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BRIDGING THE GAP BETWEEN THE FSL CURRICULUM AND,
THE READING CURRICULUM TN THE ELEMINTARY SCHOOL

Margaret Moustafa
Orange Unified School District
Orange, California

The ESL program and Lhe reading program in the elementary schools
are inseparable. It is Lhe function of the ESL program to match
meaning with oral symbols, It is the function of the beginning read-
ing program to match previously acquired oral symbols with wrilten
symbols, The two funclions are interdependent. The teaching of
visual symbois follows the Leaching of oral symbols. The programs are
interdependent, The classroom teacher usually does not have the time
nor the tools to Leach the oral language to the occasional ESL student
in her classroom. The ESL teacher, especially the LSL Leacher working
on a pull=out system, usually does not have the time to Leach Lhe
written form of the oral language; to do so would greatly reduce the
time she has to teach oral language.

Despite the interdependence of funclions and programs, there ap-
pears to be a gap between Lhe LSL curriculum and the reading curriculum
for clementary school children. Basal readers usually teach the word
can right away. [SL programs traditionally deal with can later. ESL
programs usually teach the various forms of be and the presenl progres-
sive tense in Lhe beginning, Basals usually teach them later. Voca-
bulary items overlap by chance rather than design.

How can Lhis gap be bridged? Bilingual education is one bridge.
Bilingual education enables children to Tearn to read in their native
language while they are acquiring oral competencies in English. Yet,
bilingual education is not feasible for all languages thal come to our
schools. It is not feasible to have bilinqual education for Koreans
in Orange Counly or Arabs in Kern County. Lven when bilingual pro-
grams are feasible, such as bilingual programs for Spanish speaking
children in Southern California, not every child who would benefit
from such a program is in a school which has such a program. Many
Spanish speaking children Tive in attendance arcas which do not offer
Bilingual programs even though their school district may have them.
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How can the gap between the ESL curriculum and the reading
curriculum be bridged for those students who are not reached by
bilingual programs? Some suggest that the classrocm Leacher should
wait 0 teach limited and non-English speaking children reading until
some unspecified time in the future when they "speak" English. To
follow such a suggestion would be to Tose an invaluable opportunity.
As the students get older il becomes more and more difficult to
deliver a beginning reading program to them. The Tower grade (1st
to 3rd) elementary classroom Leacher devotes a great deal of her time
to teaching reading. It scems wise to take advantage of this oppor-
tunity for the sake of the students' academic survival.

Roach Van Allen and other working in the field of reading have
developed the Language Fxperience approach, The Language Experience
approach matches the language of the child and the Tesson by writing
down the exact words of the student's spontaneous speech and then
teaching him Lu read the written symbols for his own oral symbols.
This approach cnables the teacher Lo discover the student's Texicon
and syntax and hence what part of Lhe language he can be taught Lo
read. It is probably the perfect malch between the Tanguage of the
child and the lesson which makes the Language Experience approach so
successful with the language different child. Tt is an individualized
and simple technique which can be implemented by either a classroom
teacher or a trained aide.

It is suggested in this paper that the ESL profession develop
another Lechnique. Tt is suggested that the FSL profession system-
atically teach the oral form of that particular Texicen and that par-
ticular syntax in a particular basal reader before the wrilten form
js presented by the classroom teacher. It is suggested that the ESL
profession actively collaborate with the classroom teacher and her
program through re-ordering what is taught in ESL classes to meet the
specific needs of a speeific reader. Such a practice will be referred
to here as Bridge English.

On one hand Bridge English breaks with ESL tradition by re-or-
dering conventional curriculum sequencing. On Lhe other hand, it is a
natural extension of ESL traditions. The ESL profession has tradi-
tionally taught its students to read that portion of the language it
has [irst taught orally. It doesn't wait until the students have
nalive command of the oral language to introduce that part of Lhe
writlen language which the students know.

Bridge [nglish is not being suggested as a substitute for an FSL
curriculum; a well-designed [SL curriculum should offer much morc
language than any particular language embodies in any one basal reader.
Bridge English is suggested as an addition to the ESL program. IL not
only helps to close the gap butween the ESL program and the ¢lassroom
reading program, it also enriches the ESL program.
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In contrast to the Language Experience approach which first dis-
covers the Tanguage of the child in order to teach him to read, Bridge
English first analyzes the language of Lhe target text and develops
oral Tanguage lessons to make this lanyuage meaningful to the child.
The analysis proceeds at two levels: lexical and syntatical.

The following is an example of Bridge Fnglish developed for a
segment of a specific reader, McMillan's Series R.

Problem: Series R, Level 4, pp, 4-13

-

I can
I can jump. Can you jump, too?
I can ride. Can you ride, too?
I can run. Can you run, too?

I can read, Can you read, too?

Analysis

vocabulary from previous lessons: jump, ride, run

new vocabulary: read

new syntax: can for ability in a declarative sentence with I
can for ability in a question with you
too

Suguested FSL Activities

1. Objective: read
Jemonstrate read by reading the students' name tags. Then ask
them to read the tags.

2, 0Objective: "Can" for ability in a declarative sentence with "I"

Demonstrate with two jars, onc which has the top glued on and one
which does not. Open the unglued jar and say "I can open this." Try
to open a glued jar and say "I can't open this." Give the two jars to
each student and Tet them repeat the process.
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3, Objective: "too®

2. Demonstrale with several unglued jars. 0Open one jar and say
"I can open this.® Open another jar and say "I can open this, too.”
Continue with all the unglued jars using too each time. illow the
students to do the same.

b. For enrichment, at another session repeat the activity in
2.a. using several glued jars, saying "I can't open this... I can't
open this either... T can't open this, either," etc.

4, Objective: "Can" in question word order with "you®

a. Demonstrale by having your puppet ask you “(an you open this?",
replying "sure," and then opening it for him. Have one child sit at
the other end of the room. Give another child an unglued jar and tell
him"ask so-and-so (al the other end of the room) to open this." Guide
the child to cross Lhe voom and say "Can you open this?" to the other
child. Guide the seated child to say "sure." Repeat Lthe process
until every child has been senl across the room.

b. Repeat the activity in 3.a. using the glued jars and guiding

the seated child to say "I'm sorry. I can't." after failing to open
the jar.

Problem: _Series R, Level 4, pp 14-21

You can, Too
You can't run.
You can ryn. But you can't jump.
You can run and jump. But you can't ride,
You can run and jump and-ride. But you can't fish,
You can run and jump and ride.

And fish.

Analysis
new vocabulary: fish (verb)
new syntax: . can for permission/ can't for denial of permission

and connecting two parallel structures




but connecting one affirmative and one negative state-
ment

Suggested ESL Activities

1. Objective: "Can" for permission/ "can't" for denial of permission
a. Use a modified version of "Motner, May 17° Give one child a
spinner with a board 1/4 red and 3/4 green. Have the other children
line up at the other end of the room and guide them Lo ask one by one
"Can I take a slep?" Guide the child wilh the spinner to spin it and
say "Yes, you can." if the spiner stops on green and "No, you can't"
1£ it stops on red. MNext round guide Lhe children to ask "Can I take
two steps?", etc. The first child to the other end of the room wins.

b. Vary the game with pictures of Lthe previously Tearned verbs.
Use masking tape to lay out a large grid on the floor. Put one verb
card in each square of the grid. Guide the children LO ask the child
with the spinner 1f they can do the activity pictured in each squave
(Can I fish?, Can I jump, etc.). Each time he gets permission to do so
have the child act out the action pictured and proceed to the nexl
square.

2. Objective: "and", "but"
2. Tnis drill anticipates the use of 1ike in subsequent Tessons.
Introduce the names of several food items using pictures. Demonstrate

and by saying as you point to the pictures "I like pudding and peas.”
Guide cach student to tell you two things he Tikes.

b. Demonsirale but by saying as you point to the pictures "T Tike
pudding and peas but I don't like corn.” Guide each student Lo express
his own likes and dislikes using the same syntax.

c. The previous lesson on Loo can be re-inforced by varying the

sentence pattern at another session to "I Tike peas and I 1ike potato
chips, too." -

Problem: Series R, Level 4, pp 22-29

Dogs
1 like 1ittle dogs. Little dogs sit.
I 1ike big dogs. Big dogs jump.

Liltle dogs jump, too.

Jump, little dogs, jump!
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Down, little dogs, downl
Sit, little dogs, sit:
Down, hig dogs, down!

1 Tike 1ittle dogs.

Analysis
new vocabulary: little dogs, big dogs, down, sit, like {verb)
new syntax: adjectives
commands peculiar tou dogs
habitual action {or characteristic action) of 2 group

Suggested CSL Activities

1. Objective: ™like" (verb)
This was taught in Z2,a. in the previous Tesson.

2. Objective: Adjectives
Use the pictures in the text to illustrate "big dogs™ and "Tittle
dogs."

3. Objective: Commands Peculfar to Dogs (down, sit. jump)

Using a dog puppet, give Lhc commands Tump", "down" and "sit."
Manipulate the puppet to "obey." Give the children dog masks or cars
or tails to symbolize their role-play as dogs. Ask the child-dogs Lo
“sit," elc. Then let other children give the commands. Extend the
command Lo “Jump, dogs, jump," "Down, dogs, down," etc.

&, Objective: llabitual Action Characteristic of a Species or Group
Teach the words fly, run, and hop by saying T am Tlying," ctc.
while demonstrating Lhe actions. Command the students to fly, run and
hop. Let them command each other (or you).
Teach the nouns birds, rabbits, and horses through pictures.
{Note the three types of regular plurals 7z/, /s/ and /jes/ are introduced
here.) Say "Birds fiy,” "Rabbits hop," "Horses run.® Ask a puppet
“What do rabbits do?", etc. Have the puppel answer “Rabbits hop," etc.
Ask the children the same questions and guide them to respond as the

puppet did.




Problem: Series R, Level &, pp. 30-35

The Little Man and the Big Man

p. 32 The Tittle man jumps. p. 34 The 1ittle man runs.
He T1ikes to jump, He Tikes to run.,
He 1ikes to jump. He 1ikes to run.,
So he jumps. %0 he runs.

p. 33 The big man says, p. 35 The big man says,
"t can't jump. "I can't jump.
But 1 can sil. And I can't run.
I like to sit. But I can sit.
So T sit.” T 1ike to sit,

So- I sit,"
Analysis

vocabulary from previous lessons: man
new vocabulary: says
new syntas: he 1ikes (3rd person singular)
1ike to-+ verb
so {as a sentence conneclor)
use of the present tense to tell a story

Suggested ESL Activities

1. Objeclive: He says

Repeat the ESL aclivity where students ask "Can T take one step?"
but guide the students to direct their questions to a "helper" student
rather than to the student with the spinner, Guide the "helper" to go
pver to the student with the spinner and ask "Can so-and-so take one
step?” Guide the student with the spinner to respond "Yes, he {she)
can®™ or "No, he (she) can't" according to what the spinner says. Then
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quide the "helper™ to return Lo the student whe asked the gquesLion and

say "So-and-so says 'ves'" or "So-and-so says 'ne'".

2, Objeclive: He likes

2. Extend Lhe LSL activity where students describe their likes in
foods. Demonstrate the new language by saying to a puppet "What does
so-and-s0 1ike?" Have the puppet "ask™ that student “What do you Tike?”"
After the student replies "I 1ike such-and-such", have the puppet
"report™ back to you "He 1ikes such-and-such." Then ask a student
what another student likes. Guide him to ask the other studenl and re-
port back to you as the puppet did. Guide the students to substitute
"ne" and "she™ for the names of the students.

b. lor enrichment, usc the same technique to talk about dislikes
in food, using the negative response "He (She) doesn't Tike such-and-
such."

3. Objeclive: Like to * verb

Vary the ESL activity where students describe their likes in food
by substituting pictures illustraling verbs. Include pictures of ac-
tivities in the basal (fishing, jumping, running) as well as picutres of
activities children like {skating, riding a bike, etc.) and dislike
(washing dishes, making a bed, etc.), Proceed as in the activity where
likes in foods is used.

4. Objective: "So" as a sentence connector

Demonstrate the words tired, sick, atraid with actions and pictures.
Draw them on flash cards and drill them.

Lay pictures of home, bed and doctor in different sections of a
masking tape grid on the floor as the onme used in the "Can I?" game.
Standing in front of the grid say "I'm going Lo my home" and go to the
first picture. Say "I'm going to my bed" and go to the second picture.
Say "I'm going to my doctor" and go there, Then say "I'm going to my
seat" and sit down,

Khen all the vocabulary in the above two paragraphs has been mas-

tered, pick up one of the adjective flash cards and go to the appro-
priate place. Saying "I'mtired so 1'm going to my bed" or "I'm afraid
so I1'm going to my home," etc. Let the studenis choose cards and
repeat the process.

5. Objective: Use of the present tense to tell a slory

TMake a picturc LOOK, drawing one 11lustration per page. On one
page sketch a buy jumping, on the next a boy running and on the next a
boy sitting. Then sketch a girl jumping, running, and sitting. Choose
an actor and an actress from the class. “"Read" the pictures to the
class (The boy jumps. He runs. He sits, The girl jumps. She runms,
She sits.) Have the actor and actress do the actions as you "read” the
pictures. Let the sludents take turns "reading® the pictures and
acting the parts.




Bridge English may not be feasible with all basals. I will not
be feasible, for example, with basals which randomly introduce a wide
variety of syntax. Nor will it be feasible with readers which follow

2 sequence which does not parallel Lhe child's language development.

If an ESL teacher is working in an eanvironment where the classroom basal
used does not lTend itself to Bridge English techniques, it is suggested
that she and the classroom teacher select a basal develeoped for lTanguage
different children such as The Bank Street Readers which can be used as
a basis for Bridge English.

Bridge Cnglish lacks the simplicity of the Language [xperience
approach. [t is more difficult to develop lessons for Bridge Cnglish
than the Language Experience approach. It requires FSL specialists to
develop it, However, Bridge English can he used earlier in a child's
language development than Language Cxperience and it may possibly
take the child further, faster in his command of oral-written symbols.

Does Bridge Fnglish work? In one case the writer used it with a
ten year old native speaker of Laotian of average intelligence who
had almost no command of English, Acting as both oral Tanguage
teacher and reading teacher, she taught her to understand and read
fluently the English in the first year program of the llarper and Row
Basic Reading Program in two months time,

In another case, the writer team taughl with the teacher of an
eight year old hard-of-hearing native speaker of Spanish. The child
was illiterate in Spanish and had no command of English. Again, she
was of average intelligence. The classroom teacher (who was a hard-
of-hearing specialist) and the writer agreed that the writer would make
the language in the reader meaningful to the child orally and then the
classroom teacher would teach the written form of those words. Some-
time later the wriler had Lhe opportunity to hear the end product:
the child reading. She read all the material very well except the
word and. As the writer heard the child read she remembered she had
neglected to teach the chidd the word and,

. Bridge English also lends itself to group instruction. Since
Bridge English precedes the teaching of the written symbols, in-
dividual variations in classroom reading groups are not important.

In summary, there is a gap between the L[SL curriculum and the
reading curriculum in the elementary school. The classroom teacher
may bridge the gap with a Language Experience approach. The LSL teach-
er may also bridge the gap by sysltematically analyzing the language
of a target basal reader and developing oral Tanguage lessons from
it before the classroom teacher presents the written symbols for the
Janguage. Such an addition to the ESL curriculum may contribute to
the academic survival of the FSL student,
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