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The trouble began quite iMMocenlly with Pavlov's dogs and seems to be
ending with a lot of dizillusivued language teachers and students. As nany
of us now realize, Andio lingualism witlh ils pattern practice, subatitution
@rills and small lolemince of atudent errors has tended to stifie human crea-
tivity on the part of bolh zludeals and teachers by almeat entirely ignoring
the human copnitive prucssses aud human emo!ioona] needs heyond an over sim-
plified interprelation of the concept of reward and punishment or, in other
words , approval am! disapproval.

Some audio-linguints speak of atudent motivation, but the publiszhed
material dtself is very neldom sufficiently mativating, Teachers desperalely
try Lo nodify courzes to increase interest Lul this motivation iz usually
superficial amd temperary rather than coming {rem within the student himself.

Ton't many of ue, alter leaching with Audio-lingual methods or its influ-
encez lor some time, hagin to think,"What have I accomplished? T used to
feel so confidenl and my clazzes seemed to be inlerexting and more or less
dynamic. Now my studenly scem rastless and many of those who have been stud-
ying for yoaarz, really can produce very little when it comes to spontanecus,
creative production. T must be 3 bad teacher." The lact may be that the
confidence we once lell came from a strong and zincere belief that if we could
get students to repeat & cerlaln gramatical structure enough times (just giving
it slight variation sa az mot to bore the students teo much), eventually he
or she would Le able to produce that atracture spontanecously and creatively.
We and our students have begun Lo realize thal this transfer iz not automatic
and that only & lew have beoen able Lo Madapt™ and learn superficial rules and
speech patterns or partially escape this by unconsciusly using personal cog-
nitive 8Lz'¢Legiez: or necking learning stinulation in other places. With this
realization, we have become restless and begun lu leel that the text book
thal we have nosl likely boen following quite clazely in order to complate
programme reguirencuts in: 1) echildish, 2) unastimulatiang, and 3) very repe-
titive (which it obvicusly has o be if it iz loyal to its fundamentally
behaviourint philnsaphy). 1 heaitated to uze the word childish in the shove
description sinoe it's a very subjuclive lerm and nol always to be considered
in a negative light. An example of what I mean in thiz particular reference
could be au exervise [rum one comoenly used textbonk at the universily level
in Mexice where student A 2ayz, "What does 2 milkman do?", and student B an
swers, "4 milkman delivers midk"™.

0%, we need a change, but what kind? wWrite our mm suplementary mate-
rials? lUse more audie vwisual aids? Find o textbook Lthal louvks less childish,
.o L more fotoresting pietures and situstional dislogues? English for Specia)
Purposea? Probably what we need to do iz inwestigate and aquainl ourmelves
with the real advances made in nur Ffield over the past fon years.  We could
try to attend all Lie counferences, congresses and courses bedng of fered and it
still may mean that we are only just becoming aware of the great deal of study
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and work we still have hefore us, 1l we are Lo plve crediDilily Lo vur £ield )
and ourselves as prolessionals within i1, we owe It to ourselves to do the ’
Dest work we van al a given Line. To do thiz we munt set prierities and use 1
some eoanenic measures to luswe Lhal we arw doiog Lhe bexl we can sl the iH
present, while preparing for the future and its possibilities Lor Improve- H
ment. This i5 a eonztant prooess, It is dynamic and has no end, especially 4
in zome fields wherw advances ave being made so rapidly.

Thiz paper conterns ituelf with bath the present and the future of o {
particular situalivn: realizing that o change must he made, but for some £
reason not baing able to make that change at present, nor being satizfied :
with Lhe chauges mede. Reasans for this may he

i. Your particular insztitution iz not willing at thiz time and pazsihly {
needs a2 1ittle more persuading and tangible rezults or factz in or i
der to be convinoeud. i

{k

- A —— . —

2 You, yownelven as leachers, may b afraid or snready for o compleln, i
sudden cheupe at thin time and could vell prolit rom some sorl ol
"transition” period.  (learning/triail

e

3. Meybe you're no! oven sure whoere or bow lae you wanl Lo po wilh lhis
ocventnal change,

The 8.5, Audio-liugus=l Ship dv sinkiug lasl witile many ol Its unsuspec-
ting paazengers and rrew atill think it zafely afleat (though admitTedly
making 1ittle headuay). Have no fear! The lifebants are bning Tawered amxl
our only word of caulion on the way to the ncardy shone {meybe Tie Land ol
Communicativn) ix. Yuu probably shouldn’t pock the Luat too much."

AT 5 )
: =t Y

Nut where do we start? licw abomt slight vevision of basic teaching
principles or lesrning principles. Someshere back there in those first days
ol "repeal el ler me" we lorgol Lhal Wie lecsuer was « capable, ereative,
beautifully and naturally funetioning himan being wilh special pesds origi-
pating Lar awey from this Tittle classroom and his desiee o reguirement to
"learn Inglizh" in omly thrvee menths or four semesters.  We forgot about Lhe
learner and concentrated on the teacher: the mathedd, the buok, Lhe Lunve,
The sentence., the word, all vul ol context., Let's get back inta anntaxt at
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all levels and inztead of talking about teaching maethads amd Dookyx, talk about :J::
tools amd stralegies for learning.  Tostead of Lalking aboul a verh tenze feat %
because it lulluwz the Linguistic progrwssion of eomplexity, talkx ahonl £

linguistic functions in a particuiar text or situation. Taxtem! ol delining
words in dsolalion or willh elaburgle Lheatrics (3o common in andio-1ingual
Based courses), pul Il back ilnle aullealic meaningful context and show the
student strategies for analysing 7ts function there in order Lhat the student
might "dincover” the underlying moaning.  Recopuize Lhe lact that any learnar
alrwely las sopbizlivated cognilive abilities and huilt in strotegios box
learning and try to help him to uze them. Thia iz a rather new flcld of
investigation but there in work weitton and being weilleo giving ideaz or
examples vl Lhese coguilive slratepies and how they differ among individuals
and age groupa. Suggested reading might ineclude:

-




Univeraity Press.

Ervor Analysis edived by Jack C. Richardzs and published by Lougmans.
Beading by Frank Smith, pobiished by Cambvidge University Press,
Memory Meaniug and Methed Ly Gard Stevick, published by Newbury [ouse.

Piaget and Xnowledge by Hans G, Furth, published by Prestice Hall.

Psychology and b‘tht Learning by L".i...-:bt‘fh Tngram aud Adult Theories,
Child Strategies and their Tmr-llc ions for the Languege Teacher hy

ing Languawe an Communication by H.G, Widdowsen, publizhed Ly fxford

Ruth Clark, Loth contained in The Fdinbuiph Course for Applied Linguin-

tics Wol. 2 «dited by J,F.B. Allen and 5. PiL Corder, published by

Oxlord University DPoess.

We can think in lmmediate terms ol "letting the student learn” rather

than Lluc'k'np the process with very limiling teaching methods Language
wnn. :"adl":z. by Crank
irning process.  Amung

u‘nrnna and learning ol any kind are natural proo
Smith, iz an excellent ook lor insightz inte the

the many thanght provoking ideas coutainad which we can epply directly to
o Owll r-r't'vﬂunflon ol our teaching L& (hat lesrrning iz 28 natural as hreath

ing, vhat we don't have to mulivale or reward 1:-41-..-::3 in other individ
and Lhat boredom is a deviee that fndivatoes o situation where there is n

d.La,.
othing

To learn or where what is supposed to he learnwd comes across as nonsense.

Reading ie an area that has been largely ignored by m_z‘.o-n:uwts wha give

primary imparTance to oral repetition and praduction ol isclated phraze
short dizlogues which, like meat of the reading o-ect-o..., contained in

3, and
an

audio- lingual Llext, are usually contrived of the lzolated fragments previous-
1y practiced and Lillle rw-rmhu real specech or written msterial. The reading
Passages are usually followed by "ammprehensivn" guestions that like Liwe Pt
Sage iTsell, are reutricted to Cerla.in grammatical structures. TF, as Frank
Smith states, comprehension 72 a perscasl matter hazed on the quaxntions one
asks cnesell, with the nitimate test lying in the elinmination of one's own
mcx‘r?ainty. hene questions ¢an only be 1imiting. It z2lse becones obwions
that there is a definite confusion hetween teaching and testing: testing iz

the only purpose theze quﬂst;o.x., serve, and thei:r offectiveness in that

in

even doubtful. An allurnative nze for a text of this sort would be Lo let
the students read the guesLions hefare reading the text. This way they would
sarva the purpese of indieating what information the student ls ,:xyc;u:_x to

extract from the text, Lhereby allewing him to use strategies for efficient

extraclion of information Irom textz, [deally the Lext should he awthentic or
only slightly adspled =0 as ta Mpré:,e.xl. lenguage as it i3 truly used {ouce
students undersland strategieaz there iz no need to 1imit exposure to only Lhouse
grammatical itema previously studied). Follow up guestions can he walid i€
they lewd to- further understanding or clarification ol contextws] relationship
Deercizes zhould alwsys strive to promote slralegy type learning. Cortainly
any exlre materials and activities should have delinile cogaitive stmtegies

in mind, i.2., using context oy native language to help decipher texts.




Teacherz in yestrieted situations can begln to implement strategy huild-
Ing activitios and incorporate ther into audio-lingus? progrims.  Allhougl
the solutions must be difierent for each situation, there are o low peneral
suggestions for classroom activitiez, progrim planning and biblicgraphy.

Probably the mont basic areas and the one to hegin with is progrum plan-
ming, refercing Lo Lhe planaing ol teacher activities an well ax sludent
activities., Teachiers can try to chtain timn for planning and refuse to nnd-

courzes in eases where there has sol been ample time for at least begin-
ping rescarch into the various ellerpatives and the real needs ol the atndents.
So oiten programs are made without any directiva in mind and in ignorance ol
advances that have heen made in the area ol lauguage teaching. The area of
ISP, or Lunguagesn for Speclal Purposes, covers the investigation of how to
Jimit our poals in vrder te aid learning of what a particular group of stu-
dents really needs to learn e.g. reading iu « special area. A hasie book Lu
beginning inveatigntion in thin Fieid iz Euglish for Specific Purposes edited

by Ron MacKaey £ Alan Muuntford, publizhed hy Tongmans. Geueral English courses,

By not limiting gonla and demanding linguistic perfection, crente & wide open
abyss inte which many ntudents and Lesheers have fallen as they realize that
they canuut possibly learn or teach i1 all. By limiting our goals and expec-
tations fur perlection we ¢reate a less threalening atmeaphere which actually
promotes move learning.

Changes ¢an he implemented inte the classroun gradually on a trizl aud
error hasiz hut not haphawardly siuce, as mentinaed brlore, Lhere must always
be 2 definite abjective in mind when medifying prograss, and the ohjective
should be ous Lo prxmote apecific cognitive learning stratepies.  Care must
be Laken that, in some way frading systens and testing sonchow parallel these
modifications hecause, il not, the atudent comns out va the losing end. TIF
the teaching program slresses communicative competence and oral praduction or
comprubvuzivn vl specialized texts, and Lhe Lesting program stresses linguls-
Lic perlection and reading of discreel Item questions, somathing is delinitely
wrong and o change iz uecessary, Few atudents will want To apend time on
coumunivalivn activities when they know Lhey will he teated on the wounds of
the "ed" endings in ragular verbs or whether ta une do or dees in a particular
izolated tesl ilem. Classroom participation and individual improvemenl raeles
must somehew be taken into account wheu grades are a factor. When audio-
lingual texts must be coversd To meat program reguirements, they should prob-
ably be gone over guickly and az dynamically as pussible, leaving the wmajority
of the time and correspondingly, percentage af grade, lur comunication activ-
itiez in specific arcan. Several gpood activities ol thiz type Far presently
general English situations en route to "something better”, i.c. din Lrapaition,
can be found in a heok entitled Developing Communication Skills, Ceneral
Considerat fons amd Specilic Techniques (editors: Jeiner and Westphal, pub-
lished Ly Xewbury House). Mthnugh thiz ook actually deals with the teaching
of foreign languages within the United Slates and foouses ou the teaching of
grammatical items rather Lhau lunctional, by the very f[act that it haes a some-
what grommat icald approach, it lends ftnelf Lo e kind of interim perded I
am talking about in this papar.

Tn order Lo recapitulate and enlirge upos what has been previoualy men-
‘tloned, let's make a quick peneral lnspection of the holes in owr sinking ship
‘shile, at the same time, showing the paralle] merits ol cur madern cognitive




Audlic=lingual approsch
{Behavioeriut)

6.

10.

mental speech patterns throough
utside context, non meaningful
Tt"‘.‘ht-tx’.:.cc; (prnd..ct]

focus on tenching mwethods
(externc marivarion) l.o. oxams

isolaled linguiatic fragments
used to exemplily grammatiecal
rule:s

Aow value ulrucinres motiva-
tion iz only Loward futunre
uxin and hopea

e

Haguistic perfeation requinsd

tries to develop the four
abilitiea

focus on lLinguintic infofma-
tion provided by leachoers

uge ol palive lanpuage is
Tabu

non-usze of narive _’q_j;gu‘gau
plus Lhe requircment for
linguisgtic perleclinn ereate
n elite of native gpeakers
ol Lhe larget language

texts (commercial lrom USA or
Erizain) prunole lorcign

models of conducl while ignar-
ing the neceazities ol the
studenls’ country and their

own forme of Lhaught, heing,ete.

Bife boats and that poszibly far owny land of weaningf il communication.

Cognilive approsch

cerwative thought and learning
strategies (process) always
relaled to contexs

focus v learning (internal
molivalion) natural desire
to leavn

aullivalic contexts -.hoz,:;?ug
apprapriate uze or function of
Aigh value (for learner)
Ianguage ilens (Widdowson: ane
¢an learn usage from use hut
not vl Ci‘"ﬂr__)

language haw immediate,
practical relevance (emphasis
vi content r™e .o"an(_v_gr]

emphazis on communicative
conpetence and learning
slrategies, awareness of
natural coguitive processes
(interlanguage)

sperifiea and limile goals
Lazed on studant needz

frous on promoting thought,
Information iIn porsona?

naltive language iz a eopnitive
Tocls.  Svme students anan devel
op 5kills nat neluding speech

spreific goais atress other
meguirenenls for teachers

students aan aarvisfy their
pera2onal needs as well as these
of their cauntey with specialized
o0ourses
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11. choice of materiaia limited materinls should he created
to published texts or copies lur Lhe specific situarion

{povr imilations)

12. teacher iz the authority aund teacher in a faecilitator and
in always right source of needed informatiocu,

T2 not always rdight

13. teacherw and xludents are Teacher and stedenls aoreat ively
bored and tliped stinulated

Conciusinnz

THE INTERESTS WIHTICH PROMNOTE THE AUDLU-LINGUAL APPROACH AND TOXTS THNIITATT
FREEDIN OF THOOUHT AND PCRSONAL CRTATTIVITY WHILE A COGNITLIVE APPROACH PERMITS
NO LIMITATTONS ON THT: HUMAN MIND AND ENCOURGLS INDOPONDANT THOUCHT.

A TEW CLASSKUON HINTS

1. TNan't tell studenls delinilions in euy language omd discourage the
use ¢f the diclivoary. Dncouwrage and help studenta find meanings {rom con-
texts (Sew Alcala & Buul "Duveloping simatepies for underatanding lexicn)
dtems Lhrough dizeowrse and context" in On Tesul "7B. SR

2. Try Lu liad agpropriate pses far portieonlar grommation]l atructures.
If you can't find one, chaunces are Lthal the siructure iz of low patential value
Lo the stwient. Practice within the appropriate situalionsl context.
Note: Yuur AL taxt will unmnally have inappropriate contexts
(gee Widdowson)

3. Tind target languame materials which slimulate sluodenl inlerest Lo
learn ahant or express something while not straying ton far from what is famid
iar and eemfartahle a4z o subjecl ares. A good rule to keep in mind is to pro
vide pew infurmation in arens that the student knows zomething about.

-

. Tet the stodent know about learning straetegles and pepsnber hat Lhese
are ol len individueal differences in learning style.

5. Allow studentz to create their own problem: az much as puvssible and
always Lo lind Lhe solutions. Refrain from giving anzwers and remember that
the pracess 7= more  important lhan Lhe end fu o lecmulop situativn., The help
you give zhould be direeted toward process (atrategies). Encourage students
to find help lrom other sludenls bul remind them that any bhelp sbould be sirat-
egy Type rather than solutions.

&, Qrpauize smwall proup aclivities in order to promole this type of in-
Teracticn.

Y. Tind a "happy nndium" hetween directed nan personatized activity and
completely individualized Instruction, e.p. Whole group activities with follow
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up individualized activilies from which studentz can choose and work in spe-
cialized groups or alone.

8. De wery careful with evaluation which Lends ro atruclure leavrnimg
TO meet the 'modo ol the oxam., ralhor ’hnr the personal neads which may seove
&5 internal motivation, Tosmihle allernalive:  allow option: such au lctring
students choose what neraentase of their prade could be zpplied to partici-
pation in communiecation acliviijes,
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