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The second halfl uf this century has seen the rise and fall of several
theoretical gianls, among then the stimulus-respmwe-rcin.[orcoment theory
of learning and classical, Blowmnficldien, linguistics, It has 1150 seen the
rise and iall of one of their olfspring, andiclingualism. The audiv-lingual
method of teaching {AL), eriginally a revell against the grammar-translation
method of teaching (CG1), finds itself the nbject of revaolt these days., Judging
by the literature againslt GT in the pasl and against AL in the Present, the

~ Proverbial Mexican only-two sopas have finally become only cne, and that one

O not fideos. To put it in a less eryplic way, with both GT and AL Lallen into
theoretical disrepute, we are between the devil and the deep blue sea, It is
our problem to till the methodological vacuum that now eXisls where AL used

. to stand. Although the question of syllabus design is still unresolved (Brave,
197%), the advent of the vigorous and unaginative theory of notinnal syllabuses
makes theoretical speculation pussihle on the question: "Given a nonestruclural
‘syllabus, how shall we teach it?" Now thal prejudice against GT and for AT

has finally subsided it is possible o re-examine the question and atternpt an
answer.

It is vbvious that all uf us are working for a comununicative goal and
this should require no lurther cumments, except perhaps that such a goal is
“imposed on us from the vutside by the hypothetical but quite concrete students

- who want "to learn (unqualified) English, "

Next we wanl Lo make_up our minds about what language is and what
it is like. This is important becuuse our teaching materials will have to be
designed or selecled according to our chosen view, That langusge is rule-
governed behaviour and not merely a sel of habits should be conceded without
- much further ado except for the obvious comment that the learner must, one
¥ or another, apprehend the rules that govern such behaviour, The view
nat language consists of its "basic structures’ and that teaching materials
- should be designed to teach them has been theoretically defested and gradually
- @abandoned in the 1ast (en years. Notiunal syllubuses scom to be eslablishing
emselves as the most Tikely alternative,

# This paper was presented st the Bi-national Cenler Symposium on
October 30, 1979 in the City of Qaxaca.




The Chomskyan revolulion in Jinguistics, followed by the semantic-
ists! rebellion, hrought about a new conception of language in which semantics,
iv lhe notional compeonent of language, came te be considered the generative
element and stopped being the interpretive lame duck of transformational
grammar (Best, 1979). Scuivlinguistics added a new dimension to the study
of language by making scientifically acceptable the proposition that language
cannot be geparated from its social context, a pusilion contrary to that of
structural linguistics, which was held even up to more recent times (i.e.
Chomsky's ideal hearer-speaker”). A cunsequence of all this is that we
must sce languape as the [ull-blooded body il is and not as the X-ray il is
not. Noticing the-obvicus differences, we muset also notice at least two simi-
larities between this modern point of view and that implied by the texts chasen
for translation in GT theory which were not only whole unils of discourse in
themselves, but also provided their own context as well, In other words,
they agreed with what was considered to be real language in those days. Con-
sistently with this view, vne's teaching materials should not consist of sen-
tences, whether isvlated, connected or contexlualised; they should go abuve
the sontence into discourse where the unit is the sext, i, ¢. any strelch of
discourse which is a seli-contained whole, Ilere we must choose to reject
audivlingualism's conception of language.

If our conception ol language is such that we must present texts to
the learner, then our teaching method must be ad hoe, for the materials
resulting therveby, Ilere we must choose between inductive and deductive
ways of presenting the language to the learner; we use presentation as the
firel teaching act, which is 10 be follawed by various other activities.
Induclion is a learning strategy by which the lesrner, inmaking hypotheses
about the situations presented to humn, abstracts or discovers the rules
governing thetm, Teaching by induction would be nu more than a facilitation
process and would consist in creating the right conditions for concepts or
rules to be formed, abslracted or discovered. Deduction is a teaching
slratepy which consists in explicitly explaining the rules to the learner and
then creating the right conditions for them Lo be appliced and learned,

Notice that, ideally, the [fBal product is, in both cases, learning of the
rules and acquisition of new rule-governed behaviour, Language learning

is by no means different from any other kind of concept learning, but the
difference must be made between those concepts which the student has al-
ready learned in his own language and culture and so need not he learned
apain (time, nember, quantily, politeness, negalion, invitation, ete.) and
those concepts which the learner must learn because they are the rules
governing the phonulugical, grammatical and semantic structure of the lang-
vage as well as the corresponding cunventions of usage. In other words, the
learner does not need to learn new semantic concepts: what he does need is
to autlach to thuse concepts a dilferent code. And this is our teaching problery,
how to teach him the gprammalical means to express his conceptual world,

Despite findings that seem Lo suggest that deduction is better lor
mature speakers of their mother tongue (i e. those above age 12), the issuc
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iz not which is belter, induction or deductivn. The real issue :s which suits
our particular concept of language better, and here deduction scems Lo be the
answer. Ior example, il would be fuolish to spend lime making the student
discover thal the allophones corresponding to /t/, /d/ and fid/ stand for the
concepl 'pasl time' which he already possesses in his own language; that
they are not interchangealble bul have o very rigourous distribution; that they
are produclive, ecte, Given his lack of familiarity with the language, he might
spend the rest of his {school) lile trying, in vain, to discover the rules which
make it necessary that he conscivusly disobeys the Spanish rules which, on
the one hand, cblige him to a dental articulation, and oo Lhe other forhid him
from pronouncing sequences Like fkl/. f:;tj', /nd/f, ete. Il seems unfair to
expect the student to induce all these rules and it seems preferable to ex-
pla:in them and then by exexplilication and practice to help him to master
them. The complications of a Lext are, of course, much greater, A text

15 ugsually made up of 2 number ol sentences, cach with a dilferent ssructure,
perhaps, =ach with a different grammatical meaning, The senlences are
related to each other by various means such as conjunctions, anaphoric and
catapheric reference, spatio-tempural succession, etc, Their funcltion is
likely varied: lo express familiavity or formality, to establish phatic
communion, to persuade, to inform, to requesl, otc. All of these things
need ta be apprehended by the student. To expect him to discaver them by
induction seeins luu bhard a task,

Maligned for so lony (but neverthelegs practiced underground),
deduction, GT's way of presentativn of language, scems nol only preferable
to AL's induclion here, hut also necessary throughout the whole tesching and
learning process.

In summary, & non-strucsural appreach Lo langusge imposes the text
2z the means of presentation of the language to be taught, and this in turn
imposes deduction as a necessary leaching strategy, GT is recyclable, after
ail,

What is lell is a number of problems and puzzles to he selved and
decisions to be made. Some of them require a Lheoretical stance, i.e. what
sort of lJanguage behaviour are errors and what should be dene about thern
Some require experimental research, i, e. if deduclion is a teaching strategy
but induction & learning strategy, are we not wrong in selecting the former?
Still other decisions are taken by reference to our teaching reality, i.e, if
explanations are necessary, in what language should they be given? TBut
the most important decisions are still in the teacher's hands and depend
on his individual ability, kuowledge, wxperience and sensgibility to his stu-
dent's ability, knowledge, experience, interests, nceds, sle. lor example,
the Ltext iz presented as a whole Lo be analysed in order to focus on the teach-
ing points the learner must masler: specific notions, functions and even
structures. But, how lang mnst or can the lext be, how casy? Must the
learner learn all of it, part of i1, or none of it? How is the learner to avquire
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motor skills in the language? How is he to learn and learn to use the rules
of grammayr and of usage? Toechnigues are <hameleonic, they belong to
everybody, and like the salt of the earth (Mat 5:13), they are the salt uf
teaching. And it is fur the leacher to season his teaching.
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