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introguction

The field ol lureipn longuage Leaching has undergone many fluctuat ivos
and dramatic zhifta aver the centuries. A= apposnd to physics vr clenpistry
where progress in moare or less ateady, it in o field where fade and herons
have come and gone dn o manner faiely consistent with what eccurs in youth
culture. ! helieve that one reason for this almnst random change iz the fact
that very few language teacher: have ewven tho vaguest sease of history ahout
their profossion and are pnclear conceruing the hiztorical hases of Lhe many

ethedological oplivas Lhey curpenlly bave at Their dispasal. Tt is hoped
that this hrief and necezzardily aversnimplified supvey will encourage many
language teachers Lo learn more about Lhe cpiging of their profassion.  Such
knowledge will give them some historieal perspactive Lhal wlll be healthy in
evaluating the =e aalled "innavations” or "nes" methods that they are fre-
guently exposed Lo.

Pre-20th Lentury ‘rends: A Brief Survey

Prior lu Wiz cenlury, language teaching meth rdolo&/ vacillated hetween
two types of approachas: one type of a,.y;\‘.\gf h which formmed on uwing a lan-
Fuape, §.e. spesking and uness ulanding; the ather type wbich locuzed on ana
Iyzing o languape, l.e. learning the r*."lm tizal rules, Hath the Classical
Greek and Medieval Latin periods were charmocterized by an emphases on taaching

peaple Ta uze Fareign languages. The claszical Languages, first Greek and
then Tating, were wued as liugua francas. Higher dnstruction waz given in thene

languagss <1l over Durope. ‘They wern .':1'.0 used very widely in religion, pul-

itiea, and huainens. Thns the cduceled elite became fluent speakers, readers,

and writers oi the appropriate classienl language. We can agswme that thn

teacherz or tuters uszed informal and direct approachesz ta ©onvex the language

they were teaching and Lhal they used aural oral techniques and go language

textbooks per se, bul ralher hand-copied written materiazls of some sort that
re in the target language.

Later during Lhe Renais2ance the farmal sty of the grammarz of Orock
and Latin became popular. Particularly in the case of Tatin, IL was discovered
+hat the gvammar of Lhe Closuical Lexts was different from that of the Latin
Leing widely used as a lingus fronca--the latter subsequently bring labeled
degenerate or vulgar. FEventually o chaum developed betwaen the Claszical Latin
described in the Renalssauce gragmavs, which Lecame the formal abject of in-
struction in schuols, and the Latin heing used for everyday mmrposes with the
rezult that Latin was ullimalely abandoned as @ lingua lranca, (Ko one was
-:pcnkx'ng Clansieal Lalin anyway, and varicus IDurvpean vernactlars had hegun to

rize In uwse and popularity). Thus in retraspact, stwange as [L may seemn, the
Renaizsance preaceupation with the formal study of Classical Latin eantributed
significanlly Lo the demise of Latin as a lingua franeca in Wentrrn Durope.




Sinece the Turopean vernaculars had increased in prestige and utility, it
ix not swprisiung thal people in one country ar region begun Lo Lind it
neceszary and useful o learn the Llanmuage of anothaer country or regiou.
Thuz the focus in language study shifted Dack Lo utility rather thon analysis
during Lthe 171h Century. Perhape Lhe most lamous language teacher and math-
vdolugist of Lhis period is Jan Comentius, a Czech, who published books
about hin teaching techniques hetween 1631 and 1658, Some of the techniques
Lhasl he used and espouscd were the lollowiug:

use imitation instead of rales lu leach a language
-have your students repeat after you

-uge & limited vocabulary initially

help your students practice reading amd speaking
teach language thraugh piclures Lo make it meaningful.

Thus Comenius made explicit for the first Lime an induclive approach to
learning a language, the goal of which was Lo teach use rather than analysis
of the language being taught.

Comenius' views held sway through moet of the 18th Century: howover, by
the bDeginning ol the 19th Century the systematic stndy of the grammar of
Massieal latian ané of classcial texts had once agaln taken over in schonlz
and universities Lhroughout Turope. The analytical grasmar translation ap-
rroach hecame fivymly entrenched, not only az a method lur Lesching Latin huot
medern languages as well. Tt was perhaps Lest cedified in the wark of Karl
Plolz, a German scholar, who had a tremendouz influence on the languape Leach-
ing prafession during hiz lifesime and afterwards. (He died in 1381).

True Lo lomm, however, the swinging of the pendulim continued. 3y Lhe
vacd ul Lhe 1%Lh Century the Direct Method, which once more stressed abilitly
t+¢ use vather than to #nalyze a language, had been estahlished az a wiable
alternative. Gouin, & Frenchman, began to puhlizh in 1880 concerndng his
work with the DJirect Method. He had been influenced somewhatl earlier hy an
older friand, the Cerman philosopher-scientist von Fumbaldt, who had expres-
sed Lhe following nolion:

A language cannnt be taughl. One can only
create conditions oy leavning to take place.

The Dirert Method orossed Lhe &llanlic in the early 20th Century when e
Sauzd, a dizciple ol Bouiy, vame to Cleveiand, Ohio and mow to IL Lhatl all
foreign language instruction in the public schoeols Lhere prellected the [Hreet
NexLhod.

Seven 20th Cenlury Approsches Lu Languags Teaching

In addition to the Crasmar translation fuproach and the Diveet Approach -
whase hiatoriaal antecedents we have already dizcuzged--there are five nther
digcernable approaches to foreign language teaching Lhal have Leen widely
uzed during the 20th Century. These seven spproaches then are as follows:




Crammar -transiation
-Dirent ' Hethad'
=Reading Appraach
-Audialingualinm
-Cognitive Code 2
=AfFoctive/humaniste ADproach
~Functlion=l/CSI Approach

However, before specifying the features of each approach I would like to
digress & nomeat Lo clarify some terminnlogy that iz erucial to this disous-
sion. Namely, what do we measn by the terms approach, method, énd Lechaique?
Are these terms synonymous? Il not, how do they difier? Ed anthony (1%63)
has provided a useful zet of definitions for our purpcses. An approach to
language teaching is something that reflects @ certain model or research
paradigm--or theory if you like., This term iz the broacdest of the three,

A method, on Lhe other hand, is a set of praceduresn, i.a, a system that =zpells
ouT exactly how To teach & langusge. MNethods are more specific than ap-
proaches but lesz specific than techniques. Methods are typically compatible
with cne (or perdaps Lwo) spproaches. A technigue iz a classroor device or
activity and thus represenly the narpowesl Llerm ol Lhe thowe. Some techniques
are widely used and found in many metheds (e.g. imitatiom and repetition);
however, mome techniquesz are specific to er chomicteristic of & given mathod
(e.g. uzing cusinaire rods * Lhe Sileul Way). This will become clearer to
the reader in the zubszequent methodological section of the paper.

At this point 1 would likxe to ontline each of the snoven approaches listed
above. In addition, T will note any special proficiency or vole that the
teacher iy expecled (ur not expecled) to fullill.

1. Crammar-translation Appraoach {(An extension of the appraach
=  uzed to teach elaszical languages tn the teaching of mod-
eru languages)

. instyuetion is given in Lhe native lanpuage vl Lhe
sludenls

bB. there iz little uvze of the target language

a. focws in on grimmalical parsing, Ii.e. the form and
inilegtion ol words

d. there iz early reading of difficult alassical texts

d. a typica) exerncine iz to trensliate sentences Loum
the target language into the mather tangue

f. the rezult i3 usually an inahility to use the lan-
guage for communication.

£. the teacher doean't have to he able ta =upeak the

target language

2. Diveet 'Methodd " (A reaction to the grommar-translation
approach and itz fallure to produce learmers who could
use the foredgn language they had been studying)

a. 2o use of the mother Lomgue iz permitted (i.e. teacher
does not need to ¥mow the ntudents’ pative language)
b. lessons begin with dialogs and amecdotesz 1 medern




conversational styie

¢. aclions and picturez are nuned to mekoe meanings clear

d. pgrammar 35 learned induclively

e, literary texts are resd for pleasure and are not
analyzed pramnstically

£, the Largel culture iz alze thught induclively

g. the teacher must be & native speaker or have native-
l1ike proficiency

Reading Approach (&4 reaction ta the impracticality of

the direct method thel developed in the (. 8., f.e.,
reading was the most usable skill Lu have in a foreign
language since not many people Lraveled abroad in 1830.
Also, there were nol eaough teachers who could use a
loreign language well emough to teach Ly Lhe direct method.)

. wuly the grammar useful for reading cemprehensien dis
taught

b. wecabulary in conlrolled at first and then expanded

n. transiation is once more 3 respectable classioon
procedurs

4. weading comprehannion in Lhe only language skill
emphasized

e, the teacher doean't need to have goud oral praficicnay
in tha target language

Audiclingualizm (A reaction to Lhe reading approach and
itz lark of eephases on oral-aural zkills that developed
and became duminanl durding the td's, L0's, and Wa's. It
Lakes auch [rom Diveer Method bLul adds [eatures From
sloucturalizm and behaviorium.)

d.  begine leszong with dinlags
k. waes mimicry and memorlization decansne it annunes that
language is habit lormatien
<, grammatifal structures are sequenced )
d. grammar is tagght iaductively
. =kills are sequenced: listening and speaking--veading
and writing (postponed)
f. pronunciation iz 2trezsed fram Lhe Bepinning
2. vocahulary in severely limited in the initial slages
k. a great efforl iz made to prevent crror
I. lapguage iz oftren manipulated witheut regard to
meaning or content
j. the Leacher's ynle ean he compared to that of a dog
trainer
k. the teacher must be prolicient only in the stoructures,
vocabulary, ete. that shefhe iz teaching,zince
learning activitiez and muterials are carefully
controllaed

Cognitive Code (& reaction to the behaviorisl leatures
o; the audiolingual appywach) {
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. language is viewed as rule acquivition not hablit
formation

L. emphaziz ix on being able Lo use the language

c. lustruction iz often individwalized; learner is
rezpunsihle for Lis own learning

<. grammar can be tanght deductively as well as indue-
tively, .o explicit vules can Le stated

¢. prondunciation iz de-emphasized; perfection Iu vicwed
ax an unrealistic goal

f. reading and writing are once again as important as
speaking and 1istening

g orrors are viewnd a5 inevitable, something that should
Pe uged comatructively in the Learning praceszs

. meaning (comprehenziou) is very impurtant, hasic to
pragTesa

i.-  the teacher'a role in te help sludents refine their
eontrol of the target language and ¢ become more
native like In succassive stagus

i. the teacher is expected to have 2oud geneval pro-
ficiency in the target lauguage as well as an
ability tu analyze the tazpel language

Affective/bumanistic Approack (A reaction to the geneval
lack of affective considerations in both audiolingualism
d vognitive code. In nther respects it in compatible

with much ol cognitive code.)

A, emphasizes communiut fon that iz meaningful +a the
learner

b. emphasizew respect for the individual (each =ludens,
Lhe teacher) and For his/her feelings

¢.  Iustruntion irwnives ruch work in small Eroup:s

d. translation iz permitred and often used heavily in
Lhe initial stages and then phased ovul

. clasg atmmsphere 72 viewed au more importaat Lhan
e Lhd or naterials

f.  peer xupport and lulesaction 95 needed for learning

2. Jlearning a loreign Tanmage is viewsd a5 3 gell-
realization experience

. The teacher is viewed as a counselor ar facililator

4. the teacher should be bilingual iu the nmative language
ol Lhe mludentz and in the Larget language

Punclional /TSP Approach

@.  the fovus is on relevance--i,e., what the students need
Lhe languame for

L. varcful survey work Is carried out o assess students’
nreds (2ocial situationz, Linguizlic context, area
ol spreinlization, communicative funclious, nte.)

c. materdals and teaching procedures am developed in
keeping with the needs analysis
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d. muthentic (i.e.,unainplified) lanmage materlaly ape
usad [or teaching

e. the skill(s) the studente need gel practiced (.i.a.,
for rexding--reading is emphasized from the outset,
i.e. one doesn't have to speak a lanmage to read it.)

f. the native language is used lor explenation and
divcunsion when useful

2. Lhe Leacher should have good basiec knowledge nf the
learner's field of specialization (l.e., medicioe,
econamics, electrical enginenring, etc.)

h, the teacher should be flueal in the students' nstive
language as well as having excellent control of the
target language

Thus we aan see that certain features of each approach outlined above
arase in reaction Lo perceived inadequacies or impracticalities in an earlier
approach or approaches. Also, in terms of the Use-Analysis dichatemy noted
eaprlier, coertain groupings emerge (the arrows are used to reinforce an ap-
proximale hislorical sequence):

Cranmay
transiation

Dirnct Mathod

eading Approach

Audiolingualism

NFfrative humanistia

Funetional RSP

USE ANALYSIS

Four Current P.(ofheds Compatible with the Cognitive, Affective, ar Funetional
fApproaches

Each of the language teaching approaches discuzssed abave develaped in
response to trends in psycholegy or linguistics ar to perceived social or
political needs. They were shaped and influenced by several people uvr large




groups of individuals over a period ol Lime. Methadz, however, are very
specific. They lemd to he developed and defined by one (or by very Fow)
person(s). This person, in Luru, galhers dizeiples whe accept thelr prophetts
Bethod as axiomatic and who help him spread the word. The fou_uu;m) me Lhods
are typical of Lhis Lendency (the ariginater of the melhod is given in paren
theses):

-Suggestology or Suggestopedia (Lozanov)
-Total TPhysical Response (Asher)
-Communily Language Tearning (Curran)
2ilent wWay (Gatteguo)

Each methed iz compalible with the Cognitive Code, the aAffective/human-
istic Approack, or the Funetional Approach and i currently being touted as
"the" way to learn 2 language hy itz disciples--I! nut by the prophet himaelf.
Each will be triefly described below and & relevant curvent relerence will be
provided shauld the reader Le lalerested in lrarning more ahout any of these
methods,

Suggestelogy. This iz a methud used tu trach all academic zubjectz, not
just languagoes. Tf_ was developed by Georpl Lozanov, ¢ Bulgarian psychiatrist,
o desigued Lhin methed to counteract fear, He believes that fear of incom-
petence or mistakes and apprebension veganding that which iz new and unfamiliar
are the factars that constrain lesrning rather than one's native intelligence.
In this melhod @ child-1ike trust in the teacher (I.e.,Infantilization) is
foatered Iu each sludenl. The setting mnust he comfortable and relaxing ( i.e.,
goll carpets, easy chairs, pleasanl colurs)., The arts--musie, painting,
th@atex'--a"ﬂ acsthel ic reinfarcers of this physical comlfort and pleasurea.

One takes on a new ddenlily and is given a new name to encourge loes of inhi-
Litions. When used to teach a language, suggestology makes uwse of lengthy
dialogs. These dialagz are read, translated, and reread by the teacher at
different rates aud with different intonationz. Tach leszon lasts zix heurs
and for homeworic students are asked Lo rercad the latest dialog at bedtime
and after piuiug in the norning. Az the method progreazea, communication iz
emphazized and prammar and pronunciation are d-}-eu;.)h;l::fzed,

A recent bnok by Tazanov (1473) should be consulted by thuse inlerested
. in learning more aboul the man and his methad.

Total Phyzical Responge. James Asher, a Parning psychologisl, develosod
a methed for language Leaching that incorporates many things we knaw to he
tre of child langua.ge acvguisition. The teacher gives commands in the targoet
language such an Stand up,'-n' dn’.m and after firzt perfarming the activity
himeelf to denoustrate the meaning of each cammand, his atudents Then carry
out thesze command2 as they are spoken, fizsl in groups and then individuslly.
The inventory of commands moves from simple to complex and grows L[rom a few
Te many. There ix no pressure to zpeak. Students speak when they are ready
to do 20, * Experimenteslion has shown that there is nesr perfect retention of
what is learned with thiz melbod over @ loag pericd ol Lime,

A recent publicalicsn by &sher (1977) will provide the inlLerested reader
with more background and smome gond rezearch data.




Community Language Learning, This method was developed by the late
Charles Curran, a Jesuit priest with background in Clinical Puychelogy and
Counseling, It reflects hiz general leaching atrategy, Counzeling Learning,
which has been adapted in Community Language learning specifically to the
teaching of foreign languapes. Students ere viewed as clientx, and teachers
are conzidered vounseleors, There ix nat much concern For technique as =much
Human relationships are what really matter. The needs of both the elient
and the counselor must Le contidered, and Lhe clients themselves dreide
what it is Lhat they wanl Lo learn. A& class starts with the clients zitting
in & circle with the counzelor cutside the eircle. They begin te  say
things iu their native language and the teacher-counselor Lranslatez theze
utterances Iulo the target language. The studenl-client then repeats what
has been zaid in the target language. Ervore are cormecred by the counseclar
merely repeating uithout error eny faulty utterance Lhel o client has pru-
duced Iu Lhe target langusge. There are five ntages invelved in the teaching-
learning prucens going lrom the dependent (ur embryonic aTage) to the fully
Independent stage. Thus learning ix viewed az a maturalion proceszs.

The delails of this nethod are described more fully in Cuwrzan's 1976
volume on the use of Uommunity Language Learning in language teaching.

Silent Way, Like Suggestology and Counzeling Learuing, the Silent Way
iz a teaching mathod that is not restricted to language teaching. It waxn
developed by Caleb Gattegno, an educational Jack-vl-all-trodes who heads a
commercial orpanizalion called Zducational Selurions, lov. in Wew York City.
Tn *hiz methed no uze ol the native language Iz permitted. A zet ul austern
wonden (or plastic) rods of varying length and color are used to introduce
the syntaetic and phonolofical structure of the language wilhin a restricted
vocabulary. The leachuer mcdels a word or structure only ouce and then the
students musl recall, imitate, and apply what Lhey have learned., The stu-
dents take vver almost immediately and perieds of silence--during which atu-
dents try to recall whal has been zaid--are typical. Calov-coded clharts
are wied 10 Leach and correct pronunciation and grammar so that much of the
time, the teachur mernly points Lo Lhe chart instead of speaking. Tater nany
dilferent kxindz of materials such as workshueels, readera, and films are used
ta take atudents beyond the efmenlary lovel.

. Battegma's 1976 publication on the use ol the 8ilent Way in lanpuage
teaching iz recommended to the reader who wishes to have more details regar-
ing the method.

Having Lricfly surveyed these four methods, 1 Leel Lhal T must now add
some words ol caulion. First ol all, all four methods--to « degree- - ignorme
the facl Lthat thewe are individual d3ffevences awong learners in terms ol
cognitive siyle and social preferences. This lacl precludes that any une of
these methods will he ' the "methed to use with )] learpers in all clreum-
Stances. Yot thal is precisely the claim T have heand made by a disciple or
w0 abuul carchrone of these metheds. Alsu, Lo varying dogreez, these lour
methods arwe commercial: books are sold, workshops are givean for a fee, etc.
Thus the prophet and diseiples alike ollen have =ome depree of crofit motive,
i.e.,a [inancial atale in the success of the methed,

o
i
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Peter Strevens, a wall-kaown Brillish expert on Paglish language teaching,
agrees with the healthy skeplicism I am encouraging the reader to develop.
In a recent publication he atates:

. » .+ the complex nirmmslances of teaching and
learning languagues--with different kinds of
pupils, Leachers, alug and objeectivas, approaches,
methods and materials, classreem techniques and
atandards of achicvemenl--make it Inconceivable
thal any single wethod could achieve optinum
success in all cireumatances.

(Strewenz, 1977, p. 5)

My own conversation with lamguage learmnrs corrvburate what Strevens 2ays.
Altheugh 1 have met enthuziastic consumers of all fonr methads described
above, T have also met detracterz. People have Luld mwe Lhat they couldn't
take the pressure or lack of teacher support in Lhe Silent Way and dropped
ocut., Uthers decribed the lack of fstructure' in Communily Language Learning
claszes or were annoyexd by the T-group type atmospharne.  Olhers would never
take 2 Total Phyzian? Response courze hecouse Lhey refuse to run around and
Jump up and dewn while learning o language. Yel others say that Sugges Logedia
iz nol Lor them: they do not foel a change of identity would facilitate
language learning and Lhey claim that they would nol submit to such sub-
conneinus Lype Llechoigues anymore than they would agree to be hypnotized.

Implicatinn for Lhe ESL Class:ounm

In gpite of the detractions nuled above, there has been envugh axperi
mentation done Lo show that all four of the metheds I have diseunzed work
well if dene intensively with small groups of studeals under ideal condilions,
foremost among which are that the teascher be well-trained and prolicient in
the target languago.

Howevey, what shout the real-world EFL ¢lasareom where the following
cenditiana aften pravail?

-3 two hour sessive Weice a week or o one-hour sesaion
thrae Limes a week

—crowded clasges with U0 or more students

-deslka nailed to Lhe Llvor

inndequate textbooks, if any

-no AV equipment or materials

Under such conditions we cannot use any of the above metluds in tote, hut we
can extract useful ideas and techniquus which we can then adapt Lo our oWn

purposes-

Let me Tell vou mome of the thingz T have adepted for my rlasses aller
studying theze methods., Sufgestolegy has taught me thal il Lhe student ecan
relax sulficientivy and get rid of hiz warst foarw and iphibitianz, much can
be learned quickly through expasure Lo Lhe target language (i.e., the human
brain has tremendons suhconscious powers of learning il they are allowed Lo




operate.) The Total Physiecnl Responze Nethod has taught me that listeniug
comprehension lg primary and that if that skill is present, other skills

can develop spontanecusly. Alxo meaningful physical activity can he an in-
portant adjunct to internalizing a language--we learn by dolng, nol just

by =itting and listening. Community Language Learning has teughl me that
the feelinge and emulivns of the students and the teacher are wery importants
that without mutual trust, learning is imponsible. Tn addition, it has
convinced mo that in ecertain situations 1 should let my studenls generate
the syllabux, i.c.,let them decide what they are going to learn. Finally,
the Silent Way has taught me that language learning i3 a heavily cognitive
process and that the student should be made responsible for his/her learning.
In other wonds, teaching must be suwdordinated Lo learning. Another insight in
that T am no lomger afraid of those periedz of silenece that cccur from tine
To time in my langusge classes; T can wait for the students to talk without
Jumping in to fi11 the veoid.

Conclusnion. What i3 the solution for Lhe ISL Leacher, given this abundance

of methods? The anly way 1o Rake wize decisious is Lo learn more about these

and ather methods. This paper has just scratched the surface. Further inlor-
mation isavailable in bouvks, journmal articles, al professional conferences,

and at profeaaional workshops. There are alse thren other things the teacher

has to do tu weke & gowd decision concerning the chaice of a methed: 1

1. 053053 student needs: why should they leasrn Euplish?
for what purpose(s)?

7. examine instructivral constreiots
-time (hours per week, number of days per week)
=clauy size (nature of cnroliment)
—malerials (set or free syllabus)  ete,

3. detormine needs, attitudea, and aptitudez of individual
2tudents to Lhe extent thal Lhis s pousible (See Pock,
1479)

Having done all these, the Leather will be in o position to derive nseful
techniques or principles by studying the abuve lour aud other methods. 2
former profesxsor and current colleague of mine sums up the profeszicnal ESL
teacher's responsibility nicely:
Aapt: don't adopt.
(Clitlord Prator, personal veomunicallosn)

I submit that & teacher s in a beller position Lo follow Lids sdvice IF
she/he iz familiar with the hiztory of our profession.




FOOTNOTES

g &
Oral presentations af thiz paper were made al Lhe LoA.-Long Beach
CATESOL mini-conference in Quitober, 1978 and =l the CATESCL Convention in
Los Angeles in April, 21974, This paper iz obviously a synthesisy | have
drawn on many sources, notably Kelly (ish4), Madsen (1979}, and Prator with
Celce-Murcia (1979).

1

The torn ' Nirect Hothed " iz mare widely used than "Direct Approach,®
bowever, Lhis Iz really an approgch--nol o melbod--11 we Lollow Anthony's
(1563) delinilious.

?

The tern "humenistic’ bas two mesnings.  One meaning melere to the
humanitias (f.e.lilerature, philasophy, history, etrn.} The other relers Lo
that branch of paychalagy concerned with the rele of the socio-affeclive
domair in human behavior. 1t iz the latter meaning that iz being referred to
here.

(&3
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