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Abstract

TikTok has become one of the latest trends in education and in the ELT field in general since this application seems to
bring potential benefits to the English classroom context. Although some studies have suggested that using TikTok as a
classroom tool brings potential benefits to the teaching context, scholarly literature on the field has also suggested that
there might be some limitations when implementing TikTok within Second Language (L2) teaching and learning contexts.
Considering these aspects, in this literature review, we discuss the possible benefits and shortcomings of using TikTok
in ELT situations along with some implications.

Resumen

TikTok se ha convertido en una de las Gltimas tendencias en educacion y en el campo de ELT en general ya que parece
ser que esta aplicacion ofrece potenciales beneficios al contexto del aula de inglés. Aunque algunos estudios han
sugerido que el uso de TikTok como una herramienta en el aula trae beneficios potenciales al contexto de ensenanza
de la lengua inglesa, la literatura académica también ha sugerido que al momento de utilizar TikTok como herramienta
de clase, algunas limitaciones pueden surgir. Teniendo estos aspectos en cuenta, en esta revision de la literatura
discutimos algunos de los posibles beneficios y limitaciones de utilizar TikTok en la ensefianza del inglés.

Introduction

Within the last few years, the incorporation of technological tools into the educational scenario has gained
increasing attention. TikTok is no exception. Its popularity has risen, and the app has become one of the
most widely used social networking sites, particularly among the younger audiences (Bresnick, 2019; Ligian,
2018). Young individuals use TikTok to post, create and watch short videos with various audio-visual effects.
It gives them the liberty to create their own content as part of the current digital society (Anderson, 2020).
As a result of this, multiple studies have begun to explore the impact these types of applications have on
students. While some indicated that it contributes to reduce students' procrastination (Abuhmaid & Abood,
2020), others revealed its positive impacts on students' learning (Wu et al., 2018; Yang, 2020) in speaking
practice, learning resources, motivation, and self-confidence, as well as enhancing some 21st century skills.
This review explores the potential benefits and drawbacks of utilizing TikTok in ELT contexts, as well as its
repercussions.

Benefits and Implications of TikTok for ELT Instruction

As suggested above, scholarly literature has suggested that TikTok can be beneficial for English language
instruction in several ways. Here we tackle some of the possible benefits of using Tik Tok within the English
language classroom context:

Expanding learning resources

Since TikTok is an application related to video production, it allows the students to practice their speaking
skills. This fact has been supported by authors such as Guo et al. (2014) and Szpunar et al. (2013) who
have found that home and classroom-based tasks including storytelling, reporting, role plays, simulations,
among others, have given positive results implementing this tool. Furthermore, by producing their own
videos, or by making them in pairs or groups, said application enables the learners to develop their skills
individually and collectively.

In addition to this, the studies carried out by Mathew and Alidmat (2013) suggested that by implementing
TikTok, the learners have the opportunity to expand their knowledge by watching recorded content,
including English learning videos. This is possible because on TikTok there are numerous English learning
channels that are easily accessed through hashtags, including #englishlearning, #englishlearningtips,
#englishspeakingpractice, and many more. Of course, the content varies from narratives to short lectures,
and covers several English skills, including grammar, vocabulary, and pronunciation.
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Bearing in mind the previous aspects, teachers can create their own videos or carefully select from existing
ones easily through the hashtags and then develop activities around them. For example, a teacher can
assign students to watch several short videos and then do a trivia game in class about them. Also, students
can recreate the activity in the video with their peers in class.

Promoting motivation and self-confidence

Because of the multiple audio-visual tools TikTok offers to work with, it has been suggested that
incorporating these into the classroom context could contribute to improve the learners’ motivation
(Syaparuddin & Elihami, 2020). In relation to these aspects, in a study carried out by Mathew and Alidmat
(2013), the authors found that audio-visual aids improved students' motivation since they created a pleasant
and conducive learning atmosphere. Furthermore, in another study, Escamilla-Fajardo et al. (2021) found
that music along with other features enhanced corporal expression which led to increased self-confidence.
Similar results were reported in the study implemented by Yang (2020) who found that English as a foreign
language (EFL) students were motivated to learn English by watching TikTok videos independently.
Therefore, it is possible to affirm that implementing technological tools that offer the possibility to work with
audio-visual contents, as it is the case of TikTok, can contribute to the improvement of the learners’
motivation and confidence.

Helping reduce procrastination

In addition to creating motivation, Zax (2009) and Alwagait et al. (2015) found that short videos help
learners avoid procrastination as they appear to help learners to manage their time better.

Several studies have reported that procrastination leads to poor academic performance, pointing to a lack
of time management skills (Schouwenburg, 2004), difficulties in setting independent goals (Waschle et al.,
2014), self-managing skills (Ugurlu, 2013), and academic dishonesty (Roig & DeTommaso, 1995). This can
be exemplified by a case in which students intentionally postponed study-related tasks until the last minute
before deadlines an action which might increase learning disengagement, mental stress, and cheating (Lay
& Schouwenburg, 1993; Rushkoff, 2013). The studies demonstrated that TikTok’s short-term video
application can be utilized as a medium for creating more efficient use of time and lessen procrastination .

Other studies (Ge and Li, 2020; Hu, 2011; Qiu and Gao, 2007) have concluded that besides reducing the
learners” habit of procrastination, incorporating video-based lessons within formal English classroom
instruction contributes to the overall improvement of the learners' cognition processes, and knowledge
retention and transmission, among others. Thus, integrating digital contents in all its forms is highly
recommended.

Improving 21t century skills

TikTok also promotes 215t century skills, including communication, collaboration, creativity, and critical
thinking. In relation with to communication, as a social media, TikTok inspired online interaction among
users because they can use the application to send messages, share information, videos, and make
comments.

Regarding collaboration, McDonough (2015) found that using TikTok within the context of classroom
instruction facilitates language development and helps improve the quality of peer interaction. Similarly,
Escamilla-Fajardo et al. (2021) concluded that incorporating TikTok as a classroom tool encourages more
social, open, and collaborative teaching and learning processes.

On TikTok, collaboration is promoted in several manners, especially through duets*. Duets offer the
possibility to create collaborative learning environments where the learners can interact with their peers
through the creation of videos. In the time of COVID-19 where face-to-face collaboration is not encouraged
as before, TikTok can be a solution students can use to create content together or interact by sharing their
videos.

In addition to collaboration, other studies (Chawinga, 2017; Escamilla-Fajardo et al. 2021; Lackovic et al.,
2017) have suggested that TikTok enhances creativity because, when a task is assigned to the students,

4 0On TikTok, Duet allows users to post their video side-by-side with a video from another user in a split screen that play at the same
time (TikTok, 2020). This feature can be accessed both using public and private accounts. However, the settings in the users’ privacy
will also determine the access to watch, comment on, download, or interact with the Duet.
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they need to gather, analyze, understand, and evaluate information, which leads to the creation of new
ideas.

Besides fostering creativity, TikTok cultivates the development of curiosity (Escamilla-Fajardo et al., 2021)
and critical thinking. Before generating their own digital content, the students feel attracted to a determined
number of themes with which they will subsequently reflect, analyze, and critically select to make their own
videos. Furthermore, they will actively engage with their peers in a constant idea exchange to finally make
the most proper decisions, being that these two actions elements are directly related to the development of
curiosity and critical thinking.

So far, as a tool, TikTok offers multiple benefits for English classroom instruction and students. Some of the
most recurrent advantages are creating the opportunities to practice their speaking skill, increasing their
degree of motivation and confidence, helping reduce their habit of procrastination, and finally contributing
to the development of some of the 215t century skills, such as curiosity and critical thinking. However, even
if there are potential benefits in the use of this app, there are still some limitations that need to be considered
when implementing this application as a classroom tool.

Drawbacks of TikTok for EFL Instruction
Privacy issues

One of the potential limitations of the application is privacy. On the one hand, when the users use a public
account, any type of audiences will have the possibility of viewing the digital content, as well as downloading
if its configuration allows such actions. On the other, when the users set their accounts to keep their digital
content private if other users get interested in their digital content, they will have to request permission to
access such content. However, it seems to be that because of its specific features where interaction and
collaboration are two essential aspects for the creation of content. This action is not ideal if teachers are
planning to use it for educational purposes.

Furthermore, according to Kelion (2019), Tardaguila (2019), Zhong (2019) there have been cases where
privacy has become a challenge for TikTok users as some of them have suffered cyberbullying, threats, and
harassment. Thus, one recommendation to keep in mind when implementing TikTok as a classroom tool is
that we must be careful with the information and privacy of our students.

Concerns about the content of the lesson

As students only make or watch a video with a maximum duration of one minute, they have to simplify what
to say or create. Therefore, tasks that require a longer time, such as speech or project presentations, are
not advised to be done using TikTok. As input, quality control on the content is an issue. Since TikTok is an
app for the public, individuals from any background are free to create their preferred content, including
English learning.

Improvements of 215t century skills

TikTok also promotes 215t century skills, including communication, collaboration, creativity, and critical
thinking. In relation to communication as a social media, TikTok publishes some videos lacking quality
information. Though TikTok can filter videos with the help of tags, there is no certainty whether the content
is suitable for the students. Hence, the instructors should assist the students by suggesting quality channels
they can follow when doing any tasks using the app.

Issues with other potential limitations

TikTok might also hamper their academic success because students might find this application a hindrance
in their learning process (Abuhmaid & Abood, 2020). Students can access not only English learning videos,
but also videos that are related to their preferences, such as travel, food, sports, beauty, gaming, and
others. It is intuitive that these interests will distract them from what they are supposed to do, such as
homework assignments. Furthermore, with the frequent use of social media, students tend to engage in
non-related study or task content while doing assignments, which may lead to an addiction of using the app
more than they should (Van den Eijnden, 2016). As a result, when this behaviour becomes a habit, Van der
Schuur, et al. (2015) concluded that their focus to do the main activity to deal with the task will be eventually
lost due to the constant interference. Since TikTok is known as the worldwide social app with its market of
younger users, it is important for teachers to be aware of both the potentials and concerns in incorporating
the app into assignments.
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Conclusion

Since TikTok has become part of people’s daily lives, teachers can use this application as a tool to enhance
the teaching and learning of English in diverse scenarios through it their students can use the English
language significatively for the creation of videos in both contexts: at home or within the school. Additionally,
making and watching videos on TikTok are unique English learning practice media for students. In the time
of COVID-19 where students study from home, TikTok becomes even more useful. The application can
facilitate fun English learning activities and promote collaboration, communication, creativity, and critical
thinking. However, besides the benefits, teachers should be aware of the drawbacks TikTok might cause.
They have to strategically decide how to reduce the shortcomings while utilizing the app.

References

Abuhmaid, A., & Abood, M. (2020). The impact of flipped learning on procrastination and students' attitudes toward it. Universal
Journal of Educational Research 8(2), 566-573. https://www.hrpub.org/download/20200130/UJER28-19514707.pdf

Alwagait, E., Shahzad, B., & Alim, S. (2015). Impact of social media usage on students' academic performance in Saudi Arabia.
Computers in Human Behavior, 51(B), 1092-1097. https://doi.org/10.1016/j.chb.2014.09.028

Anderson, K. E. (2020). Getting acquainted with social networks and apps: It is time to talk about TikTok. Library Hi Tech News,
37(4), 7-12. https://doi.org/10.1108/Ihtn-01-2020-0001

Bresnick, E. (2019). Intensified play: Cinematic study of TikTok mobile app.
www.researchgate.net/publication/335570557 Intensified Play Cinematic study of TikTok mobile app

Chawinga, W. D. (2017). Taking social media to a university classroom: Teaching and learning using Twitter and blogs. International
Journal of Educational Technology in Higher Education, 14(3). https://doi.org/10.1186/s41239-017-0041-6

Escamilla-Fajardo, P., Alguacil, M., & Lopez-Carril, S. (2021). Incorporating TikTok in higher education: Pedagogical perspectives
from a corporal expression sport sciences course. Journal of Hospitality, Leisure, Sport & Tourism Education, 28.
https://doi.org/10.1016/j.jhlste.2021.100302

Ge, J., & Li, X. (2020). Design strategies of EFL learning videos: Exampled by a China MOOC. ICEIT 2020: Proceedings of the 2020
9th International Conference on Educational and Information Technology, Oxford, UK, February 11-13. (pp. 68-71).
https://doi.org/10.1145/3383923.3383927

Guo, P. J., Kim, J. & Rubin, R. (2014). How video production affects student engagement: An empirical study of MOOC videos.
Learning@ Scale Conference, Georgia, USA, March (pp. 41-50). Association of Computing Machinery.
https://doi.org/10.1145/2556325.2566239

Hu, T. S. 2011. ™ wéi ke ”: qi yu jiao yu xin x1 zi yuan fa zhan de xin qu shi [“Microlecture”: The new trends of the development of
information resource in regional education]. E-Education Research, 10, 61-65. http: . i

Kelion, L. (20193, December). TikTok suppressed disabled user’s videos. BBC News. Retrleved May 27,2021 from
www.bbc.com/news/technology-50645345

Lackovic, N., Kerry, R., Lowe, R., & Lowe, T. (2017). Being knowledge, power and profession subordinates: Students' perceptions of
Twitter for learning. The Internet and Higher Education, 33, 41-48. https://doi.org/10.1016/j.iheduc.2016.12.002

Lay, C. & Schouwenburg, H.C. (1993). Trait procrastination, time management, and academic behavior. Journal of Social Behavior
and Personality. 8(4), 647-662.

Ligian, H. (2018). Study on the perceived popularity of TikTok. [Unpublished masters thesis], Bangkok University.
http://dspace.bu.ac.th/jspui/handle/123456789/3649

Mathew, N. G., & Alidmat, A. O. H. (2013). A study on the usefulness of audiovisual aids in EFL classroom: Implications for effective
instruction. International Journal of Higher Education, 2(2), 86-92. https://doi.org/10.5430/ijhe.v2n2p86

McDonough, K. (2015). Perceived benefits and challenges with the use of collaborative tasks in EFL contexts. In M. Bygate (Ed.),
Domains and directions in the development of TBLT ,(pp. 225-245). John Benjamins.

Qiu, Y. and Gao, R. G. 2007. yi zhi shi ké shi hua biio zhéng gai shan xué xi néi rong de chéng xian [To improve the representation
form of learning by the visualization of knowledge]. Journal of Jiangsu Institute of Education (Natural Sciences). 24(4), 55-58.
https://oversea.cnki.net/knavi/Common/RedirectPage?sfield=FN&dbCode=CIFD&filename=]SZK200704017&tableName=CJFD20
078&url=

Roig, M., & DeTommaso, L. (1995). Are college cheating and plagiarism related to academic procrastination? Psychological Reports
77(2), 691-698. https://doi.org/10.2466/pr0.1995.77.2.691

Rushkoff, D. (2013). Present shock: When everything happens now. Penguin.

Schouwenburg, H. C., (2004). Procrastination in academic settings: General introduction. In H. C. Schouwenburg, C. H. Lay, T. A.
Pychyl, & J. R. Ferrari (Eds.). Counseling the procrastinator in academic settings (pp. 3-17). American Psychological Association.

Syaparuddin, S., & Elihami, E. (2020). Improving student learning motivation through the utilization of video media in education
students. Jurnal Edukasi Nonformal, 1(1), 228-235. https://ummaspul.e-journal.id/JENFOL/article/view/570/315

Szpunar, K. K., Khan, N. Y., & Schacter, D. L. (2013). Interpolated memory tests reduce mind wandering and improve learning of
online lectures. In PNAS-The Proceedings of the National Academy of Sciences, 110(16), 6313-6317.
https://doi.org/10.1073/pnas.1221764110

Tardaguila, C. (2019, October 31). Dance and sing while spreading a hoax -This is what TikTok looks like now. Editor & Publisher
Magazine. https://www.editorandpublisher.com/stories/dance-and-sing-while-spreading-a-hoaxthis-is-what-tiktok-looks-like-
now,2744?

TikTok (2020). Community Guidelines. Retrieved May 28, 2021 from https://www.tiktok.com/community-guidelines?lang=en

Ugurlu, C. T. (2013). Effects of decision-making styles of school administrators on general procrastination behaviors. Euraasian
Journal of Educational Research, 51, 253-272. http://files.eric.ed.gov/fulltext/EJ1059934.pdf

van den Eijnden, R. J. J. M., Lemmens, J. S., & Valkenburg, P .M. (2016). The social media disorder scale. Computers in Human
Behavior, 6, 478-487. http://dx.doi.org/10.1016/j.chb.2016.03.038

van der Schuur, W. A., Baumgartner, S. E., Sumter, S. R., & Valkenburg, P. M. (2015). The consequences of media multitasking for
youth: A review. Computers in Human Behavior, 53, 204-215. https://doi.org/10.1016/j.chb.2015.06.035




This is an open-access article distributed under the terms of a Creative Commons
Attibution-NonCommercial-ShareAlike 4.0 International (CC BY-NC-SA 4.0) license.

MEXTESOL Journal, Vol. 46, No. 2, 2022 5

Waschle, K., Lachner, A., Stucke, B., Rey, S., Frommel, C., & Nlickles, M. (2014). Effects of visual feedback on medical students’
procrastination within web-based planning and reflection protocols. Computers in Human Behavior 41, 120-136.
https://doi.org/10.1016/j.chb.2014.09.022

Wu, Q., Sang, Y., Zhang, S., & Huang, Y. (2018). Danmaku vs. forum comments: Understanding user participation and knowledge
sharing in online videos. In Proceedings of the 2018 ACM Conference on Supporting Groupwork, (pp. 209-218).
https://doi.org/10.1145/3148330.3148344

Yang, H. (2020). Secondary-school students' perspectives of utilizing TikTok for English learning in and beyond the EFL classroom. In
2020 3 International Conference on Education Technology and Social Science (ETSS 2020), (pp. 163-183).
https://dx.doi.org/10.23977/ETSS2020030

Zax, D. (2009). Learning in 140-characters bites. ASEE Prism, 19(2), pp. 51-52.

Zhong, R. (2019, 27 November). TikTok reverses ban on teen who slammed China’s Muslim crackdown. New York Times.
www.nytimes.com/2019/11/27/technology/tiktok-censorship-apology.html






