargo, Viewpoints brindó la mayor cantidad de 
orientación y oportunidades para que los estudiantes practicaran el idioma de manera significativa. Al seleccionar o 
desarrollar un libro de texto para la enseñanza del inglés como lengua extranjera en las instituciones públicas 
ecuatorianas, los responsables de la toma de decisiones deben utilizar criterios abarcadores que integren diferentes 
aspectos de los libros de texto, incluyendo su extensión y los elementos que componen sus unidades. 

Introduction  
Throughout the years, several governments in Latin America have joined the initiative of providing free 
textbooks to public primary and secondary schools students. Ministries of Education of countries such as 
Mexico (Anzures, 2011), Colombia (Graffe & Orrego, 2013), Ecuador (Ministerio de Educación, n.d.a), 
Chile (Ministerio de Educación, 2010), Argentina (Finnegan, & Serulnikov, 2016), and Uruguay (Canale, 
2015) have set policies for either the development of or purchase of school textbooks to be distributed in 
government-run institutions. In most Latin American countries, it is the Ministry of Education (hereafter 
ME), through textbook selection commissions or administrative units, who choose and purchase textbooks 
for teaching English (Ministerio de Educación, 2010; Porto, 2016; Tavares, 2014; Uribe Schroeder, 2005), 
not offering English as a Foreign Language (EFL) teachers the possibility to contribute to the evaluation 
and choice of these teaching materials. In other words, a small group of individuals select all ELT 
textbooks. What if the choices they make do not match students’ needs and provide little support for their 
learning process? 

Based on the authors’ teaching experience in the Ecuadorian context, the decision-makers tend to be 
unaware of what happens in the classroom, unfamiliar with this profession (Patarroyo, 2016), or have 
never been teachers in state institutions. To avoid erroneous decision-making, education authorities 
should work jointly with the teachers who actually use the textbook series (Banegas, 2018; Chambers, 
1997). As suggested by Martínez (2009), decision-makers and EFL teachers together should conduct a 
thoughtful evaluation of the textbooks at their disposal to determine whether they will meet their needs of 
teachers and students, helping them to achieve their countries’ language benchmarks.  
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Textbooks play a crucial role in language teaching (Hashemi & Borhani, 2015). They may become great 
allies of EFL teachers. Yet, if not selected carefully, they can prove not to be an appropriate support for 
the achievement of curricular goals (Graves, 2000). Arguments such as these have drawn concern among 
researchers interested in the field of EFL textbook evaluation worldwide. In Latin America, for example, 
there are several studies about the EFL textbooks used in each country, which makes evident how much 
attention has been given to this topic.  

The Mexican literature, for instance, sheds light into methods for evaluating EFL textbooks (Camps, 1998) 
as one of the factors that motivate and demotivate EFL teachers at different educational levels (Johnson, 
2001). In Chile, Farías and Cabezas (2015) investigated the ideologies in the textbooks provided by the 
ME in that country and analyzed their implications. Argentine research in this area mostly focuses on 
inquiring about cultural issues. Accordingly, Moirano (2012) studied how global culture was present in 
three EFL textbooks used in two language institutes and a secondary school, and the attitudes of the 
teachers who were using those textbooks towards culture. These are just a few examples of the multiple 
studies carried out about this topic in other countries. As you will read in the following sections, however, 
the situation in Ecuador is a little different.  

EFL in Ecuador  

EFL was incorporated in the Ecuadorian curriculum of public secondary schools in 1993 as a result of an 
agreement signed between the Government of Ecuador and the British Council in 1992 to create the 
Foreign Language Administration of Ecuador (Soto, 2015). This understanding led to the implementation 
of the Curriculum Reform and Development for the Learning of English - also known as CRADLE project 
(The British Council, n.d.). Yet, the aforementioned agreement did not include the incorporation of EFL in 
the curriculum of public primary schools (Soto et al, 2017, p. 236). After almost two decades of being 
irregularly present under different denominations (2000-2013) and totally absent again (2014-2015), EFL 
was officially introduced as a subject of its own in the curricular framework for primary schools in Sierra 
Region in 2016 and those in the Coastal Region in 2017 (Soto et al., 2017).  

From 2000 to 2013, EFL was delivered in some public primary schools, but it was not compulsory. As a 
result, not all students enrolled in this level during those years had the opportunity to learn English. If 
they did, the learning conditions may not have been suitable. Soto et al. (2017) confirmed that during 
that time “there was not [an official] curriculum for this level, no [approved] books, no teachers with 
appropriate qualifications, no guidelines, nothing” (p. 243). For that reason, the government of Ecuador 
decided to withdraw EFL courses from primary schools from 2014 to 2015. Since 2016, there has been an 
official curriculum and free textbooks for this level (Ministerio de Educación, n.d.). However, due to the 
shortage of professionals to supply the teaching demand for this course in elementary schools (Cronquist 
& Fiszbein, 2017), problems persist.  

This means that not all students enrolled in Ecuadorian state primary schools are taking this subject, or at 
least, not as these students should be. This issue was anticipated in Agreement MINEDUC-ME-2016-
00020-A. Here, it was stated that EFL would be progressively incorporated in the curriculum of primary 
schools (Ministerio de Educación, 2016) “until all primary schools ha[d] the staff with qualifications to 
teach English” at this level (Soto et al., 2017, p. 242). These circumstances also support the relevancy in 
giving an account of the materials used as the main aid to teach EFL in Ecuador to learners who may have 
had little or no contact with this language during their initial years of schooling.  

EFL textbooks in Ecuador  

From 1993 to 2018, three textbook series were officially used to teach English in all government-funded 
secondary schools: Our World Through English (OWTE), Postcards, and Viewpoints. The OWTE series was 
the first. It was produced by the CRADLE project team. Three editions (1993, 1999, & 2005) were 
developed since the onset of the project. Then the English Teaching Strengthening Project (Advance) 
replaced the CRADLE project in 2011 (Toranzos, 2018). Advance came into operation in 2012 (Soto, 
2015) incorporating the “update of the national curricula of this subject [as well as] the delivery of 
textbooks aligned to these curricula” [our translation - our italics] (Ministerio de Educación, n.d.c, par. 1).  

The OWTE Series was printed by the Ecuadorian publisher EDIMPRES and sold in bookshops all over 
Ecuador. The cost of the last edition was $5.50 USD (five dollars and fifty cents). Unlike the textbooks 
used for teaching EFL during the operationalization of the CRADLE Project, the two textbook series used 
within Advance were distributed to Ecuadorian students enrolled in primary and secondary state schools at 
no charge (Ley Orgánica de Educación Intercultural, 2011; Ministerio de Educación, n.d.). Unlike the 
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CRADLE textbooks, these two textbook series were not locally produced (i.e., they were an international 
series). In 2016, this series was changed again.  

One of the reasons for these changes, according to the Ecuadorian Education Law is that “the textbooks 
must be updated every three years” [our translation - our italics] (Ley Orgánica de Educación 
Intercultural, 2011, p. 41). This interrupts the continuity in using those textbook series as well as 
preventing students and teachers from being acquainted with the materials and attaining better results in 
their teaching-learning process. In addition, the textbooks procured for certain academic periods may be 
methodologically sound and they might be changed to other textbooks that are less appropriate. As 
mentioned at the beginning of the introduction of this work, the selection of textbook series is generally 
done without consulting learners and classroom teachers. Textbooks are usually imposed on with no prior 
needs analysis. These circumstances are one more decisive consideration reinforcing the need to delve 
into the textbooks used for teaching EFL in public secondary schools in Ecuador.  

The three textbook series introduced above have been imposed upon EFL teachers as the focal material 
for the teaching of English. The extent to which the OWTE Series (as a teaching material itself) met the 
needs of the Ecuadorian context and supported students´ learning process appropriately was not studied 
during the two decades it was being used, leaving a gap in the history of EFL materials in Ecuador. The 
same applies to Postcards. Unfortunately, most Ecuadorian teachers are bound to be unfamiliar with the 
degree to which the textbook selection criteria that decision makers have applied considers…a) students’ 
and teachers’ needs; b) contextual realities; the extent to which selected textbooks aid to meet curricular 
goals; and, c) whether the structure of these materials supports students´ learning process.  
Research on EFL Textbooks in Ecuador 

Unlike Mexico, Chile, and Argentina, there is little literature concerning EFL textbooks in Ecuador. 
However, some studies are worthwhile to discuss at this point. For instance, Scoggin’s (2009) MA thesis 
reported the evaluation of three textbooks of the OWTE Series, which was the first textbook series used in 
Ecuador for teaching EFL in public secondary schools. Scoggin revealed the extent to which the 
“pedagogical principles used as a framework for developing the [OWTE textbooks were] reflected in the 
instructional design including the quality and interrelation among the objectives, activities, and 
assessment tools” (p. 6). The works developed by González, et al. (2015) and Acosta and Cajas (2018) 
are also important contributions to the Ecuadorian literature in this area. Even though they did not 
investigate the textbooks domain as such, the results of their studies indicated that textbooks are the 
most frequently used teaching materials in EFL classes at both secondary and university levels.  

The scarcity of literature concerning EFL textbooks in Ecuador and the outcomes stated in González et al. 
(2015), and Acosta and Cajas (2018) show the urgent necessity to study this topic in this context. 
Research on EFL textbooks that were or are currently in use in Ecuador would not only inform educators, 
decision-makers, textbook developers, and other stakeholders about this theme, it could also give a more 
accurate view of this country’s reality in regards to the use of textbooks. Additionally, research on EFL 
materials would help these agents to make informed decisions when selecting or developing a textbook 
series for foreign language learning in Ecuador.  

Besides Scoggin´s (2009) study on the OWTE Series, nothing else has directly been reported on EFL 
textbooks used in Ecuador. Therefore, this paper intends to analyze the three textbooks that were used in 
the Ecuadorian public secondary schools to teach English to students enrolled in eighth grade. The 
overriding aim is to provide a descriptive overview on how the structure and design of the textbook units 
can support the students´ learning process.  

This work contributes to literature by providing a deep and comprehensive analysis that exposes the 
positive points in the process of choosing textbooks for EFL teaching, as well as the aspects that can be 
improved. In addition, the authors of this work aim at motivating decision-makers to consider the 
perspectives of the different actors such as EFL teachers and curriculum designers, especially teachers’ 
views since they are the ones who are day by day in the classrooms, know the reality of their classes, and 
the needs of the students in regard to the EFL course. This type of analysis can help achieve more 
informed decisions regarding the use of English textbooks not only in Ecuador but also in other countries 
with EFL programs. 

Methodology 
This work provides a descriptive analysis of three textbooks that were used in the Ecuadorian public 
secondary schools to teach English to students enrolled in the first year of secondary school (eighth 
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grade). The focus of the analysis is on the time devoted for each unit and how the units’ design supported 
students´ learning of English. 
EFL Textbooks under Study 
In line with the purpose of this investigation, the textbooks under evaluation were three textbooks the 
Ecuadorian public secondary schools adopted to teach English to eighth graders from 1993 up to midyear 
2019. Each of these textbooks is described below. 
OWTE Series Textbook  
As specified in Ponce et al. (2009), this textbook series was written by Ecuadorian textbook developers. 
They considered teachers and learners´ reality in the classroom as well as academic, cultural, and socio-
economic aspects. Therefore, OWTE tried to make the learning of English more meaningful for learners by 
(a) offering content related to different school subjects, (b) including Ecuador-based content and tasks, 
and (c) giving learners the opportunity to learn from content related to the outer world. For OWTE 
authors, exchanging messages is pivotal to communication. Therefore, they placed great emphasis on 
activities that can help learners develop this ability. Finally, considering the way we use our language skills 
in real life, the organization of the activities in OWTE went from receptive to productive.  

Postcards Series Textbook 
Postcards is intended for teen learners; therefore, this textbook series offers learners a variety of level-
appropriate and personalized communicative activities to make their learning process more meaningful 
and successful. “Extensive communicative practice, cross-cultural exploration, group and individual 
projects, song activities, games, and competitions” (Abbs et al., 2012, p. vi) are part of the portfolio of 
activities presented to Postcards users. To attract the attention of learners, Postcards uses carefully 
selected visual resources such as photos and illustrations. Cooperative learning and learner autonomy are 
important in Postcards. The series fosters extensive pair and group work and peer feedback.  
Viewpoints Series Textbook 
According to Núñez (2016), Viewpoints is a textbook series aimed at secondary school students. “English 
A1.1 is based on an eclectic but informed series of ideas and constructs in language teaching and learning. 
[The textbook] derives its theoretical foundations from task-based instruction, cooperative learning, cross-
curricular studies and the cross-cultural approach to language teaching and learning” (Núñez, 2016, p. 7) 
as well as the Multiple Intelligences theory. The units of all textbooks in the Viewpoints series follow the 
goals and standards of international organizations. They are developed around content from different 
subject matters and topics to show learners that by learning English they do not only learn a language, 
but they also get a tool for learning content from other fields. Students’ knowledge in Spanish is important 
in this series; it is seen as a positive tool for building learners’ knowledge in English and easing their 
language learning process.  

Data Collection and Analysis 

Data were obtained from examining the student's textbooks and the teacher's guides of the three series 
under analysis. The structure of the textbooks was analyzed considering two points: the number of units 
and their divisions and the structural elements that compose the units of each textbook. For the analysis 
of the structural elements that compose the units of each textbook, we considered the elements 
suggested by Lepionka (2003). Lepionka’s (2003) proposed that textbooks should contain three elements: 
openers, integrated pedagogical devices and interior feature strands, and closers. Openers help the 
learners to acquaint themselves with the contents and aims of a unit. Integrated pedagogical devices and 
interior feature strands are elements that facilitate the learning process by illustrating the content within 
the units, highlighting important points, providing tips, and engaging learners with the content of each 
unit. Finally, closers enable the reinforcement and extension of students´ learning. Unit content tends to 
be treated as a set of isolated items. Closers offer students the possibility of bringing all the knowledge 
gained throughout a unit together and making sense of it in a more meaningful and practical way. 

A checklist (see Table 2) was developed to evaluate the structure of the units of the textbooks considering 
the elements suggested by Lepionka (2003). The three textbooks were evaluated by the two researchers 
of this study to avoid missing important details. Each of them evaluated the textbooks individually. Then 
they compared the results of their evaluation. When they disagreed on an item, they reevaluated the 
section under discussion and came to an agreement. 

Th
is

 is
 a

n 
op

en
-a

cc
es

s 
ar

ti
cl

e 
di

st
ri
bu

te
d 

un
de

r 
th

e 
te

rm
s 

of
 a

 C
re

at
iv

e 
C
om

m
on

s 
 

A
tt

ib
ut

io
n-

N
on

C
om

m
er

ci
al

-S
ha

re
A
lik

e 
4.

0 
In

te
rn

at
io

na
l (

C
C
 B

Y-
N

C
-S

A
 4

.0
) 

lic
en

se
.



Th
is

 is
 a

n 
op

en
-a

cc
es

s 
ar

ti
cl

e 
di

st
ri
bu

te
d 

un
de

r 
th

e 
te

rm
s 

of
 a

 C
re

at
iv

e 
C
om

m
on

s 
 

A
tt

ib
ut

io
n-

N
on

C
om

m
er

ci
al

-S
ha

re
A
lik

e 
4.

0 
In

te
rn

at
io

na
l (

C
C
 B

Y-
N

C
-S

A
 4

.0
) 

lic
en

se
.



Th
is

 is
 a

n 
op

en
-a

cc
es

s 
ar

ti
cl

e 
di

st
ri
bu

te
d 

un
de

r 
th

e 
te

rm
s 

of
 a

 C
re

at
iv

e 
C
om

m
on

s 
 

A
tt

ib
ut

io
n-

N
on

C
om

m
er

ci
al

-S
ha

re
A
lik

e 
4.

0 
In

te
rn

at
io

na
l (

C
C
 B

Y-
N

C
-S

A
 4

.0
) 

lic
en

se
.



MEXTESOL Journal, Vol. 45, No. 4, 2021 7 
(see Figure 1). Nogueira (2015) stated that goals “provide specific ideas of what students are expected to 
learn” (p. 12). The goals included in Postcards units encompass communication aims as well as the 
grammar and vocabulary to be studied. A picture representing a situation is also part of the openers 
available in the textbook of this series. 

 

Figure 1: Learning goals chart as an example of an opener in Postcards 

Viewpoints stands out by devoting a whole page for openers (see Figure 2). In this page, learners have 
access to a thorough overview of the aims of each unit and content to be studied. They also get, in 
advance, a brief introduction to a project they are expected to develop in each unit. Other elements 
included in this page are photos and a discussion item aimed at engaging the learners into a conversation 
about the content of those images. These items are useful to activate and evaluate students’ previous 
knowledge (Alvermann et al., 1985; Castro Juárez, 2013) as well as to introduce the content of the units. 
As can be seen from this information, Viewpoints provides a more comprehensive illustration of 
Lepionka´s (2003) proposal regarding opening elements of a textbook.  

 

Figure 2: Openers page of Viewpoints, which contains a combination of visual aids and a 
glimpse of the structure of the unit 

As for the integrated pedagogical devices and interior feature strands concerns, OWTE facilitated students’ 
learning of the content of its units by incorporating pedagogical illustrations and promoting learners’ 
participation in games, singing, and hands-on activities such as handicrafts and cooking (see Figure 3). 
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OWTE also included tips for learners that addressed classroom language, useful expressions, pronunciation 
points as well as suggestions about where to go for grammar practice (see Figure 4 and Figure 5).  

 

Figure 3: Songs and pronunciation points as examples of integrated pedagogical devices and 
interior feature strands of OWTE 

 

Figure 4: Game activity as an example of integrated pedagogical devices and interior feature 
strands of OWTE 

Postcards facilitates learning by incorporating three integrated pedagogical devices and interior feature 
strands. These elements comprise grammar tables available for learners in every unit as well as 
pedagogical illustrations that accompany the activities of the units (see Figure 5). They also include a 
section with recommendations for students, named learning to learn – tips to familiarize themselves with 
English and ways to enhance their learning habits, among others (see Figure 6). 

 

Figure 5: A grammar table as an example of the integrated pedagogical devices and interior 
feature strands of Postcards 
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Figure 6: Learn to learn tips as an example of the integrated pedagogical devices and interior 
feature strands of Postcards 

Similar to Postcards, Viewpoints also incorporates grammar tables, pedagogical illustrations, and tips (see 
Figure 7). The tips in Viewpoints involve listening, speaking, reading, writing, and vocabulary strategies 
(see Figure 8). Learners are presented with recommendations such as Focus on specific information to get 
the right answers (listening strategy). This textbook also integrates pronunciation points, key vocabulary, 
and useful expressions throughout the units (see Figure 7 and Figure 8). In addition to these features, 
Viewpoints adds a project element in each unit (see Figure 8). Each project is divided into stages that 
work as wrapping up activities for every lesson. They require students to connect the content studied in 
each lesson in a meaningful way as they work towards a final unit product.  

Therefore, if we accept Nogueira’s (2015) advice, “a range of activities should be presented [in textbooks] 
to ensure meaning-focused input and output, and language-focused learning” (p. 15), the three textbooks 
under evaluation offer varied integrated pedagogical devices and interior feature strands to facilitate 
learning. This indicates that with reference to these elements, OWTE, Postcards and Viewpoints have been 
arranged with features that pave the way for effective language learning. However, some motivating 
pedagogical devices such as games and songs are missing in Postcards and Viewpoints units. The 
textbooks that Castro Juárez (2013) evaluated lacked this feature as well.  

 

Figure 7: Grammar tables, pedagogical illustrations and tips as examples of integrated 
pedagogical devices and interior feature strands of Viewpoints 
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Figure 8: Listening tip and vocabulary key expressions as an example of integrated 
pedagogical devices and interior feature strands of Viewpoints 

Finally, we consider closers. OWTE units did not incorporate any of these activities, causing a lack of what 
Lepionka (2003) advocated as potential activities to integrate and put all the knowledge gained 
throughout a unit into practice in a comprehensive and meaningful way. Conversely, Postcards offers 
students the possibility of extending their knowledge by performing a variety of activities (see Figure 9), 
such as small listening and speaking exercises in units one, three and five. By the end of Units 2, 4, and 6, 
students are presented with progress checks to self-evaluate their learning. Similarly, at the end of Units 
2 and 5, students are expected to work in games and writing projects. This textbook also supports the 
reinforcement of students´ learning by offering reading extension activities at the end of Units 3 and 6. 
Song-based and culture-related activities are also included at the end of the six units.  

 

 

Figure 9: Speaking activities, progress checks and games as examples of closers of Postcards 

Similar to Postcards, Viewpoints offers a variety of closers for the reinforcement and extension of 
students´ learning as well (see Figure 10). All the units end with a glossary, quiz, and self-assessment 
activity. Learners must also put together all the pieces of work resulting from the project activities they 
developed throughout the lessons of the units. With this data, students are expected to complete a 
substantial final product and present it to their class (project sharing). Likewise, in every unit students are 
presented with either comics (Units 1, 3, & 5) or games (Units 2, 4, & 6).  
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 Figure 10: Speaking activities, comics, quizzes, and glossaries as examples of closers of 
Viewpoints 

Low (1989) viewed the creation of a final product through the integration of content strands as a way of 
synthetizing the content covered in a unit, and Lepionka (2003) considered the availability of closers in a 
textbook as an opportunity not only to synthetize the content of a unit but also to make sense of it in a 
more meaningful way. Based on the results obtained, we can suggest that the closers included in 
Postcards and Viewpoints may prompt learners to integrate a unit’s content strands in a meaningful and 
comprehensive way, provoking the reinforcement and extension of the students’ language learning.  

Conclusion 
OWTE, Postcards, and Viewpoints have individual features that reflect the vision of their authors regarding 
theories and pedagogical design principles for EFL teaching. They also reveal how much authors expect 
users to learn from their textbooks. However, not all the contents of these textbooks suited the needs of 
their users in relation to their linguistic background. OWTE was developed with an ambitious perspective. 
According to the authors of this series, the textbooks were composed of “a suite of six culturally and 
methodologically appropriate textbooks to be used in all state schools in Ecuador” (The British Council, 
n.d., par. 6). Unfortunately, the amount of content that students were expected to be familiar with within 
a school year seems to be a challenge for individuals who had never taken EFL classes prior to this series. 
Providing a more manageable amount of content such as the one present in Postcards and Viewpoints 
enables users (both students and teachers) to cover all the topics proposed in the book in an academic 
year, at an appropriate pace and achieve better learning outcomes.  

Regarding the structural elements of the units and their contribution to students´ learning, the 
components of the units of Postcards and Viewpoints offer more opportunities for students to practice the 
language in meaningful ways. However, from a pedagogical perspective, the features found in Viewpoints 
give more opportunities for students to engage in their learning process and reinforce that learning. In 
addition, the variety of elements incorporated in this textbook and the way it has been structured 
indicates its alignment with present day curricular tendencies in teaching (such as CLIL), which suggests 
that its design is promising for better language learning.  

The textbook selection requirements surely respond to the curriculum for EFL and objectives of the ME 
regarding this course. However, the authors of this work consider that the selection of EFL textbooks 
should be more comprehensive and contemplate other criteria such as those discussed throughout the 
current analysis, especially in the findings and analysis section. In this sense, the authors expect that this 
report can help to inform decision-makers and textbook developers regarding a set of criteria to be 
considered when making decisions about textbook selection or creation for countries where English is 
taught as a foreign language. Similarly, they hope that the results of this study shed light into Ecuador´s 
actual state in this field and serve as a reference for similar countries. Combining the information reported 
here with the views from decision-makers, textbook designers, teachers and students would enhance this 
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work. Aligned to this reality, researchers interested in investigating this topic have an ample spectrum to 
contribute to building its literature in future research studies. 
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