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Motivation is such a basic factor in lunguage learning
that I cannot see how any Leacher could aveid being concerned
with his pupils' motivation. If we want to become fully aware
of the role played by moativation in any language-teaching situ-
ation, we need only remember what l.con Jakobovils says
about it.® Analysing what he calls the 'learner factors', he
distinguishes four sets of such factors which, more than
anything else, account for the various degrees of success or
failure of a forcign-language learner; aptitude, inlelligence,
perscverance or motivation, and other factors. Basing his
anzlysis on the lindings of American and Canadian psycho-
linguists and the results of a variety of objective tesls,
Jakobovits is bold enough to establish percentages for these
four calegories and produces the following table:

Aplitude 33
intelligence 20
Perseverance or motivation 33
Other factors 14

Oue might of course express some doubl as regards
the accuracy of each of these figures, presented with great
caution by the author, but there is certainly some truth in
the overall proportions if ane judges from the teacher's ex-
perience, It is remarkable that the third category (perscs

I. A modified version ol 2 paper given at the IATEFL con-
ference held in London in January 1974. Reprinted from
Eng. Lang. Teaching J., Vol. XXXI No.2, Jan. 'T7.

2. Leon A. Jakabovits: Foreign Language Learmng {New-
bury llouse 1970},




verance or molivalion), which is our concern at the moment,
should come out with the same high percentage as aptitude,
that is 33 poer cenl or one-third of all the learner factors and
should seem to be much more important than the intelligence
factor,

We should not be too surprised, however, by the
importance granted to the motivation factor if we consider
that one of the main dificrences between first-language acqui--
sition in & natural sctting and the learning of & forecign lan-
guage in a schoo!l siluation probably lies there, Motivation
towards acquiring the mother tongue is casily shown to be
very slrong indeaed in the young child. IL is part of his
strugpgle for life, as the satisfaction of his basic needs can
best be obtained through the acquisition of an eflicient means
of communication with the osutside world. The mother tongue
also represents for the young child a key to his discovery of
his environment and to his cognitive development, as has
often been shown by psychologists. Motivation is no problem
in first-language acguisition: it is given by nature together
with the innate capacity to acquire the language of the
environment, Onc may speak appropriately of primary
motlivation.

When we Lurn Lo foreigna=language learning, we
notice that motivation is quite a different matter. We are
faced with an extraordinary variely of molivalion from one
group of pupils Lo another and within each group [rom one
individual to another. There is a variety in degree and in
nature, from the most highly motivated pupils to those whose
motivation seems to bé nil ur, even worse, who have de-
veloped a kKind of anti-motivation, if only through realising
their inability to learn the language. There are four main
factors in motivation: one which is not dircctly connected
with the classroom situation and throe which corrospond
to the basic componanls in the Leaching silualion, i, ¢, the
learner, the method used, and the teacher,

The socio=linguistic context is the [irst imporiant
factor. When the learning of a foreign language happens to
play a vital role in the life of the country (in countries like
Sweden or Denmark) there is no doubt that this is 2 power-
ful motivating power in itsclf. Little can be done about




this first factor. The sccond factor, the lcarner's natural
aptitude for lunguage learning, can hardly be altered either.
By contrast, onc can easily influence the third factor, the
method used. We all know that some methods have a greater
motivating power than others. It depends very much on the
way the method takes inlo consideration the learners’
inlerests and possibilities: the closer the connection belween
method and learner the higher the motivating power,

We are now left with the fourth and last factor, the
teacher. | am inclined to consider this as the most important
one. It has often been observed that the same method is
successlul in the hands of some teachers and a complete failure
with others, all other things being equal, It seems thercfore
appropriate lo ask ourselves why.

I cannot agree with Jakobovits's sweeping statement
thil ‘the problem of how to handle the "unwilling™ student is
not onc that the forcign-language teacher is likely to solve by
his own activities in the classroom', Yet the disagrcement
is only apparent. The kcy word in the above stalement is of
course "activities’, which is something guite different from the
teacher’s atlilude, my main concern when | talk about the
teacher's responsibility.

After listing the five factors which contribute to the
studenl's motivation or perseverance, L. Jakobovwits adds
the two following sentences: 'Therc is one important area
where the teacher does have some influence on perseverance
and that is the extent Lo which he is responsive to the factors
just considered.’ The [ive factors analysed by the author were
labelled: need achievemenl, attitude toward tcacher, intercst
in second-language study, attitude towards the foreign culture,
ethnocentris:n, and anomie. 'The politician's time-tested
adage "If you can't lick 'em, join "em", admirably expresscs
the attitude of the forcign-language teacher who is "aware”
and “"with it"” in this age of the New Student.’ That is cxactly
what I have in mind when | ask the question: how is it that
some teachers will fail in a given teaching situation and
others will succeed, using the same methoed and leaching the
same pupils?

One can imagine several ways of answering that




question. An ebvious and cfficient onc would be to carry out
an objective analysis of the teacher's performance in order to
discover the deficiencices in his teaching technique and perhaps
in his mastery of the language taught., Such an analysis is
bound to provide valuable clues and can help to influence the
teacher faclor {avourably, Yet if gur chief concern is the
pupils' motivation, it may be interesting to take into considera-
tion the pupils' opinion about their language teacher. If one
wishes to avoid the awkward situation of pupils becoming their
teacher's judges and being invited to say what they think of
Mr So-and-so, a good way to do it is to ask them to draw a
detailed portrait of an ideal language teacher. One may
assumec that the main features that will emerge will have a
great deal to do with those qualitics in a language teacher
directly connccted with the pupils' motivation to learn the
language. As with all enquiries of this kind, the larger the
population inlerviewed Lhe more relizble the resulls obtained.

In 1969, a German teacher in France, M. Yves
Bertrand, asked some 300 French students of school-leaving
agc how they imagined the ideal foreign-language teacher
and hc published the results of his enquiry in an article in
Les lanpues modernes (Mars-Avril 1970). 3 Among the
characteristics of that ideal teacher were the following:
he had a youthful character (whatever his age); he was
highly cultured and bent on developing his pupils' culture;
he helped them to succecd in life; he made them understand
and have sympalthy for foreigners; he dealt with present-
day problems and made them forget the restricted world
of the school. These were interesting results which had
probably littlc to do With what could have been noted down
by an outside observer analysing the teaching techniques
of those students' teachers, Yet the population was rather
Iimited and belonged to a very narrow age-range. I had
the idea of applying the same technique of enquiry to a
larger and more varied school population.

The opportunity was given to me when I had to
carry out an cnquiry on the usc of audio=visual methods

3. Y. Bertrand: Le professeur de langue ideal, in Les
langues modernes (March-April 1970).




of English in French schools, in preparation for the Council
of Europe symposium to be held at Pont-i-Mousson in 1970.
I gathered information from some fifty tcachers who had a
fairly long experience of such methods. But I also wanted
to have their pupils’ opinion about it and worked out a
questionnaire which was filled in by 1, 000 boys and girls
aged from 12 to 17. They were asked to take a position for
or against audio-visual methods. As my chief concern was
to try and find out whether the use of such methods was
having a positive or negative influence on the attitude of
pupils and tecachers and the relationship between the two,

I also added a second part, which was largely inspired by
Yves Bertrand's cnguiry, on the pupils’ definition of the
ideal language-teacher,

A list of twenly different features were suggested
to them in haphazard order describing contradictory aspects.
They were asked to classify them in order of importance
and to complete the list as they wished by adding whatever
other qualities they [ound important.

I will give you the first half of the list as it camne
out from the 1,000 answers, with the pupils’ classification:

1 the good language teacher makes his course
intercsting

he teaches a good pronunciation

he explains clearly

he speaks good English

he shows the same interest in all the pupils
he makes Lthenr participate

he shows greal palicnce

he insists on the spoken language

he makes his pupils work

hc uses an audio=visual method.

(R e AL E I TR N

[

We can [orget that tenth point, which was of course
ranked differently by those who had expressed themsclves for
or against audio=visual methads. Yet Lhe facl that it was not

4. D. Girard: 'Problimes psychologiques et pédagogiques:
le pointede=vuc des €ldves' in Enseignement audio-visuel
des langues vivantes: DBulletin d'échange ot de liaison.
(Institul Pédagogique National. Qctober 1970)
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ranked among the first items even by those who were most
favourable to audio--visual methods tends to show Lhal the
pupils were capable of making a clear distinclion belwesn
method and teacher and were well aware of the teacher's
responsibility, whatever the mcthod uscd,

My contcntion is that a carcful analysis of the
order sclected by the pupils in defining the good language-
teacher is bound to give us some clues as Lo what the teacher
should do Lo motivale his pupils. His [irst duty is, as we
might guess, Lo make his course interesting (this was
selected unanimously as the first point by all age-groups).

| The informalion wa can draw seams very vague indeed:
how does one make i languape course interesting? The
answer probably lies in pulling together the difierent
features which were ranked immmediately afterwards, We
can assume that pupils are motivated if they have the
feeling of learning good authentic language, cspecially
the spoken language, and if the teacher proves capable of
giving them a goad model, which he can make his pupils
reproduce. They want to understand what they are learn=
ing. After these basic requirements, we nolice quite a
number of points which were ranked [airly high in the list
and referred not so much to the content of the course and
the compelence of the language Leacher as to the special
quality of the teachar=pupil relationship:

- showing the same interest in all the pupils
(whatever their qualitics and weaknesscs)

- making the pupils participate in all activities

- showing great patience.

One may of course wonder whether these points
would have come out if the inquirer had not suggested them.
The fact remains that they were ranked very high, DBut
the best answer to the objection is Lo be lound in the
analysis of those qualities which were freely added to the
initial list, Many boys and girls took Lhe opportunity of
adding a few qualilies which, we may assume, werc of
paramount imporiance Lo them. Now here arc the
features which came out maost often among the twenty
or so added:




-

irom the 12-13 age-group:
- hc gives us information about the country (England)
- he shows sympathy for his pupils

fraom the 13-15 age-group: :

- hcis fair to all pupils (whether good or bad at
English)

- he is kind though strict and exacting

- hc inspircs confidence

from the 15217 age-group:

- he shows sympathy for his pupils

- he shows great understanding even for those who
have difficulties

- heis quite close Lo his pupils

Now the remarkable fact is the high degrec of coherence
between the different age-groups when the pupils wish to express
what to them is most important, A great majority deal with
teacheraclass-relalionship and the words 'confidence’ and
'sympathy' come again and again as a kKind of leitmotiv.

What conclusions can we draw from that enquiry which
will have a direct bearing on our topic, motivation, and the
teacher's responagibility?

We notice that three types of qualilies seem to be
emerging from the pupils’ conceplion of a good language-
tcacher:

1 he must offex a good model in the use of the foreign
language, espec:ially the spoken language

Z he must be a good technician of language teaching
in order to be able to
- make his pupils understuand
= correact their pronunciation and develop their
communicative skills
- stimulate activity in the forcign language

3 he muat also, and above all, be 2 good psychologist,
well aware of all his pupils' individual problemns,
capable of coping with them and of creating al all
stages an atmosphere of mutual confidence and
sympathy in the teacher-class relationship.




When the three qualities combine in the same Leacher,
he will have no difficulty in "making his course interesting',
which was, we remember, the [irst requirement in the minds
of the pupils who answered the guestiponnaire. Some of the
vagucness we found in that requirement (what do they mean when
they want the language course to be 'interesting'? ) has been
partly clearcd up, we hope, through out analysis of all the main
qualities advocated.

The [irsl two qualitics just mentioned are generally
developed by any scerious teacher-training course which aims
at providing the traince with a good mastery of the language
he is going Lo Leach and with the classroom techniques he will
need in order io teach that language in any useful way.

As for the third quality, we more or less know that
it depends very much on the personality of the teacher, which
ix the most difficult thing to change. We have all mel some
pcople whom we consider asx born Leachers, who are adored
by their pupils. We also know a4 number of Leachers who
seem quite incapable of establishing the right kind of contacl
wilh their pupils: how could they possibly motivate them?

We should nol, however, conclude that nothing can
be done. Leaving aside a small number of hopeless cases
where the only piece of advice that could be given would be
to try and {ind another job, it is my belicf that more could
be done for the great majority, in teacher-training centres,
to make quite clear what the pupils will be expectling {rom
their teacher. Psychological and sociological studies will
certainly be a help. But that will not be ensugh. The
trainee must be cquipped with a hast of practical hints from
experienced teachers on what to do in order to motivate the
most reluctant pupils. He must be convinced that motivating
his pupils is, at all slapes, his chief rosponsibility,

Such is the mosl important lesson | parsonally
draw from my small piece of research on the pupils' point
of view,




