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I. DEFIKTNG THE SCOPE

What Is The Pre-LSP Level?

In designating a level | have called pre-ESP (English for special
purposes), T am Tess concerned with proficiency than 1 am with need.
The learners' need T will describe is that of reading improvesent. The
audience for pre-ESP takes in secondary school and college students,
along with aduTt learners, many of whom have never become proficient
readers in their (irst language, let alone Fnglish. Instead of pre-
senting a case for the design of courses and materials for another
special purpose, 1 want to point out how the reading skill is the
pivotal component in mosl ESP programs. Course planners and materials
writers often take it for granted that students at this level are
mature veaders when they enter such courses. Bul more frequently the
reverse is the casc.

The label LSP is a drawing card at conferences this year to be
sure. In fact, I sometimes feel the language teaching profession holds
cerlain similarities with the world of haute couture in which cach new
season brings out 2 new Took in fashion. Actually, rather than
holding oul 2 new panacea or even a new method, English courses designed
for special purposes lock #irst at students' awn objectives and
purposes before making decisions about what to teach them, This
atlitude of facusing on the learner may not qualify as a methad, but it
has prevailed during this decade as a positive step towards profes-
sionalism. The concern with learners' needs has produced lively
interest in a variety of specialized language courses: English for
science and technology (EST), English for academic purposes {LAP),
English for occupational purposes (EOP); I have even heard of one
American university that boasts a program in Lnglish for engineers
calied Eng. eng.

1 A paper presented at the 1979 MFXTFSOL Convention, Oaxaca




Along with the emphasis placed on Tlearners' own objectives for
learning English, scholars associated with the ESP Lhrust have begun Lo
make provocative statements aboul the what-1anguage-should-we-Lleach?
question. The growing lilerature in the field has been primarily con-
cerned with looking al the rhetorical and structural characterisiics of
LexLual matter associated with one slyle of writing -- that found in
Lextbooks dealing with scientific subjects. (Lackstrom, 1977; lackstrem,
selinker, Trimble, 1978). Although still Lentative, these kinds of
insiyhts can be valuzble for planning courses and wriling waterials.

In particular, attention to the rhelorical or texlual discourse
features of the material studenis must be able Lo read in English is,
1 believe, 4 real contribulion of the ESP literature. In fact, concern
with slylistic aspects of writing anticipales one of Lhe vital skills

of mature reading, the ability to switch onme's mode based on Lhe
characteristics of Lhe material being vead. As Lackstrom {1877} points
out: "The EST veader must share with the writer same knowledge . . .

Where all language users must have a theory of speech acts, EST readers
must know Lhe rhetorical form of an EST argument.® To advance the
discussion: mature readers need to know the rhetorical form of a
variety of writing styles in English.

Too often, courses designed for special purposes concentrate heavily
on vocabulary and Lechnical terminology while omi LLing explanations
about the texlual discourse features of the material being read. A
frequent criticism of Lhe various textbooks now on the market for EST
and LOP is that they lend to be toa simplistic in terms of learners’
subject matter knowledge and Lou complex in terms of their Lnglish
language comnetence. In such cases, it is probably well-developed
reading skills which students lack as well. Pre-USP instruction is
significant becausc it gives explicit practice in reading a varicty of
stylistic types before learners concentrate on one area of special
interest. 1f students enlered FSP courses with pre-lraining in reading,
they could then be free to concentrate on technical terminology in
their field.

Reading In LIL: An Alli}qujg Goal

For the learner who lives in a non-English speaking country,
reading stands out as the skill which can be most casily performed.
Even if a person cannot practice listening and speaking oulside of the
classroom. it is usually possible ta practice reading in Inglish at
home. Just as to become a fluenl speaker requres much practice, so
does becoming a fluent reader require practice. So, for many Tearners
the goal of fluency in reading is much more realislic than speaking.
Becoming a fluent reader is an attainable goal, particularly in a
program that gives instruction in all of the skills connected with the
process of reading. :
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It 15 true that in most Lnglish Tanguage classrooms veading is a
central activity. Students read bits of the new language, sometimes as
model cxamples, olher times as brief narralives or dialoyues. They Com-
plete grammar exercises by rcading sentences. They learn new vocabulary
through reading the words in the texthook. Rut these typical classroom
praclices do not bridge the gap between reading the Tanguage textbook and
rﬁagfnq natural cxamples from a variely of stylistic Lypes -- fluent
reading,

Even when students advance to so-called "readers™ in English, they
usually spend time on activities such as vocabulary practice, comprehen-
sion questions, structure practice, and possibly some discussion or writ-
ing aclivilies as reinforcement of the thematic material in the reading
passage. MNothing centained in Lhis typical cutline explicitly helps
students with the skill of reading per se. Nothing helps them towards
the gnal of becoming mature readers, Yet the need for peaple tn read
90nchenyly. parlicularly for studenls in non-English speaking counlries,
is pressing.

The field of reading is vasl. It has been studied, lesled, and
quantified by specialists from a varicly of disciplines concerned with
human learning. From this array of research, [ have found the work of
lwo authors, Gibson and Levin {1975) valuable for seiting out some of the
characteristics of, or "active strateyies" which matvre readers use.
These descriptions help to pin-pcint aspects of the skill of reading which
lanyuaye Leaching specialists, in their concern wilh Tinguistic aspects,
might overlook. 1) Mature readers possess flexibilily of attentional
strateqies in reading differenl Lypes of informalion. 2} Their
strategies shift according to the characteristics of a text such as
difficully of concepts and style. 3) Mature readers vary their reading
strategies as they gain knowledge of the malerial being read. That is,
Lhey slow down when the concepts are difficult, they skim when they know
the content. 4) They shift their speed and attention according to their
personal interests and abjeclives.

: Other characteristics of mature readers which have been cited in the
literalure are these: 1) They know how Lo read al Lhe righl speed. The
right speed is uvsually the fastest at which you can read and understand
the material. 2) They continually compare the material with their awn
experience. 3) They question and evaluale as Lhey rcad. 4) They look
for the overall pattern or organization in the material they are reading.
5) They take in large chunks of writien material at a time: their eyes
can pick up key words and phrases in paragraphs, cften getling the mean-
ing of a span of material without reading every sentence, They literally
"1ift meaning off of the page."




29

Ihese insights into the reading process can guide us to design pro-
grams that will help Tearners of English become beller readers. AT the
same time, Lhey offer imporiani clues for wriling materials and classroom
exercises. Ne are familiar with the term, the craft of writing, We

volved in reading well,

Mature Ys. Limited Readers

There are some important reasons, [ believe, for advocating attention
to general reading skills before tracking people inlo courses Lhat con-
cenlrale on one subject area and, consequently, one stylistic type of
rcading malerial. For coping with the modern world of ideas, students in
ESOL classes need to be able to manzge a variety of wrillen styles. They
neasd to have a repertoire of reading mades. Concentration on one field
usually implies reading practice in a limited range -- textbook material.

Younger learners, those in secondary scheols, have probably not de-
¢ided as yet on future carcers. They are most certainly at the pre-ESP
level., This is not to say that their own interests should nol be Laken
into account in designing a reading program. Bul at Lhe same time, they
should be exposed to a variely of Lypes of writing. Even adults, despite
Lhe pragmalic allraclion of concentrating on selections from one field,
often voice an interest in being able to read more widely. The profes-
sional person who wants to read in English nceds to be able Lo move Mros
journals Lo professional papers and even to weekly newsmagazines.

There seems Lo be a coverl, anli-humanistic slant in pursuing FSP at
all cosls. Pigeon-holing people into onc licld or angther without allow-
ing thom an opportunity to taste of a variety is contrary to most
nrevailing philosophies of education, At its extreme, proliferation of
the ESP icea in English language inslruclion wilhoul allenlion to general
reading skills could oroduce highly limited readers. For example, only
being able to read a technical manual in English would qual ity more as
deciphering than as reading in the maturc scnse,

If this were an ideal world, I would want Lo see the reading inm-
provemsnt component included in all knglish lanquage programs before
students enlered CSF courses where they then would receive further pre-
paration in reading materials in their own field of interest. For many
adults, however, Lhis plan is not practical. Reading imorovement
aclivities, however, can just as well be incorporaled inlo courses Lhat
concentrate on one subject area. In these cases, the focus on an area
of interest can be maintained while still offering practice maleriais for
reading different types of writing styles.
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IT. CREATING READING PRACTICE FOR WRITING STYLES

Ihis section presents an outline of some important writing styles
in Fnglish, Under each, suggested practice types which would follow a
reading selection are indicated. Of course, a specific selection would
always need to be studied closely in order to select appropriate types.
The practices are designed to guide students into adjusting their
reading mades to the particular stylistic characteristics of the material.
[he aim is to yive learners sirategies which Lhey can subseguently use
in reading on their own, These stylistic categories and the examples of
practice types are taken from READING BY ALL MEANS (Dubin, Olshtain).

Narrative Style

The narralive form is nol unigue Lo fiction. HNon-fiction frequently
incorpaorates narrative in prose passages, Because it is found universally,
it is more familiar to people who read in their firsl language. This
makes narrative style a yood place Lo begin a reading improvement proyram:

1) Find the writer's voice. Is the story or narrative passage told by
the writer using flrsL person, is il lold by someone else using Lhird
person, or is it reported by the writer?

2} Sequence the events. In what order did events take place?

3] Plot the episodes. What happenced in the separate cpisodes?

4) Isolate k r words for: a) Lime signals b) descriplion c) character

d) mood @) emotion.

%) Predict what comes next, Stop the action, . . Then whal happened?

Lxposilory Slyle

This category incarpnrates a wide variety of sub-types, including
Newspaver Style. Selections should reflecl, as much as possible, con-
cerns and inleresls of Lhe sludenis.

1) PRead separately for: a) overall theme. Can you see the forest
for the Teaves? b) main seclions or headings ¢)  supvorling ideas
and extended details.

2) Find linking words. What words connect Lhe main ideas of the separate
paragranhs?

3) Understand words _x_context clues. What words in Lhe sentence ar

paragraph are close to the scaning of unknown words?
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4) Trace rhetorical devices. How has the writer used mechanisms such as
Tthe straw horsc,' cause and effect, comparison, contrast, ilTuslra-
tion and exemplification?

5) Draw conclusions. From reading the article, what can we say about
the author's poinl of view?

6) Uncovering implications. What didn't the writer lell us?

7) IdenLifying the audience. Wnat audience did the writer intend this
for?

Newspaper Style

1) Eind the answers to wh- guestions in the firsl paragraph. What in-
formation does the lead contain? '

2) Find the source of Lhe article. What does the date-line tell us?
What doos the by-lin¢ tell us?

Procedural Style

tverything from cook books to technical manuals are wrillen in pro-
cedural style. As Bruner (1967) points ovut: "There is, on the face of
jt. a sharp distinction between the descriptive language of recipes and
the descriptive language of things.”

1) Find Lhe steps. What are the separale steps to be followed?

2) Sequence the steps. [n what order are the sleps stated? Can any
steps be completed in an order different from the one given?

3} Arrange key words intn categories. What words are repealed frequently?
Where do they usually occur? At the beginning of Lhe sentence? In
the middle, at the end?

4) Perform tasks related to the material. Can we make a model or a dia-

gram to illustrate the procedire?

Textbook Style

lackstrom (1977) points out that "one finds advanced technical re-
ports specifying rhetorical form with section headings and presupposing
2 good deal of content, while introduclory texts leave inexplicil the
rhelorical Torm specifying to a great extent informational content, 'Whal
is strikimy is Lhat the real burden of comprehension is borne by the
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introductory sludent, who must not only get the possihly unfamiliar
facls and concepts oul of his reading, bul must alse intuit the direc-
tion the author is taking in Lhe discourse.” This statement at least
gives us some ¢lues about what to look for in textbook style that
separales it from others.

1} Survey the parts of the book. a) the table of contents b) the

-----

parts “¢] the chapters d) the scclions e) the section headings.

2) Tind definitions in the context. How has the writer used the word
in sentences with TS, ARCY?

3) find words that signal. a) listing b) classifying c) contrast
d) cause and effect.

4) Trace main ideas and supporting evidence. What material dues the
author provide o 11lustrale and exemplify the main ideas?

5) Interpret data. Whal are the implications of the findings the
aulhor oresents? Can we relate them to our own lives and times?
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