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The teaching of English as & second language is a complex endeavor involving
at least two scts of languages and cultures. Even the soclo-economic oricntation
of the students eniers into the complicated precess of language teaching, [owever,
there is yer another 1actor of paramount importance to be considered in the scheme
of language skills. It is, perhaps, the most important element of all: the textbook.
The textbook lics at the center of the above mentioned configuration of external and
internal factors releievant to the teaching of English. [t provides the point of
departure for teacher and student end is oo often the cnd and sum of all language
taught and learned in the classroom during a determined period.

Currently. most textbooks in the ficld of technical English reflect 2 netional or
situational approach as opposed to the presentation of discrete grammar points,
There is no problem concerning what the notional approach arrempes to achieve,
but there is & problem with what it does not attempt to accomplish, The author of
such a text will frequently take for granted that the student learners have been
exposed 1o the same type of language education that he has received in his native
English grammar and composition. Yet teachers often find that the concepts of
substantives, adverbs, transitive and intransitive verbs, among other cssential
grammatical notions, are only vaguely understood by the foreign student, especially
thoze from 2 lower income group. The teacher finds himself, thus obliged to teach
grammar not only on a fundamental level, but the grammar knowledge presupposed
or omitted in notional approaches to technical English.

"“The principal purpose of English In Focus: English in Mechanical Engineering
(Glendinning, 1974) is not to teac?h' mMOTIC grammar, but to show students how To usc
the grammar they already know. ™ 1 . The English Focus Serles combines the
notional and grammatical approach to language teaching with seriousness and effect,
but only to the degree that the supposed grammar information is known or has been
learned by the students. How much grammar they do know can be only a theorctical
guess. [urthermore, which grammar is being referred to in the statement? The
grammar of the student's native language or the grammar of English? The funda-
mental ambiguity of the quoted asscrtion lies in the fact that more often than not,
the grammar and syntax of two different languages are non-correlative. Thus,

noun phrases, relative clauses, (defining and non-defining), and other notions,
involve a syntax that is frequently unique to English. The point is that the naming

1 j:diror's note: underling the author’s.
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and indication of various grammatical concepts is insufficient as an aid 10 under-
standing English language struclure, Further awareness by means of 2 synstactic
perspective concerning the grammar point being stressed is necessary.

The following may be taken as & case in point that illustrates this need of o
larger, cognitive, framework to place the grammar point in context, The language
of dimensions in English in Mechanical Engineering (Glendinning, pp. 6-8) confronts
the student with four different ways of describing the basic dimensions. Not only is
there no meation of the terms, "noun’ and "adjective’, in this section whea dealing
with ‘length’ and ‘long’, for example, but the transformarional aspect of noun and
adjective as the direct object or predicate adjective of a verb is also neglected.
Appareatly, these grammar points are among those supposcdly known by the students
in the assumption of the author. This knowledge, however, cannot be so readily
assumed. [n the case that they Iave been previously learned by the student, it would
be advisable to reinforce that knowledge by mentioning the terms, 'noun’ and
"adjective’, when dealing with dimeasions such as 'height' and ‘high', 'depth' and
‘deep’, in order to avoid the confusion that is apt 1o abound if no explanation of
these grammar concepes is given. Furthermore, the syntax of English and the
peculiarities of the verb "to be' make it difficult for a Spanish-speaking student, for
example, to comprehend the structure of "Ihe mble is 1. 50 meters long. ¥, and
“The table is 1. 50 meters in lengrh.  Spanish syntax is non-correlative in this
instance, Thus, not only grammatical terms necessary for the learning process,
but also some type of synlaclic framework is essential o clarify the siructural
rendering of dimenstons in English. The use of substantives and adjectdves in
conjunctlon with the verbs 'to have' and “to be', plus the use of the noun in prepesi-
tonal phrases such as 'in beight' remain unexploited and unlearned unless te
teacher is aware that this type of orientation is necessary because of the differing
syntatical srrangements in English and Spanish. Four different ways of describing
dimensgion withoul a framework explanation involving grammar aml synlax is (00
much to 25k of the student to grasp, since he is given no point of reference to
distinguish, to contrast, and, therefore, to understand these four distinct presenta-
tions. There would be no problem if the student were some type of memory machine
with respect 10 the four paradigm seateaces exemplified in this section of English
in Mechanical Engineering ((Glendinning, pp.6-7). The point is that mawure students
bave the cognitive ability to understand the distinction between objectives and nouns,
for ingtance, and that this faculty may be tapped 2s a resource for the understanding
and the generation of the varying syntactical arrangements in question.

In contrast o the combined approach of the English In Focus  Series, a rextbook
such as Nucleus Zreneral Science (Bates, 1976) avolds grammatical orientation and
explanation completely. Since it is a texthook designed for general beginners, it
leaves even more to be desired in terms of student comprehension of the distinclive
and mixed language paterns that are introduced withoul any kind of gramnartical and
symtactic reference. Much valuable information is presented, but it is not taught
and unders100d ynless the teacher is conscious of the need and willing, W0 engage in
2n explanation of grammar and synlax in order o give the material a contextual
framework. Somehow, the students are expected to discern and recognize the
differences between mixed language patterns that are often presentes] on the sme
page without an orientation rto the reasons for the differing patterns, (Bates, pp. 23,
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28, 36, 41) The end result is that mere paradigms are, at best, memorized.

2 grammatical and syntactic framework, a great deal of material is left
ssouched and unexploited when it might have been generative of further knowledge
= information in terms of the learning process.

For example, the distinctive syntactic patterns of "is' and the auxiliary, 'does',

_-lndl:ed in the same exercise, (Bates, pp. 23, 36) assuming that the student
sdgeable concerning the difference. Yet, this point of syntax in the formation

gar! and interrogative statcments with verbs that imply the use of modals

2o a5 'do” and "does’, as opposed 1o the peculiarities of the verb "t be' and the

uxiiiarie: insimihrﬁomdons, is one of the most deeply ingrained problems in

oS of error potential in the teaching of English as a second language.

Pelhpa one of the basic reasons for the often continuous difficulty thar students
Trat thmug!mn their years of English study with regard to the idiosyncracies

&verb 10 be’, the use of the auxiliary verbs, and the functions of ‘do’, 'docs',

and 'did’, is due to the insular approach of simply covering the material in a textbook.

¢ notional and simational approaches too frequently fall into the limitadons of

mradigm presentations. Without a larger frame of reference to act as a gencral

’_ deline for the proper syntactic ordering of these different sets of verbs, the

dent is forced to learn and re-learn the various isolated presentations of these

s as they are introduced in different textbook notions and situations. This

mmitude o teaching and learning may be called the milk bottle approach.

If the material presented in otherwise valuable textbooks in the field of technical
Jish is 1o be exploited and productive, some type of formal grammatical perspec-
and syntactic framework is iklispensable in order to focus in on the target
mage. This kind of orientation that is adaptive and complementary would provide
source for understanding the different patterns and structures in which the material
contexmuzlized. The disadvantage of going through each section of each unit with-
providing a structural synthesis for the student is that material may be intraduced,
not learned in any effective frame. If, however, the student is given a geaeral
gynthesis of syntactic patterns, he is able o generate new and productive language
and to distinguish mixed patterns. It has been pointed out earlier in this paper
differing structures and patterns are often introduced on the same page or unit
thout explanation. The student is at a grear disadvantage unless he is equipped =T
th the ability to recognize and reproduce the varying information being pre- -

*nced

As an illustration of a cognitive synthesis of a syntactic pattern, the functional
puping of verbs into two classes may be takeén as an example, The first class

des the verb "to be' and the auxiliaries, such as "will’, 'can’, 'must’, "would’,
could’, and ‘should’, (‘'may’ and ‘'might’ may be included with the relevant expla-
onof their usage). These verbs are grouped together because of their parallel
ord order in affirmative, ncgative, and interrogative slalements, ‘The verb 'to b’
explained qep.:mtcly' students are usually familiar with the present continuous

m of this verd, but need to have the passive voice of ‘to be' reinforced because
the frequency of its use in technical English. The expression of the passive
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voice in English language structure varies to a coasiderable degree with its
corresponding use in Spanish, for instance; and this fact requires that a de-
tailed syntacric orfentadon be given to the students beyond the usual presentation
found in most textbooks.

The functional similarity of the verb "to be' with the auxiliaries is demonstratexd
in the simple inversion of subject and verb to form the intcrrogative and in the
parallel placement of "not’ to construct negative statements. The auxiliaries fall
together in tle suppression of the infinitive in compeund form. Example: the
interrogative words, such as "What', "Why', "When', and 'How' may well be
introduced in subject position in the various excrcises where they may appear.
Too frequently, smdents are unable to form clear and correctly structured
questions. In this way, when the studeat is exposed 10 2 question in an excrcise,
such as "What can reproduce?”, he may be asked to generate similar and parallel
questions of the other verbs in this first class: "Wkat is the reproduction cycle
of a chicken?” “What will reproduce/ should / may / would reproduce under
certain conditions?" In this seays, pamerns are being reinforced and related o
a larger framework and new sentence structurcs arc generated (o produce more
and varied information. The same type of reinforcement may be applied when
the student is lcarning the pattern, "Gas will expand. ” "Gas can/ may / should
expand. " The negative syntax.would follow a similar pattern to emphbitsize the
structural pearallelism in the use of the functional word, 'not’.

The second class of verbs that may be grouped together due to a basic
syntactic parallelism (would include) all other verbs. Thc functional operation
of "do’, 'does', and 'did’ for interrogative and ncgative statemenss falls into
similar parterns that can periodically be reinforced in the classroom in an oral
and written manner.  The use of these functional words to form interrogative
slatements with and without the introductory interrogative words is invaluable,
especially for the student of technical English, since he is often placed ina
gueston-forming posidon. Although these students have memorized the familiar
queston, "How do you do?", most of them cannot make questions such as "What
does 'interlocking’ mean?" or "Why do gas and water expamni?" The reason for
this insbility, may well be that they have never learned 1o relate a paradigm .
situation to a general class of verbs that require the use of the functional
auxiliaries. Rather, they have at best, simply learned isolatex] and unrelated
usages of these functdon words.

This type of classification of verbs into a gencral syntactic framework is
offered as one kind of synthesis that would be helpful to the teacher and student
in order to render mcaningful the notional and situational presentations of
unexplained and often mixed language patterns. This classificarion is not offered
as 2 panacea to the difficultics of language teaching and learning. Difficultics,
nuances, and exceptions will always be present. Howcever, it may serve asa
practical and general point of reference to frame the varied material so often
introduced in textbooks of technical English, Neither is it the sole approach to
make sentence structuring meaningful, The division of verbs into two different




classcs is however, an amempt to cnable the student 10 create and generate

mew =nd varied informarion while reinforcing fixed patterns through an awareness
of 2 larger grammartical and syntactic framework in which o order paradigm
glmations.

The need for a cognitive perspective in terms of grammar and syntax, then,
may be predicated from the observations pointed out in this artcle, Current
spproaches 1o the teaching of English, whether they be notional, simadonal, or
sudio-lingual, will always necessitale 2 complemsntary cognitive framework in
@rder to place the material introduced into a working perspective. Awarencss
and recognition of grammatical patterns can operatc as functional aids in the
wnderstanding and generation of language, [t is not as if the simply theoretical
kmowledge of this informarion would necessarily enable the student to clicit the
practical forms of English. But the fact remains that cognition is a faculty that
adulzs, and preparatory and college students possess. Therefore, it has potential
2= 2 functional value in the teaching and learning of English. Native speaker's
do not l=arn to manipulate language analytically or in terms of grammar and syntax.
However, mature learners of a second language are capable of utilizing cognitive
forms in the analysis and production of language introduced by the notional,
situational, and audio-lingual approaches.

Again, the point is not to teach grammar for its own sake or in isolated form.
The assertion is thar the cognitive facultics of the student can 2id him to distinguish
and produce patterns on the basis of the larger framework that a cecrain knowledge
of morphology and syntax would provide. In this way, the advantages of the current
approaches to teaching English as 2 Foreign or Second language may be given
depth and the necessary frame to produce a function] and generative knowledge

of English.
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