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1. INTRODUCTION

A very usecful tool for KSL/EFL teacher training
programs, as well as language teaching situations, has been
the lesson plan. IL varies in form dcpending on the needs,
methodology, and goals of the particular language institute,
university or tcacher training program. Very often it is
an accepted format designed for teachers to use when planning
teaching sessions and use when they are being observed by
supervisors.

When deciding on a format to use, designing one
considering the paramcters of « language institute, or re-
vamping a currently existing one, a look at the results of a
class planning module and a perusal of some currently exist-
ing formats will prove beneficial, (A bibliography of exist-
ing articles available at the National Autonomous University
follows this article. )

-

2. TEACIHER TRAINING CLASS PLANNING MODULE

At the Centro de Ensefianza de Lenguas Extranjeras,
UNAM, a teacher training program has been in progress
since 1980. Onc of the modules of the first semester, class
planning, concentrates on the development of a lesson plan
format useful for observations this semcster and practice
teaching the second semester. The aim of the module, then,

* Presented at the LatineAmerican Seminar, TESQL Inter-
national. Hawaii. May, 1982,
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is for the trainees to reach a conclusion about their format,
evaluate it through observations, and finalize it as their
format for their practice teaching. Four language groups
(French, Portuguese, German, and English) comprisc the
teacher training class. In each language arca the same
procedure was followed to arrive at the format accepted

by the group with possible later modifications, The four
plans were cither "horizontal', "vertical", or a mixture
of the two.

3. ARTICLES ON LESSON PLANS

Two formats were found in existing articles on
lesson plans. If we call Marianne Celce-Murcia's layout
in Teaching English as a Second or Foreign L.anguage
(1979, 295-310) a "vertical” plan since her cover shect
and the lesson and its activitics are listed one afller
another (Scc Appendix A-1), then A, Furlan's "carta
descriptiva™ (1979, 143-150) accomplishes the same, but
horizontally. 1lis columns begin with general and specific
objectives, include content, student aclivilies, resources,
evaluation, bibliography, and time; and conclude with
cbservations. The general data about the class (i.c.,
academic program, student level, materials elc., ) appear
above the columns.

These two formats were not shown Lo the trainces
until after they considerad their own needs when observing
classes al CELE,

4. THE TASK OF ARRIVING AT A FORMAT

Considering the aim of this module and the nced to
decide upon 2 format as soon as possible, each language
group was handled sceparately although the same procedure
was used with each, Five sleps were involved:

4.1 Assignment (for the trainees given one week
in advance):




4.2

Make a list of the elements that enter into the
elaboration of a class plan (that is, the struc-
turing of it} or are present when observing i
teaching session. E.G., objectives, activities
evalualion. Consider the conslraints of van Ek
(1976, 149, 150) and how such restrictions in
course design influence the design of & lesson
plan. (van Ek's constrainis include swpe range,
motivation, washback, studenl baclkpround,
teacher background, opportunily, materials,
time (duration) ((requency), physical and
day-to-day details).

"Erain Storming'': With the usc of an Over-
head Projector: sort, eliminate, decide upon
those clements which are wssential and organize
{hem into a format which can be capictd by any=
one.

Testing: observe with the group's lesson plan
format a class and collect information about
the lesson;

Yiscussion and evalualion: Using Lhe lesson
plan, discuss its merila, Tevise orf madify.

Arrive at a final form (one which will be used
for nbservations during the semester and w/
slight modilications in practice teaching.)

5. "VERTICAL'" AND THORIZONTAL" FORMATS BY LANGUAGE

GROUES

Beil

French group (vertical)

Those in the French group decided upon one
basic plan but only after modifications. One of
their changes was wilh materials; the type of
Lext was important to their approach -- authentic
or pedagagical text. They also decided upon




5.2

5.3

5.4

having procedure divided up by lirme, task, and
explanations. Evaluation was ta be noted at the
end of the write-up. {(Refer to Appendix B-1).

English Group {combination)

Aflter the experience of the [irat generation ol
students in the teacher training program and
their need for more emphasis in how evaluation
occurs and when, this ycar's trainces planned
a format which included Objectives (Global and
Specific), Materials, Activities, Procedure,
etc. However, they supplied 2 column (evaluae
tion) which ran parallel Lo the steps of the
procedure but used a code to show how the
teacher was evaluating and at what point in the
lesson, (Scecthecode®, A, [} and O in
Appendix B-2),

Cerman Group (horizontal)

This group was Lhe firsl to accept a horizontal
layout and find il more efficient for their pur-
posea. The same categories as those of Remedi
were included with an emphasis on student acti=
vity, technigues and observations. The latter
was one arca noted only by this language group
{See Appendix B-3).

Portuguese Group (horizontal)

An aspect the Portuguese specified in their format
was a simplified form with four divisions: Ob-
jectives, Aclivities, Procoedure and Time, Al-
though the formal does not include specific materials
or techniques these would conceivably be commented
upon in aclivities., This straight forward approach

is unigue in thal it divides up activities into two
areas; sludent and teacher, and considers each sepa-
rately. (Appendix B-4),
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6. SKLECTION

The experience | had with each language group illus-
trated the variability one would find among language areas within
one university. This variability has to be recognized when a
teacher Lraining program or language inslitute decides to sland-
ardize their format. What are the needs of the students and the
institution and how are they reflected in the language teachi ng?
What approach or focus is being observed? What are the
demands of the syllabus?

For a format to reflect accurately a teaching situation,
il necds to:

be specific enough Lo clicit the pertinent details
. be concise and easily handled

- be an aid for the teacher not 2 burden

be a means of scif-evaluation for future Leaching

cxperiences

- include major areas of importance to the tcacher
This article has sought, therefore, to include biblio-

graphic references rclated to class Planning in general, point out
two related formats "horizontal' and "wertical", show haow 4
language groups independent of these formats arrived at their
own and point out several considerations which can cause the
format to vary. It is hoped that the experience of this teacher
training program will prove beneficial to those designing a
format or revising one.

-’
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APPENDIX A-1: Celce-Murcia/Gorman: T.esson Plans 7

COVER SHEET I.

The lollowing sel of lesson plans should all be evaluated in terms
ol the following information:

Student Teacher
Regular Teacher _
Supervising /Conrdinating Teacher
Schuol
Class
Learniag Stage ol Class
Age Level of Cluss
Size of Class ]
Liaguistic/Fithnic Compusilion of Clags
Other Relevant Faclors
([¢op.. syllabus, class texiz, examination system, degree of stu-
dent mutivation, reason(s) for studying Engligh, literacy level,

etc. )

Note: A cover sheel of this kind is suggested to help the studene
teacher avoid needless repelition of information on the zcsal lesson
plan. Ordinarily, such informalion wonld be provided with sach

[ lesson plan,

"LESSON DPLAN P

Student {eacher's name
Late of presentation

Eslimated Time of Lesson ) 55
Teaching Point
Fre-asseasmenl Activity s

Relationship to Current Unis
FPre-entry Perlormance _
Performance Objeclives
Criterion Level:

Materials

PROCEDURES (Student Activilies)3-

Step 1 - Introcduction
{tirne: )

Step n,  (Concluding sctivity that permits informal tcating nf
¢rilerion level established abave. )
(tirre: )

Assignmenl (nptional):
Conlingency plans:
Commenle/Self-evaluation: {Fill out after lesson is taught, )
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APPENDIX A<2: Furlan (ot al)

"arta Descriptiva®

Observations

SANEL

NOLLYAIYAT | SIVINALYK | SAnDINEoHL | ALIALLOY | INTLNOD | STAILOELAO | HATLOUISIO
/SADUNOSTH LNHAN LS D141DH A8 LINO




APPENDIX B-1 I'RIENCH

DATOS: No. of students:

Level:

CLOBAL OBJECTIVI:

39

SPECIFIC OBIECTIVE:

ACTIVITY:

MATERIAL: AUTHENTIC TEXT

PEDAGOGICAL TEXT

FQUIPMENT: PROJECTOR, TAPE RECORDER, ETC,

ACTIVI'TY: TYPI: spcaking

reading

PROCIEDURES:

TIMI

TASK

EXPLANATIONS

listening

speaking

EVALUATION: HOW

WIIEN (at what time)




aary LY

Surrojuow aeag Q

upTIRniIR j2a . (vuio g [

fAurrojtuop 3[ag (7 TULIoiTEOp aoyawag,

FPOT NOT RN sy

5
|
2
<
«
b
4 atary aaTpesoag Aranoy §1epaoyey DECH sanoalqn sizizadg
% “1RAl
Z SATLDACHO TV E0TD
o W
1k
- SSVID SONO0TAH Y] O SISHHINAS
FlUIpPNIG JO 'ON
HIAOH HHAEASHO THAUT




41

SAALLDH 9D
_ 55V
INZANLS WAHO VAL | DIIIDEAS ZIND

SIUNTLIL

 HANaIN0vS

ALIATLDY

—

SHANILOEI G0

ASHATDILECT - XIANZTAJY

SNOILYANZSGD | 4mW-1

NOLLYITVAT

STY¥INIALVI
FeE2UN0s A

SHTDINHOFL ALIALOY | ZNAINOD | STAIIOE 40| AATLA= 00
, LNEanIs _ D1A10H A 1INA

NYWNUHD ff~d XIANAdd Y




