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Class of sixty? Fwveryone agrees without reservation that such
large groups are an EFL Leacher's nightmare, and at least some
attention is dirccted in teacherfs conrses and texts to techniques for
dealing with therm. Class of one? The fscile corollary is that it
must be a teacher's dream. Tt seems such an easy-to-handle
situation that it is rarely, if ever, mentivned in & teacher's pre-
paration, ‘leschers' courses quite logically emphasize techniques
for working wilh classes of 25-30 students because most teacher's
courses are connected in some way to an wmmelitution or system in
which classes of this size are counsidered the norm, Yet the class
of vne, like the class of sixty, is remarkably different from the
class of twenty-five, Doesn't il deserve some mention in the
basic Lraining course?

Very samall classes are certainly commoen enough to merit
attention. One could safely say that a significant munority of EFL
teaching in Mexico and around the world takes place in very small
or privale claases. ! Many LEIFL teachers, cspecially at the be-
ginning of their careers, find themselves teaching classes of one
or two ssudents te susvive [inancially while waiting to become re-
gular staff members of an institution or lo supplement their low
starting incumes. They may be teaching private classes while
5till tauking a teacher-training course. The classes might even

1. Even though the cormunon term "private class™ usually implies a
financial arrangement between individuals as well as small size,
we will use "private class' and "very small class' interchangeably
to refer only to size, Thus, "private class' in this paper will
mean a ¢lass in which one, lwo or possibly three students have a
teather "private’ to themselves regardless of how payment is
made, whether direclly to the teacher or through an institulion.



be part of the training course itself. (In such cases a Leacher-
in-training is assigned a tutoring task to give him some contact
with the practical side of leaching o that Le can put the theore-
tical side in better perspeclive.) Even a teacher who never
ventures into selling up hiz own classes will probably teach more
than one private class during his career within the (ramework

of an insllution. For example, advanced ciasses are nol in-
frequently very small; at certain holiday times, regular classes
unexpectedly lurn into private classes.  An inslitute may <one
tract to set up privale classes for & company, mmay organize a
remedial class for an individual whoe simply cannot succeed in
regular classes, or inay specialize exclusively in very small
classes.

Essentially, almost every teacher will tesch a very sinall
class at one time or anvther. It makes sense, then, 1o in-
clude a brief unit on the teaching of the very small class early
in a teacher's preparation; "early” because he is quite likely
te teach private classes at the beginning of his career, Of
conrse, gume of the points in such a unit would be merely
applied comunun sense, but eimple awareness of certain pit-
lalls beforehand would help the slarting teacher to avoid pro-
blems from the beginning. Let's look now at three essential
topice in a possible unit on the very small class: Surveying
the Students (a quick introduction) Setting up the Class,
and Teaching the Class (Techniques).

SURVEYING THE STUDENTS
(A QUICK INTRODUCTION)

Since very small classes usually cosl more than larger
classes, the sludents are limited in @ general way Lo those who
can afford the luxury of 2 private leacher. A student may

2, In this section, as in the entire paper, we will concern our-
selves unly with adult students, not with children,
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even choose 2 very small class strictly because it is moure ox-
pensive; he wants and is willing lo pay for the status, the ex-
clusiveness, ol & very small clase. Some students must take
private classes flor flexibility and convenience. A businessman
may not have time o gu to = regular <lass or may not be free
te attend at the scheduled hours. Ie arranges for a teacher to
cume Lo him at his own c¢onvenience., A housewife who mmay not
be allowed or able to leave her home has a teacher come to her.
Other students in very small classes genuinely do not like to
study in groups or even fear competition from other sludents or
the pressure inherent in a struclured system involving tests and
Promolions.  Ancther group of students who might ordinarily
congider private classes too costly may justify the expense for
a limited time to prepare for a shorl-term goal such as a
standardized Lest, trip or conference,

SETTING UP THE CLASS

it is worthwhile organizing small classes carefully, What
look like minor details may in facl be the key to a successful
class.

FINANCIAL ARRANGEMENTS

If the payment for a small class is to be made directly by
the studenl lo the teacher, it is absolutely necessary that the
amount and timung of payment be clearly agreed on before the
first leszon is given; otherwise, the teacher may find he is in
the embarrassing position of having to remind the student about
payment ar even discover he has been teaching for [rae,

The meost satisfactory arrangement is payment in advance
on a monthly basis. Il should be made clear to the student
that unless he gives al least & week's notice, he will have to
pay for thé lesson he musses. Most language schools, after all,




charge & sel lec at the beginning of a course and du not make
allowances [or lessons missed.

The price ol the class should be determined by its length and
the number of students, The price should not be far above or
below what ig lecally charged, (Studenls often compatre prices,)
Iz the price the Liune and cost of travelling should be considered.
A ovne-honr class could tuke up to two and « half hours of &
teacher's time,

Two special situations in which small classes sometimes
occur don't involve direct payment, In the lirst, English lessons
are lraded for Spanish -- this can work; however, it probably
won't i une person is a much more competenl languapge teacher
than the ulher or is proficient enough in his partaer's language
to be tempted Lo use it in explanations instead of using the target
language, Sinularly a trade of food and board in return fur
language lessons is also often unsatisfactory as the guesl may
well not want to "teach” English twenty-four hours a day while
the hosts may feel they are being cheated if their gucst starls

- to speak their native language,

LENGTH AND FREQUENCY OF CLASSES

If there is only one sludent, it is difficult for a teacher or
student lu sustain more than a one hour class, mainly hecause
the silualion puts considerable pressure on buth the teacher and
the learner. Iven if the class has a break, lhe Leacher and
student are slill together, A cup of coffee daes not change the
situatian,

Once the length of Lhe class has been agreed on the teacher
and student should be cagelul to keep to it. Il is usefnl to
decide i therc will be a break in the class, how lung it will be
and whether tu include it in the class lenpth; otherwise, the
class may turn out te be longer Lhan the teacher or student
really wants. Punctuoality is very important, If ending the
lesson becomes a problem, "invenl'" another lesson 3o you must
always leave by a cerlain time,

The number of classes per week depends on the student, but
often students are rather over-ambitious and feel they can main-
tain & pace of study, say, a lesson ecvery day, which often they
can’t manage. Unless the student has & very definite shorl-term
goal, i.e. an examination or a trip coming uwp, he is unlikely




to be able to handle more lhan three lessons 2 week, and the
teacher may need at the outset to convince himm of this,

THE ENVIRONMENT

Since private clagses are not generally held in a schoul, it
is important that the teacher create an atmosphere which is suit-
able lor the English class. In a classroom there is a natural
asswmnption by students and teacher Lhal the teacher is in control
of the siluation, but this may well not be the case in the private
class.

If the class 1s for @ businessman in his office, make sure
that he is nol silling atl his desk (where he is in cormumand),
Alsa, if in the first lessuns he is constantly being interrupted
by phone calls, messages and s0 on, protest and try (o move
the class to a different room. U the class is in a private
house, doun't Lry to give it sitting in comdortable armchairs
balancing books on knees, If the class happens Lo be 2 small
class n a regulur classroom, do not isclate lwou students in a
gea of desks und stand by the blackboard separated from shem.
The ideal situation for the small ¢lass seems Lo be for teacher
and students to be scated around a table {diuung size or smaller
-- avoud tables which are toe Jow to write on) on hard-backed
chairs,

TEACITER-STUDENT RELATIONSHIP

A very small class appears L be an ideal way of helping a
language learner improve hie perforinance, bul ironically for
mest studenls and Leachers it is one of the most difficult classes
to handle. There are several pitfulls which will ne doubt bLe
familiar to teachers with a lot of experience in private teachuing.

Oflen fumily memhers wish to study logelbher-- husband with
wife or children with parents; these combinations rarely make
a sucecessful class. 1t is highly artificial for people who are
usad to communicating closely and conslantly in one lanpuage
to switch and try to conunuwucate :n a fureign language.  Alse
when Lhe relationship hetween the students 1s imntunate, Lhe
usual leacher/student dynamics are upset. This can also happen
if close [riends study together in a small class, Problems
can arise o when people working directly together, far example
a boss and, his secrelary, study together, This relationship is
ton important not to interfere in the class. Small groups in
companies, however, can make very good classes when those
studying together work in different departments, although they
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are employed by the same company.

Since the very small class is much rmore inlimate than the
normal one, sumetimes & sludenl may want lhe teacher to be a
shoulder-to-cry-on ur a falher confessur or even & romanlic
attschment. Any or all of these possibilities can probably be
avoided if the teacher keeps o business-like allitude lowards
the class. However, iU bulh teacher and student are content
to allow one of the above-mentioned relationships to develop,
they should not foel themselves that the object of the class is
to learn Fnglish. A variation of this pitfall usually happens to
only the foreign teacher. When learning English is the fashion-
able thing to do, for some having a "foreign teacher' is merely
a stalus symbol. I can be very annuying fur a  teacher when
he realises that the student has little real interest in learning.

A major preblem in small classes is that it is all too casy
for the teacher or the student to become lazy. Once in & while,
it iz nice to 5it and have a chat session, but it should not be-
come the regular pattern for the class. Chatting should not be
used as a way out for the teacher who comes lloprepared or
by the sludent a5 4 means of diverling the teacher [rom his
plan. When a teacher has twenty-five students, a =yllabus to
cover and a supervisor checking on him and a student has the
pressurce of other classmates who are anxious to learn, giving
in to laziness is less likely,

Something that neads careful handling in a small class is
the clemaent of competition.  While compelition can be used Lo
advantage in a big class, with only two or three students it can
lead to rivalry and bad feeling and spoil a class.

Tastly, a teacher whe is used to big groups must he care-
ful to change his techniques when handling only one or two stu-
dents or he may simply put too much pressure on them, malking
them feel very uncamfortable,

NEEDS ANATLYSIS

Before he starts classes a teacher must get an idea of the
student's level of English. He should tape record a conversation
to discover the standard of oral praduction, give both listening
and reading comprechensinon tests and a picce of free writing--
this writing could well be about the student himself, his wler-
ests and so on, [Ile must also find oul why the student wishes
to learn, what he expecls lo gel vul of the classes and how
long he thinks it will take to accomplish his goals, With this




27

inlormalion the student and teacher can work together to map
out & swtable course of study,

Sometines it may be necessary through discussion to alter
some of the student's goals if they are unrealistic or to poing
out that in a small class to concentrate on only vne skill may
not prove very salisfaclury because the class will lack variety,
If the student plans (o gou to a particular country or take a
special exam this, together with the student's interests, will
affect the choice of a textbuuk.

TEACHING THE CLASS (TECHNIQUES)

ABSENCE OF A GRQUP

The technigues an EFL teacher practices for the classroom

Presuppose a group. The techniques he must master are aimed
at giving individuals as muach practice as possible within the
group as a whole by creating and channeling interaclion between
students,  In training courses teachers are cautioned to reduce
teacher-talking-tinw. Teachers learn to organize pair work,
small group work, and student-lo-student guestion and answer
praclice. Texchers are admenished Lo involve everyone and to
distribule their attention evenly, bul to take advantage of peer
teaching and correction as well., Teachers are laught to consider
in class only Lhuse guestions from individuals which would benefit
the class as a whole. With experience teachers find out which
students can handle the pressure of being called on first, Teach-
ers become sensitive to the amount of pressure an individual
student can tolerate on a given day:; if John is feeling down and
unresponsive teday, he can bé called on less frequently than
usual while Berl, who's feeling great, can take up Lhe slack.
In short, a preal part of the perfection of the teacher's craft is
making second nature the smoeoth management of a group. But
in the very small clasg there is no group, To be effeclive the
teacher must rethink the slralegies and adjust the techniques he
relies on in the more usval classroom situation,

AlIDS

In addilion? the teacher must look at his aids with the very
small c¢lass in mind., Flashcards are mare portable than a
favorite wall chart, which causes no trouble on a trip down the




corridor bul creates chaos on a crowded bus across town. In
many places where very small classes are held, the teacher's
most relied-upon aid, the blackboard, which is used so naturally
and often that it sceoms an extension of the teacher himself, is
absent. A workable allernative in the very small class is a
large pad and a fell-lipped pen in a clear colour (not a marker,
which would be Ltoo unwieldly), The fell-tipped pen can be seen
more casily than a ball-pnint pen or pencil.  In presentation the
teacher can work with pad/pen much as he would with a blacke
board, with the same attention to effective wvisual organization

of the material, At the end of the session the teacher may
give the student the pages [rom the pad for fulure reference

and study., Some tcachers prefer, however, Lhat a student make
his own nates hecause in doing 50 he must concentrate more and
begins to assimilate the material. The big pad is doubly im-
portant with twu students because two peuple, besides the teacher,
need a clear view., In work with twou students the teacher would
probably choovse to have each student make his own notes Lo avoid
the question of who gets the presentation notes this time.

A usecful, wversatile aid for a very small class is & casselle
recorder/player. We will recununend the use of a casselle
machine several times in our comments on the teaching of listen-
ing and speaking. In facl, we can think of no belter purchase
for a teacher headed abruad Lo teach than a cassette recorder/
player of his own, hopefully one of goud eavugh quality to be
workable in o classroom as well as in very small classes.

WHAT ALL STUDENTS NEED

Until now we have emphasized the differences between the
very small class and other types of classes. Nevertheless, stu.
dents have some Lhings in common, regardless of the size of
the class they are in. Whether in a class of one, twenty-five
or sixty, a student needs & goal or sense of purpose, a feeling
of accomplishment and some amount ol variety in his learning
activities,

Goals and accamplishmenl go hand-in-hand since a feeling
of accomplishment resulls [rom the meeting of a goal. Thus,
even though a teacher may determine Lhat bits and picces of
work from here and there will meet his student’s specific needs
better than any one lextboak, the teacher may well ask the
student to buy a buok anyway. The Lleacher will supplement the
hook with olher material, but prugress through the book gives
the student a tangible marker of what he has done. An alter-
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native soluticn, especially for intermediale and advanved conversa-
tion, is the development with the student of a list of topics. Both
teacher and student have a copy of the list and consistently check
off a topic once it has been cavered and decide musually on the
nexl Lopic Lo be undertaken.  The list serves ax a marker of pro-
gress.

Variety 1s necessary lo stinulate interest and (o counleract
fatigue on both the part of student and teacher. Faligue is, oddly
enough, more difficult to avoid and to hide in the very small class
than in a large one. A well-placed change of pace is just as
ceffective with one student as with a dezen or several dozen.
While most games secem inappropriate for the class of one, the
teacher can plan to follow a period of intense oral practice with
a mare "relaxing' activity such as & reading comprehension ex-
ercise or a taped listening comprehension exercise, taped dicta-
tion or song on tape, The printed material or the recorded
saelection brcomes the focal point and relieves the pressure of
conlinual T-to-S, S-to-T interaction. Notice that the terms
"plan" and '"well-placed activities" have been used here. For
the class of one, ag for any class, lhe teacher needs Lo spend
some time considering, not only what he 1s going to do, but how
he will scquence it, Furthermore, a plan gives the teacher a
sensc of purposc of his own that helps both he and the student
overcome the tendency to drift inte the mutual lethargy menticned
varlier.

LISTENING

Listening 18 Lthe indispensable partner of speaking in the
"econversation' sgkill that is the primary goal of many students
in very small classes; its develapment deserves strategic
attention, The chatty teacher who fills up the class with stream-
ul-consciousness paller which requires no aclive parlicipation
or {ollow-up by the student i hardly giving strategic attention.
The chatsy student wha simply wants a listening ear in whatever
language should be convinced by the tecacher that his fluency in
speaking will be quite handicapped unless his listening is cqually
"fluent', Such a student must have rather formal listening ex-
ercises to force him to give listening @ chance to grow.

In some cases listening can be a rather difficult skill to
work with in a one-to-one situation, Try reading a lislening
comprehengion passage to one person. It may be difficuls to
maintain the eye contact that usually accempanies a lively in-
teresting reading of the passage while mainlaining the concen-
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tration necessary for comprehension and retenlion.  Both teacher
and student may feel embarrassed, uncomiortable or simply break
into laughter and abandon the task. The awkwardness can be
avoided casily enough if the student has something to look at,
such as & set of pre-queslions or a piclure related to the reading.
If & recording is being used, the tape recorder becomes the focal
poinl, It vfllers olher advantages as well., The student can't ask
the recorder to repeat or slow down; he gets practice for telo-
phene conversations and, if the teacher has had another speaker
make the recording, exposure to a different vuice. While the
student listens, the teacher can check a piece of homework or

a voumpoesition or make noles Lo plan the next class.

If a student can afford one-to-one classes, he might be able
to buy a cassette player and the two blank cassettes necessarcy
far a teacher-student exchange system, The teacher prepares
excreises on one cassetle whichis given to the student i ex-
change for the other cassette. Thus, the teacher always has one
cassette and the student has the other. Since very small classes,
as we puinted ocul earlier, don't ordinarily meet more than two
or three times a week, seleclivns recorded for homework (exer-
cises, readings, diclalions) provide contact with spoken English
Lelween classes. A student who hardly dees homewark for
regular classes and who certainly won't do it for a private class
seems somewhat more enthusiastic about homewerk on tape, cven
i he only follows along in & hook as he listens to a reading,

Extensive information on how to teach listening comprehension
is readily available in methndology texts, articles and workshops.
We will refer the teacher to those resources for help with tech-
nigue and mention only one lype of exercise here, The teacher
records a short but challenging dictation passage, a text, as
follows: 1) Listen only. Do not write, (followed by & reading
of the complete text at normal speed); 2) Now, listen and

_write (a reading of the texlt phrase by phrase with enough time

left between phrases for the student to write); 3] You now have
a minute(s) to check your work (the peried of silence is included
on the recording); 4} Listen again and check your work (a read.
ing of the text at slightly less than normal speed with somewhat
longer-than-usual pauses belween sentences). The student first
tries the given dictation exercise, Form A, during a class
meeting., As soon as he finishes, the teacher gives him a
correct copy ol the recocded text Lo corpare with what he has
wrillen, . The student takes the correct copy and the cassette far
home study for a set peried of time, two days, four days, a
week, ITe is assigned to listen to the text and read along until
he feels fairly confident about writing it.  Then, he practices




wriling from the taped diclation. Afterwards, he checks what he
has written apainst the correcl copy. When the sludy period is
over, the sludent again writes the dictation in clase, bul this
time he wriles Form B, which the teacher immediately corrects.
The format of Lthe second recording is the same as the firsl, but
the passage itself has been reworked, The countent words are
the same, but they have been reshnffled.  Material that came at
the begiuning in Form A may come at the end in Form B,  What
appeared as a statement in Form A may appear as a guestion in
Form B, Here is an example:

Form A

Japan is a mysterious country for foreigners. For over 300
veare il wayp isolated from the rest of the world. Thiz was a
deliherate policy carried out by the Shoguns, rulers of Japan,
Such iselation meant that the Japanese developed as a very :
huomogeneoaus race. There was no inter-marriage wilh other
races.

. - I'orm B -

. Why is Japan a mysterious counlcy for foreigners?
| Far 300 years the rulers of Japan, the Shoguns, carried out a
' deliberate policy of isolation [rum the rest of the world. The

tdapancse developed as a very humogencous race because there
wis no inter.marriage with other races.
—_— N —— S ]

Necausge Form B is 3 varialivn of Form A, the exercise re-
quires mare than just memary work. On the other hand, the body
of language the student must deal with is lirnited cnough to ensure
him & measure of success if he has prepared. The passage should
include new, uscful vocabulary and perhaps c¢ven a new or diffi-
cult gramunar item. DBy the tne the student has finished practic-
ing with the passage, he will have learned the vocabulary and be-
come quite fanuliar with the grammar. The teacher may want to
cullect Lhe student's [irst attempts over a perivd of time in arder
to follow his progress in cuping with an unknown passage.

SPEAKING

In a big group the formula "let's jusl lalk” is offective only
once in & while, and the same is lrue in 4 very s

mall class.,




Eventually, the hoped-for conversation becomes at best a question-
answer se¢ssion in which the teacher fires guestion after question
over the last vacation and yesterday's activities, Outside the
classroom such one-sided gquestioning interactions scem limited to
initial sacial encounters and jab interviews,

Rele play is one way to stimulate maore natural conversation,
The teacher can take the roles of the managers, sccretaries,
clerks and phune operators that lhe sludent will have lo deal with
in an English-speaking country. In this way the student will be
playing his natural role and will not waste tune practicing lang-
uage he will never really use. The teacher and student can take
the roles of people in a picture, whether fram a magazine or
from a book like What do you think? (Byrne & Wright, Longman).
Before taking part in a conversalion suggested by a picture, they
can discuss the picture isell through questions posed, sometimes
hy the teacher, and sometimes hy the student,

Almost any picture, whether suitable for role play work or
not, can cncourapge a lot of talk. Students can produce stories
and descriptions aboul the piclure or ausk guestions aboul it.
Beginning students who are capable of only very limited narra-
tives and descriplions can nevertheless answer and ASK, quile
creatively, a sizeable number of questions ahout a picture. Since
only one student has to sec¢ the picture, the teacher isn't re-
stricted to large, clear wvisuals; he can use small, detailed
pictures as well and ask the student to bring in personal photus
to talk about, too.

During conversations in which the teacher takes an aclive
parl, Lhe casselle recorder s agawn a valuable tool,  Although
it is possible for the teacher to participate in a conversation and
simultancously maniter the student's errors, it is not ecasy. lle
can rarely give sufficient attention to cither task and has trouble
remembering specific errors without making notes, which dis-
tracts and sometimes demoralizes the student who ey panic
whenever he sees the teacher scribbling away. I the conversas-
t:on has been recorded, the teacher and student can play it
back and go over the mistakes with an attention to the student's
individual problems which is not possible in the normal class-
room. Surely this is the kind of help that the student is hopiog
for when he decides o take a very small class.

A teft can be used as the basis for ovral work in a very
small class, but it can be used in an additional, more-detailed
way that is not recommended for larger classes, When working
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with only vme student the teacher can prolilably sfford to spend
time answering the student's questions about words or expressions
he doesn’l understand.  The teacher through further examples and
questions can lead the student conversalionally to active use of
the expression if it seems worthwhile encugh for the student to
acquive and reuse.  Readers, collections of anecdotes such as
Elementary Stories for Reproduction (Hill, Oxford U.I.), general
texts, magazines, newspapers and special texts to promole con-
versation such as T Think, You Think (Alexander & Kingsbury,
Longmun) are possible sources of texts to use in oral work. The
student himself might bring a2 text he would like to talk aboul or
a Lravel brochure or advertisement,

Work with pronunciation is & part of working with speaking.
The emphasis it receives depends on the student's goals and
whether or nul his pronunciation causes serious problems for
the listener. In larger classes pronunciation practice is usually
handled in chorus atl first to give everyone a <hance lo practice
without individual pressure and gain confidence., In a very small
clase, of course, the studenl must perform individually at all
stages in pronunciation practice wilh no chance ta hide in the
group. Therefore, the teacher should not put ton much pressure
en the studenl’s pronunciation at any given moment.  He may
have tn intersperse Lhirly-sccond bits of pronunciation work
lhroughuut the class.  Reading aloud, traditionally a tabou in
larger classcs, can be used effeclively in the class of one for
praclice in pronunciation and intonstion. Ewvery student loves
reading wloud as long as he 13 the one doing it. In the class
of ane no other student is sitting around yawning and drumming
his fingers,

READING

Reading is often ignored or forgotlen in small classes,
probably because the teacher feels he is not giving the student
much attention by just allowing him te read during class time,
However, reading is such a vital skill which gives the student
access Lo & whole world of informatlion that it shauld not be
neglected.  Reading both inside and outside the class should be
encouraged.

Reading outside the clasy

If pnssible, set up a reading programme whereby the slu-
dent agrees to read, say, one buok & month. Tie then gives




feedback on it in the form of either a written or oral report. The
student at the basic level will need to use simplified readers. I
he has no access lo a library, the teacher mighl set up an ex-
change of books between students in the same class or studente in
other private classes he teaches, In an advanced c¢lass leacher
and student might exchange their own books and use them as topics
for discussion.

Reading inside the class

A variety of ways of handling reading in class should be tried.
There are a number of excellent books and articles on teaching
reading, and a teacher can use them Lo get ideas. Here are just
a few different ways to handle a lexl.

Al T & & read text together., T reads aloud stopping al new
vacabulary and expressions and discussing meaning with S,

B} S reads Lext silently. 8 answers mulliple-cholce questions
on text. T & S check answers together,

€) $ reads text silently. When he has [inished, T asks a
number of questions orally te check comprehension,

D} T gives 8 2 list of gqueslions on text, § reoads texls cone
centrating only on finding the answers te the questions.

F) T tellzs S to read Llext as quickly as possible to discover
the main point of the text.

WRITING

The small class iz ideal for leaching writing. Even in a
large class a teacher normally tries to handle correction of
written work on an individual basis, Generally long pleces of
written work should be assigned for homework because if the
student is writing during class time, the teacher may be templed
to hover over him and make correclions constantly, and the
writing will not truly reflect the student’s ability. The wrillen
work done at home can be corrected by the student and teacher
together and re-wriling can be assigned for homework.

If there is mare than one student in the class, short writing
exercises such as dialogues or story completion can be given
during the class. The leacher may wish to assign [ive minutes
of writing on any lopic in every class to a student who wants lo
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develop [luency in writing, Other types of shart exercises which
can be done in class are claze texts, [ill-ins, jumbled senlences
and traditional grammar transformation exercises,

One type of exercize that combines the four =kills and can be
done very successlully in a very small class is picture composi-
tion. llere are lwo suggestions for handling this type aof Cumposi-
tion, In the first, § looks al pictures and listens. 7T reads a
story alvud. § looks at pictures and tries to recall story. T
gives § wrillen lorm of story and S studies it. T takes back
written farm. § writes story using uvnly the pictures to guide
him. In the second, 5 looks at pictures and with prompting from
L creates a story orally. Then S writes story. T helps with
spelling and vocabulary.

CONCTUSION

This paper is primarily based on our own experiences in
privale teaching, both through institites and schools and inde-
pendently. Sume pnints grew out of conversations willh other
teachers. We realize that a lot of what we have said is just
the ¥ind of comunon sense a teacher avyuires with experience,
common sense Lhal is applicd after the [act rather than belore.
Had we knawn some of these things in advance, our teaching
would have heen casier.

We introduced this article as a possible unit for a teacher-
rauung course, If teacher-trainees have access to experienced
teachers, the material nught be handled as a group project
rather than as a teacher presentation. The teacher would assign
each group a tupic, such as Setting Up the Class, to iwvestigate
in interviews wilh experienced teachers. Later, the findings of
the various groups would be paaled, either in 2 paper or in a
class dizcussion.




