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BACKGROUND

- In Mexico, there is a growing number of students who have
a- diate and specific need to acquire a reading knowledge

® 3 foreign language. To comply with this need, reading must
Be seen nol only as a supplementary part of the instruction but
it principal objective.

»
4+

i Such a situation is that experienced in some Mexican Insti-
ons, in particular, the U.N.A.M. and U.A.M.-Azcapotzalco.
,P}ﬁ;“ universities, data has been collected from students and
isors in order to help the language teaching centres to de-
me their requirements as clearly and as objectively as possible.

-
-
a

The results of the information-gathering surveys adminis-
3 in both instilutions are very similar and coincide on the

ng ppints:

- 1. English is the most important foreign language for
> academic study in these institutions.

X Reading for information in the foreign language is the
main skill sought (as opposed to listening, speaking
or writing).

~ For these reasons, in both UNAM and UM, courses whose
1 aim is to teach students to read and understand, are
Toped.

B
) ,A.*,-‘

!li'ls paper was presented at the 3rd Annual Mextesal Con-
* Guadalajara, Jalisco, Mexico, October 1976.
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It is not within the scope of this paper to discuss to what
extent the reading skill dissociated from the concurrent use of
. other skills can be taught., We would like to point out however,
that our current methods depend upon simultaneous instruction
in the oralfaural skills in the beginning stages, and at the
intermediate level, depend upon a previous acquaintance wilh
th:ol?nguage acquired, for example, in secondary or preparatory
school.

2. LACK OF READING METHODOLOGY FOR EFL CLASSES

Recent concern with defining purpeses for the teaching of
a foreign language has highlighted the importance of reading
comprehension as the principal geal in Cnglish as & foreign
language during academic study in Mexican universities.

At the same time, light has been shed on the fact that few
practical methodologies exist for handling a situation where
reading is the principal aim of the foreign language class.

Techniques such as students reading aloud round the class
or the teacher reading aloud while the students sit with their
books closed clearly do not provide the student with much, if
any, actual reading practice. And presumably practice in read-
ing a text as well as instruction in language knowledge and
comprehension strategies must surely be an important part of
reading instruction. (We are certainly not suggesting that it
is only through reading that a student becomes a reader bul we
are stressing that any methodology which actively prevents
reading on the part of the student is inevitably doomed to
failure).

The technique known as explicationde texte in which the
teacher explains, in a sequential manner, grammatical and Texi-
cal difficulties which he/she imagines the student to encounter
in the text, has been discussed as being inadequate on a number
of grounds (Mackay and Mountford, 1976a). Pedagogically it is
unsound since it is teacher-oriented rather than learner-orien-
ted. Moreover, it is haphazard, arbitrary and unsystematic in
the selection of points to be taught. Linguistically it is
lacking in that the points selected for explamation are restric-
ted to sentence-bound syntactic and lexical features, but do
not extend to those features which make a text a coherent and
cohesive whole.

RESTR T e
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From the psychological viewpoint it is lacking since it is
based on the demonstrably inadequate beliefs (Goodman 1967,
Smith 1971, 197?) that reading is a precise word-by-word, sen-
tence-by-sentence procedure and that inadequate reading repre-
sents inadequate atiention to the sequentially-ordered linguis-
tic features on the page.

The lack of adequate procedures for the teaching of read-
ing is inevitably reflected in the confusion, uncertainty and
lack of confidence with which teachers face the teaching of
reading and their unwillingness to give up any "methodology”
which provides them with 2 classroom role whether or not the
role is a pedagogically productive one from the learner's point
of view.

3. FACTORS AFFECTING THE TEACHING OF READING IN MEXICAN UNT-
VERSITIES

Since we are concerned, in this paper, with the teaching
of reading in Mexico, it is necessary that we indicate briefly
some of the precise characteristics of this situation.

Firstly, students are 1ikely to lack effective reading
strategies in their mother tongue. Secondly, it is unrealistic
to believe that students will do the required reading for the
English class at home, leaving the teacher free to use class
time to check comprehension, cover ill-mastered points of syn-
tax, expand vocabulary etc. For both these reasons, actual
reading must be carried out in class. Under the direction of
the Leacher, obstacles to effective reading habits can be eli-
minated (vocalizalion, word-by-word deciphering etc.) and much
frustration can be avoided by knowing exactly what all of the
students have or have not read at a given time.

4. RECENT PSYCHOLINGUISTIC THINKING ON READING

Foreign Tanguage researchers have had, traditionally, very
little Lo say about principles underlying the mastery of pro-
ficient reading skills. Hence, in order to understand the pro-
cesses involved in reading, the teacher/researcher naturally
enough turns Lo the work of colleagues concerned with reading
in the mother-tongue.
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The most influential paper produced in the field of read-
ing in the mother tongue is that by Goodman (1967): READING:
A PSYCHOLINGUISTIC GUESSING GAME. His thesis is thalt, "Effi-
cient reading does not result from precise perception and iden-
tification of all elements, but from skill in selecting the
fewest, most productive cues necessary to produce guesses which
are right the first time. The ability to anticipate that which
has not been seen, of course is vital in reading..."

Goodman expands this into a model of reading English which
describes what the proficient native-language reader does when
engaged in reading. It is here that our word of warning must
come in. Having been carried along thus far by L] thinking and
research, the Ly teacher may be in danger of forgetting that
his studenls are NOT native speakers nor is their language mas-
tery that of a proficient native speaker of the kind Goodman
has in mind when discussing his model.

This point might best be illustrated by employing a dis-
tinction between two sources of information used in reading,
visual information and non-visual information (Smith 1573).
Visual information is derived from the printed page. It is
this kind of information in its totality to which according to
Goodman precise and strict attention may not be paid by the
reader. The print may be sampled in order to confirm predic-
tions made about its content, based partly on the visual infor-

Non-visual information includes language knowledge, that
is the rules of the language system and how the system is em-
ployed in order to communicate information in the written mede,
and prior knowledge of the subject matter with which the text
deals.

Clearly, the visual information in itself is useless un-
less the reader also brings non-visual information. Moreover,
it is equally clear that of the non-visual information, Jlanguage
knowledge is hierarchically more important than knowledge of the
propositional content of the text. For example if we, as ap-
plied linguists, know no Chinese and are presented with a texl
dealing with applied linguistics in Chinese, we will be able to
understand precisely nothing. On the other hand if we are fami-
liar with the Chinese writing system and have mastered a certain
amount of the grammar and vocabulary of that language, we will
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be able to understand at least some of a text on any subject,
even a subject we have until then been ignorant of, by employ-
ing the visual information and the language knowledge consti-
tuent of the non-visual information.

We may appear to be labouring an obvious point bul we con-
sider it to be an extremely important one, given that it is a
point which is treated swmarily by some of the Li reading
ipec;alists already referred to. (In particular by Frank Smith,

973).

1t may well be assumed that the mative-speaker already
possesses the language knowledge which permits him to learn o
distinguish between more and less productive cues and thereby
to formulate guesses as ton whal the text is about. However,
our non-native readers do not possess this language knowledge
and as a result, the teaching of reading to these students can
not be separated from the teaching of the language itself.

Thus, our task as EFL teachers is a two-fold one. First
of all we are teaching language. Secondly, we are teaching the
students reading tactics which make use of that language know-
ledge in order to develop reading as an effective tool for
learning.

The types of cues which a student will be capable of using
will change as his familiarity with and knowledge of the lan-
guage increase. Initially there will be great reliance upon
the processing of letters and syllables. From a word-by-word
decoding approach the student will progress to processing lar-
ger units of language, relying less and less on the smaller
units and more on features of textual cohesion and discourse.
But unless the language foundation at the lower levels is sound,
there can be no development towards the steps employed by a ma-
ture native-speaking reader because the language essential for
their functioning does not exist.

Another complementary view worth mentioning is that given
by Thomas, Augstein and Farnes (1975) who have clarified the
fact that the reading purpose can affect the way in which a pas-
sage is read, for example, you might read a passage in order to
select the important events in the 1ife of the main character.
Or you could read the same passage in order to find out about
the kinds of people discussed, or inorder to fulfill some other
specific purpose. We seldom approach a book or 2@ text without

dea of what our purpose in reading it is.

having some 3
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This has very clear implications for teaching reading. We

puld provide the student with a purpose before he begins to

read the text. We would then be in a better position to de-

cide whether or not he has used his reading skill effectively

in order to achieve the specific goal. But more important, we -
would be encouraging the students to engage in purposeful read-

ng during which they could focus upon a particular goal instead

encouraging, as we generally do, purposeless reading or all- f
urpese reading by keeping the student ignorant of the reason -
for reading, until he has read the text and reaches the compre-
‘hension questions. 8

"

5. APPLICATIONS OF THE PSYCHOLINGUTSTIC VIEWPOINT ;

What, then, can we Tearn from the psycholinguist's account
of what is involved in reading which can be applied in our EFL
classroom? Re-interpreting the psycholinguist's findings in
terms which are operational for the teacher, we can say that
‘reading in a second Tanguage requires:

a. Knowledge of the target language.

b. Tactics which employ the most significant clues from
the Larygel language in the most economic way in order
to extract meaning from the text.

We can also say that reading can be facilitated by the
reader's being able to make use of his knowledge of the subject
of the text. This point has clear implications for text-selec-
tion and have been discussed in Mackay and Mountford (1976b)

‘and in the introduction to the Focus Series of textbooks (0.U.P.).

Working backwards, as it were, we can say that the tactics
which readers use to extract meaning from text (B) can help us
‘to determine what areas of the target language (A) should be
ised, expanded upon and taught in a remedial or intermediate
course. The tactics seem to depend upon an adequate vocabulary;
‘the way in which words function in sentences; the ability to
ake predictions as o what is 1ikely to occur in the text and
the ability to make use of redundancy in order to avoid having
10 pay slrict allention to all of the text all of the time.

If we translate these into language type exercises, we
come up wilh Lhe folluwing classifications:
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1.

-8

LANGUAGE KNOWLEDGE

1.1. VOCABULARY ATTACK STRATEGIES, since it is a lack of
vocabulary which is known to contribute greatly to
reading comprehension difficulty. These can be Sub-
divided into:

) B8

) k53 Yy b

1.1.2.

1713

MORPHOLOGICAL IDENTIFICATION - to provide
students with sound, word attack skills.

a, Prefixes
b. Suffixes

LEXICAL RELATIONSHIPS - to prepare the stu-
dent to encounter and identify the lexical
features holding the text together.

Lexical range

Paraphrasing

Word associalion

Collocations

Semantic equivalents: words in context

Hyponomy

b =S e I =

DICTIONARY USE - to provide the student with
a2 tool to use when contextual clues are ina-
deqguate to provide the bases for an informed
guess at an unknown vocabulary item.

HOW WORDS FUNCTION IN A SENTENCE (SYNTAX)

1.2.1.

3 Gy i

WORD ORDER

a. Assigning categories
b. Contextualized word classes

SYNTACTIC COHESION

a. Logical connectors
b. Contextual reference

SEMANTIC AND SYNTACTIC PREDICTIONS

These exercises provide the student with practice in using
syntactic, lexical and semantic clues in order to complete the
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meaning of a text and help to develop the kind of tactic which
a proficient native-speaker employs in forming predictions about
what he is reading.

3. THC USE OF REDUNDANCY

Fxercises are created to make students aware of the dupli-
cation of the Tangugae features and their relationships within
a text, in order to reduce uncertainty about the meaning,

4. PURPQOSEFUL READING

To encourage selective reading--that is gathering informa-
tion pertinent to a pre-selected goal, rather than all-purpose
or purposeless reading.

3. PREFIXES (negative prefixes).
IN

If insecure means "not secure” and insane
means "not sane", you would infer that "in"
means " w ]

.~ - -

CompTete the following sentences according
to the meaning of the information given in
the text.

Supportive treatment is . . LA
to cure acute cases of equine encepha-
Titis. sufficient / insufficient 2

Write in the parentheses F is the statement
is false or T if it is true.

The technician misunderstood the instructions.

— e —

IKierstead Marvin L., 'Stretching Vocabulary through Help-
ful Fxercises." Tesol Convention. Denver, Colo. 1674.

2Research and Development Unit. Report No.2, A project in
English for Specific Purposes." U.N.A.M., Mexico, 1976.




The experiment was successful. {
The measures are unsatisfactory. The pro-
ject will not start. ¢ )3

b. SUFTIXES

Choose from the words below the most appro-
priate one to complete the following sen-

tences.

The Wright brothers their skill
at the __given in France. The
.......... were well prepared skillful
pilots.

demonstrator - demonstration - demonstrated®

A1l these exercises are given to familiarize
students with affixes and to show how words
change by using these morphological features,
not only with completion exercises, but by
refering them to their text.

Khile reading, students who have Tearned to
distinguish these features, can use them as
semantic or syntactic clues to obtain the
meaning of unfamiliar words.

1.1.2. Contextual Clues and Lexical Relationships

. ——————————————————— - — b W W % e .

The teaching of vocabulary cannot be confined to
simply giving a specific meaning to a word, but
in understanding how the words relate to other
within a sentence or a paragraph.

SAMPLE EXERCISES:
a. LEXICAL RANGE

Which sentence illustrates the same use of

3Material Developed at U
dMaterial Developed at U

AWM. - Azcapotzalco, 1976.
AWM. - Azcapotzalco, 1976.
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the underlined word as that given in the text?
The Telstar T and Il were practical discoveries
and working means of communication.

a. He means to fire him.

D. There are various means to attack
Lthe problem.

c. "Artificial” means not natural.s

Fi11 in the blanks with the correct form of
the word similar to the word given below the
line, according to the text.

"Hang a stone from a balance by means of a
thread. lower it into a vessel containing
waler.”

A stone is __ from a balance by
fastened
means of a Lhread.

Itis ____ inlo a vessel containing
put down

water.®
b. [PARAPHRASING

Complete the sentences with the correct word
according to the text.

Soil is a residue which results from the weath-
ering of rocks and the decomposition of plant
and animal materials. The materials other
than organic matter are derived under natural
conditions from rocks of various kinds.

Instead of saying that soil is make up of rock
particles he says that soil is _of
rock particles. -

Instead of saying that soil is somelhing Lhat

5 & bMaterials Developed at U.A.M. - Azcapotzalco, 1976.




:s left behind or re?a1ns over he says soil
S a .

C. WORD ASSOCIATION

Escriba una (S) si las siguientes palabras son
similares entre si, una (0) si son opuestas,
(NR) si no tiene reldcmn alguna.

a. several - few |
b. device - resource { )
¢. contradictory - compatible { )8

d. COLLOCATIONS

For each adjective choose the 2 or 3 (not more)
nouns from Lhis list that you think would
collocate (go together with) most usefully.
Write these out, e.g. a narrow bridge. Check
your answers with those given, and scuss any
other that you have with your teacher. Be
careful with articles,

adjectives: intense, policical, various.

nouns: reasons, a letter, feelings,
ways, ideas, an envelope, heat,
a tube.

answers given: 1intense feelings, intense heat,
a scaled envelope, 2 sealed
letter, a sealed tube, various
reasons, various ways, various
ideas.?

Instructions:
Match words from Column A with the nouns from

CoTumn B. Sometimes the words from Column A
will fit with more than one noun. MWrite out

"Mackay Ronald. SYMPOSIUM ON ENGLISH AS A FOREIGN LANGUAGE
Reading Comprehension at the University Level, Israel, 1973.
aterial Developed at U.A.M. - Azcapotzalco, 1976.
98ased on Banard Helen Advanced E;g]1sh Vocabulary, New-

.....
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your answers. When you have finished, look
at your neighbour's choices and then discuss
the exercise with the class.

A B
extra | o e e e A function. |
even 2. (3)euvennnn aacacmniNe d1stributi8n.
1 I R R S G expenses. |

Answers given: a normal function, an extra
function, normal expenses,
extra expenses, (an) even
distribution, (a) normal dis-
tribution.

e. SEMANTIC EQUIVALENTS

Circle the Tetter in front of the most precise
meaning of the underlinad words or phrase as
used in the text.

1. 1is an important issue ..... (4)*
a. faster
b. wunit
c. example

2. into further spaces ..... (6)*

a. a distance
b. additional
¢. longer

*These numbers represent the sentence in the
text.

Special attention is put in referring the stu-
dents back and forth to the reading selectlion
to find contextualized meanings.1l

f. HYPONQMY

Read the following paragraph and underline

10Mackay Ronald,"The Planning and Teaching of English for ;
Specific Purposes; given at the Instituto Britannia, 1976.
1iMaterial Developed at U.A.M. - Azcapotzalco, 1976. |
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the words which indicate relation to the cir-
cled one.

"A liquid(presses)on the sides and on the bot-
tom of the container in which it rests. It

exerts a force both sideways and downwards.

The sides of a cardboard carton of milk will
often curve outwards, and this is caused by

the sideways force exerted by the milk, Wooden
barreis and water tanks are usually strength-
ened with metal bands: they arz reinforced to
resist the sideways force exerted by the Tiquid
in these containers. 12

1.1.3. Dictionary Use

The main praohlem students encounter when using &
dictionary is that of selecting the appropriate
meaning of the unfamiliar words. The following
exercices are suggested to practice this:

SAMPLF EXERCISES:

The word “head’ can be a noun or a verb. Which is
it in these sentences?

1. '"Heads"of companies are usually very busy.

2. Thé soccer player was hit on the head by the
ball.

3. Dr. Cole heads the Egncer reseavch team.

——

Decide the part of speech for the word given as it
is used in the sentence. Then decide on the correct
meaning of the word. (Definitions are adapted from
Webster's Third International Dictionary).

12Material Developed at U.A.M. - Azcapotzalco 1976.

13pay1ston Christina B & Bruder Mary N. Teaching English
as a Second Lanquage. Techniques and Procedures. Winthrop
Publishers, Inc., Massachusetts, 1976.
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{
paper
noun - {1) a sheet of vegetable fibers :
6/1000 inch or thinner 4
(?) document - usually used in the !
plural
(3) newspaper i
verb - (1) to affix paper to something
such as a wall
adjective - (1) made completely or almost com-
pletely of paper ;
(2) authorized or planned but not
carried out
Sentences:
I. It was only a paper war.
Part of Speech: _ Meaning:
7. The official government paper concerning re-
cenl economic agreements will be published
next month.
Part of Speech: e Meaning:
14
1

1.7  HOW WORDS FUNCTION IN A SENTENCE

For the purposes of providing students with practice in

knowing how words functicn in a sentence, the following ‘
exercises are suggesled in the areas of (i) word order and '
{ii) syntactic cohesion.

14payuiston Christina B. & Bruder Mary K. Teaching English

as a Second Language, Techniques and Procedures. Withrop Pub-
lishers, Tnc., Massachusetts, 1976.

3
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1.2.1.

Word Order
SAMPLE EXERCISES:

KWrite complete and correct sentences with the
following elements. Manufacturers; purchasers;
other members of the community; the expense; gain.

Jo  MAnUTECLUNEES: s a s oty eds v Losuise ot aste
.............. SR SRR £ 1 e e ) )
ii. Purchasers ..................................
................................. (and, at, of).
ifi. *Advantages .................................
.............. AP ISR O | R A 1T

*indicates that syntactic changes may be neces-
sary.

Write complete sentences (statements of cause and
effect) with the following elements.

1% causes:
refusal to eal hard grain
pericdental disease

ii. may lead to:
a dental fistula

Toss of condition
reduced rate of masticationl®

Write complete questions with the following ele-
ments.

1. Poliution / reduces / oxygen

15Mackay, Ronald. SYMPOSIUM ON ENGLISH AS A FORFIGN LAN-
GUAGE; Reading Comprehension at the University Level, Israel 1973.
15Research and Development Unit. Report No.2 "A Project
in English for Specific Purposes.” U.N.A.M., Mexico, 1976.
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2. Animals [ eat organic / compounds
17

a. ASSIGNING CATEGORIES

Fi11 in the blanks with the appropriate word
to make a correct sentence,

Poliution can be either premeditated or occur

by change.

Environmental has become a major
pollute concern of Lhe industralized countries.
polluter It frequently happens that the _~ does
poTiution not pay for the he causes.

Industrial waste is allowed to 5

rivers and lakes.18

b. CONTEXTUALIZED WORD CLASSES

Write the words in the blanks so that the sen-
tence makes sense.
The of domestic waste is
example of Tand R

(pollution, dumping, an)
Pollution s A EACTRSST T s e
three

(into, can, types)i®

1.2.2. Syntactic Cohesion (sentence level)

-— e —

17Materials Developed at U.A.M. - Azcapotzalco, 1976.
18Mackay Ronald. "The Planning and Teaching of English for
Specific Purposess given at the Instituto Britannia, 1976.
19Mackay Ronald. 'The Planning and Teaching of English
for Specific Purposes,’ given at the Instituto Britannia, 1976.
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SAMPLE EXERGCISES:
a. LOGICAL CONNECTORS

Observe the following list of words and their
Spanish equivalents.

hecause -  porque

although -  azungue

such as - tal(es) como
therefore -  por consiguiente

Now, complete the following sentences with the

most appropriate English word.

- Foot and mouth disease is principally
confined to cloven-footed animals
o cattle, sheep, goats, etc.

ii.  Man rarely contracts foot and mouth
disease he is fre-
quently cxposed to it.20

Change Lhe following sentences by using one of
the words in the 1ist instead of Lhe under-
Tined ones. You may need to change the order
of the sentence, but the meaning should be the
same,

therefore, thus, whereas, then, although.

i. The atmosphere exerts pressure, but we do
nol feel Lhis pressure weighing down on us.

fi. HCI is an organic acid which is monobasic,
while HpS0; is dibasic.2l

Relaciona Tas dos columnas utilizando because

Z0Research and Development Unit. Report No.2. "A Project

in Ena}

ish for Specific Purposes,” U.N.A.M. - Mexico, 1976.
Materials Developed a2t U.A.M. - Azcapotzalco, 1976.
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R

para hacer una sola oracidn; escribe la ora- :
¢idn completa en los renglones de abajo. ‘

A because B
1. The Earth is colder there is a deficient
than Mercury disposal system.
2. Garbage decomposes there is carbon
and bacteria in- monoxide present.

crease
3. The gas is poisonous the former is fur-
ther from the sun.22

b. CONTEXTUAL REFERENCE (over sentence level)

1) There are several different theories about
how pecple learn Tanguages. 2) Some of them
are mutually contradictory, and so not all can
possibly be correct. 3) Behaviourists be-
lieve that learning a language is learning

a set of habits, and that these are formed
when responses to verbal and situational sti-
muli are rewarded in some way.

Determine cudl de 1a selecciones abajo, expresa
el significado de las palabras entre comillas,
tomadas del texto.

i. In sentence 2, "all" refers to:

a. the people
b. languages
¢. theories

ii. In sentence 3, "these® refers to:
a. Tlanguages
b. habits
¢. learning a lan-
guage?3

22Materials Developed at U.A.M. - Azcapotzalco, 1976.
23BEFAS - U.A.M., Xochimilco, 1976.
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1) Groups of babies in a hospital were ex-
posed for some time to the recorded sound of a
heart-beat. 2) There were 9 babies in each
group and one or more of them was crying for
602 of the time when the sound was switched
off, but this figure decreased to 38% when the
heart-beat recording was switched on. 3) Al-
though the amount of food was the same, the
hearl-beat babies weigh more than the others.

i.  In sentence 2), them refers to: &
ii. In sentence 2), this refers to: =
iii. In sentence 3), others refer to: 28

2. REDUNDANCY

The repetition in the text of any language feature is pro-
cessed to reduce uncertainty about the meaning of a given
reading passage. Students must be aware of this to make
their reading effective.

2.1 SEMANTIC AND SYNTACTIC REDUNDANCY

SAMPLE EXCERCISES:

Fi11 in the blanks with the most appropriate words.
"Even after I told him I didn't care anything about
machines, my reading teacher still tried to talk ?g
into reading a__ on =%

There are many meaning clues that permit students to
predict which are the appropriate words.

i. Redundancy of ideas

Write (S) if the statement has the same idea as the
underlined one or (D) if it is different.

The Adult Population of Wide Road, Oklahoma con-
sists of 80 men and 40 women.

24BEFAS - U.A.M., Xochimilco, 1976.
25¢Caaper, Charles R & Petrosky, Anthony. (1975).
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PSS

a&. Wide Road, Oklahomz has an adult popula-
tion of 120. |
b. Wide Road, Oklahoma has a large women q
population.

c. Wide Road, Oklahoma needs more women.ZB
3. PREDICTING

Students make their expectations about a reading passage

before or while reading it. This strategy of predicting the *
meaning and the organization of the information can be

practiced by beginning readers as follows.

£l cuadro siquiente representz la manera en que estd organi- i
zada la informacion del texto que leerd inmediatamente des- f
pués. Traduzca los subtitules al espainol. Comente en es- J
paiiol la clase de informacidn que esperaria encontrar bajo

cada subtitulo:

Foreign Bodies in the Esophagus
(Small Animals) \

Examples of foreign bodies ii}
i
iii)
Obstruction characteristics i) complete
ii) partial

Clinical signs depend on 12) i
iif; |
Means of detection i) ‘
ii)
iii)
Now, go on to read the ;ext and see how many of your expec- ;
tations are fulfilled.2

26pierce Mary Fleanor, 'Teaching the Use of Formal Redun-
dancy in Reading for Ideas." TESOL Quarterly. Vol. 9, No.3, 1975.

?7Research and Development Unit. Report No.Z2 '\ project in
English for Specific Purposes! U.N.A.M. - Mexico, 1976.

T p——




76

3.1 THEMATIZATION

Select the most appropriate words for the spaces in the
following paragraph.

Interactions between Species

| The relationships between 1iving things in an organism
range from conditions of complete cooperation and depen-
dency to those of total antagonism and competifion. Be-
tween: these: &z iiiiszvwizeit is a more or less neutral
condition.: En:thisiicliliodae .the effect of one or-
ganism on another may be indirect. These ...............
effects may not be readily apparent. Nevertheless, each
O T ey is part of Lhe environment of all other

living things and has some effect on §¢.28

4. PURPOSEFUL READING

...........

A. Before reading "Electrical Systems and Fluid Systews.”
choose the best answer.

1. In an electronics book, which chapter do you expect
to include information related to fluids?

a. Electric compounds.
b. Input and Output Signals.
c. Analog systems.

2. Do you think it is possible to produce amplifiers of |
streams of fluid?

a. Yes, I do.
b. No, I do not.
c. I do not know.
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3. What do you think a voltage amplifier does?

a. It adds voltage to the input voltage.

b. It controls the input voltage.

€. It reproduces the voltage of a signal in an
augmented scale.

Reading Passage

There are many points of analogy between electrical
or electronic systems, and fluid systems. Amplifiers
of both types exemplify the analogy. Electric amplifiers
can amplify voltage, current, or power. Similarly, fluid
amplifiers can amplify pressure, mass flow, or power.

8. Beforc continuing reading decide on the following:

1. Do you think this is an introductory paragraph,
one in the middle of a discussion, or a conclud-
ing one?

a. An introductory one.
b. One in the middle of a discussion.
¢. A concluding one.

7. Suppose the preceding paragraph is part of a
chapler on electrical amplifiers. What do you
expect the next paragraph to be?

a. A description of amplifier circuits.

b. Clarification and use of the analogy between
electrical and fluid systems.

c. A description of fluid amplifiers.

3. What do you expect the continuing paragraphs to
be?

a. A description of the use of electrical am-
plifiers,

b. Clarification and use of the analogy between
electrical and Fluid systems.

c. Description of fluid amplifiers.
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Reading Passage

One type of fluid amplifier consists of a stream of
fluid and control jets. The stream has greater mass
flow than the jets. VYariation of the control jet Flow
changes the stream flow. Tgsrefore, variations in the
control jets are amplified.”

298asic Fnglish for Academic Study (BEFAS) - U.A.M. -
XochimiTco (Mimeograph) 1976.
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