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Tn Part 1 of this article, I suggested that a learmer's per-
ception of and attitude towards the English language are likely
to change considerably as learning progresses, and that the
learning strategies employed arc likely to change also., At first,
only  simplificd bits and pieces of the language arc perceived
by the learner, who may manage to wmake apparent sense out of them
but cannot be fully aware cither of how they can be used ar how
they cannot, For example, the learner is unlikely to suspect
that the Present Progressive can be used for future time (MWe're
having a party next Saturday.”); that "It is a Chevrolet™ may
correspond to "SI es un (hevrolet™; or that "box" may correspond
to “palco” but not to “'caja de cobro™. Tn the carly stages of
learning, in formal study conditions, the leamer is likely to
be cautions and happier when he can work almost exclusively with
the rmiles or models viven by the teacher.

T also suggested that structural-sitnational approach to hasic
course teaching can create favourable conditions for learners
to reach some limited commmicative performance ohjectives, So
far, T have been concerned with learning, but in talking of a
structural-situational approach, 1 am now concerned with teaching,
In formal study conditions, tcachers traditionally attempt to
impose learning strategies on the students., 1 have said that
beginning students are likely to have little or no awamess of
how the items of English they first meet Fit into the wider
panorama of grasmatical structure and usage, and that they are

-

1ikely to he cautious - and happier following the teacher's

]'l‘hc first part of this article was published in Volume 2,
mrber 2,
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rules and models closely,

Beginners (adolescents and adults at least) also tend o
approach the lcarning of English as they would approach the
study of geography or any other schwol subject. A structural
situational teacher may, therefore, consider it his f{irst task
to train the students to leamn Fnglish 'his way' -by guessing
meanings from situational contexts (rather than expecting
Spanish translations and vocabulary lists to memorize); by
constructing sentences after models (rather than expecting
grammatical cxplanations and rules in Spanish); by listening
to and producing English sentences most of the time (rather
than talking about English in Spanish). T believe such a
teacher is largely justified in his efforts to persuade stidents
to learn Inglish his way, with a greater deal of time devoted
to performing in the language and very little to discussing
the language. However, it should mot he forgotten that soue
flexihility is always advisable and a little experimentaticn
cormendahle

After two or three hundred hours in classes, the learner
should be developing a broader perspective of the Fnglisa
language. lle should be aware of much of the complex patterning,
of regularitics and irregularities ("miles™ and “‘exceptions™),
ol the polysemy of rany words wxl sentences, of some alternative
ways of conveying the same mossage. lle should he able to
verfom soae simple commmicative tasks quite well: write short
letters, ask the way in the street, understand a simple airport
annmuncement, and so on. Indeed, if these statements are not
in any way true of learner, he should not pass to an intermediate
course. The fault may not lic with the learmer, of course, but
with the syllabus designer or the teacher.

Along with Lhis Lroader perspective of Lnglish and this
commmicative ability, the leammer is likely to leel ratiaer
impatient at learning new meanings and gramstical featurcs in
an elaborate fashion when he can sce a more divect way himsell:
far example, by definition or explanation in Fnglish, Also, one
canot he sure what is completely new for students at the inter-
mediate level, Different learaers will almest certainly have
had different exposure to Lnglish so that the teacaer cannot
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assime that all items in the syllabus are “new' for every student,
The student who has previously encountered the item may prefer

to tell the class ahout it himselfl rather than be told over again
by the teacher. Intermediate learners, even if they are conscious
of their short-comings and problems, are likely to want to listen
to the teacher and repeat after him less, and risk talking and
writing more themselves,

A sensitive amd realistic teacher should respond to these
characteristics and aspirations of intermediate learners, so that
how they learn is determined rather less by the teacher and more
by the learners themselves, The intermediate course teacher
should certainly attempt to impose learning strategies an the
students muich Tess than the hasic course teacher, Tt 1s also
wvorth bearing in mind that the basic course teacher's ciforts
=y not in fact determine what learning strategies the stidents
cmploy. Rather, he should offer a variety of ways for students
to overcome their errors and weaimesses and to expand the range
and flexibility of their English. On the other hand, the teacher
should still create classes which appear to the learners to be
well-nlanned and purpusceful,

Observation of actual teaching can be much more illuminating
than speculative discussion, Wwhat follows is intended to ve
something between a plan and a description of a sixty-jminute
intermediate class, It is fiction, but based closely on what
has happened in real classes T have given or ohserved.

CLASS 1

The teacher enters arxl makes the coment: “'(ood gracious.
Not many people here this morning! What Jdo you think has
happened?”  lic gets a fow sugzested explanations and the cosment
from vne student: It always is the same, Fvervhody is going
to be here in five mimutes, " The teacher asks the students to
do Exercisc 11 in the textbook (a2 mixed conditional £ill-in
exercize)., As the other stixdents come in, he gets thcm working
at the same exercise. BRelfore most of them have finished, all
15 students have arrived. The students then give the answers
orally. To one of the sentences (Jack won't go to the party
uniess Mary------ ), studeats offer the completions: ...unless
Mary gees™ and “unless Mary goes to it oo, The teacher says:
"Goodl" or simply ', .mless Mary d..”, and pauses with the initial
"4" formed. A stadent says: ''does', The teacher asks the student
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to repeat the complete sentence, Then he says: "You can also

say : Jack won't go to the party if,,...."". A studeat campletes:
"Mary doesn't'", The teacher exploits several sentences [rom the
exercise in a similar way. The teacher also asks questions like:
"Do you never go to parties unless your girlfriend does?' and is
Iucky enough to get the reply from one student: "I alwvays go to
parties unless my girllriend wants to go too.”" The other students

laugn.

The teacher also asks for the opposite of "polite” which
ocaurs in the exercise; a student offers "mpolite’ which the
teacher rejects. A second students offers “rude”, The teacher
says: ""Good! Does '"rude' mean f'rdde’'?" One student thinks it
does but the rest say it doesn’t. The teacher conflims that it
doesn't and asks: “'How would you say “‘rudo’ in English?”’ ‘The
students decide: 'rough''. One or two sentences using the word
are elicited.

This exercise takes about 15 minutes, Some stixlents take notes
about different points that comc up, The teacher writes two or

three 1s on the hlackboard 1ike this:
M, he wenky hewe. potied fhe exam.
This isTan '01d” pattern hut the class is having some trouble

with it. Notice the circling and umlerlining to emphasisc the
grammatical features, A short oral Jrill follows this exposition,

Then the teacher quickly draws a plcture on the blackhoard:

Students arc asked to suggest what might have happened. ‘“HMight
have" plus the past participle was practised intensively a month
before, Then the teacher tells a story. “This man, Frod,
quarrelled with his wife. You see, she spent all the house-keeping
money on clothes, So Fred quarclled with her and went down to

the pub, FHe drank too much, On his way home he started throwing
stones at the street lights. A policeman stopped him and he
punched the policeman on the nosc. The policeman arrested him

and now he's in prison,” The teacher checks that the students
have understood the story, eliciting explanations of “pub™ amnd
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‘house-keeping money’, lie asks a student to retell the story.
He continues: 'Fred wishes he wasa't in prison.  Would you
like to be in prison? Of course not, He wishes he hadn't
guarrclled with his wife. 'liat else does he wish he hadn't
done?" The students produce sentences like: "He wishes he
hadn't gone to the pub." 'He wishes he'd stayed at home,”

The teacher has to get some students to correct “has™ to "had”.
From time to time, students are asked to write sentences on the
blackhoard as oral practice continues. Then the tcacher sudklenly
asks azn older student: "'T didn't stwly very hard at school.

Did you?” The student replies: "No, I didn't"., The teacher
waits, smiling at the stwlent. After a moment's thought, the
student says: *'T wish I had studied hard...harder.” The tcacher
says: 'Be too." More personal examples follow from other stu-
dents. The teacher now writes on the blackhoard:

Fred (wihes) he hod stayed ak hevae -

.A& s !QIEﬂ al Laome. he warldet be
h:-PﬂbM -

The teacher explains: "Both sentences refer to the past, (o
something that Jidn't happen in the past. Frod didn’t stay at
home; he went out to the pub. lie didn't stay at home, but he
wishes he had staved at home. He Jidn't stay at home, but if
he had stayed at home, he wouldn't be Ln prison now," The
period of teaching “wish plus the past perfect” (the tcacher
having assumed that the item would he "new’ for most students)
takes ahout 15 minutes,

The teacher then hands out a supplementary reading comprehension
book and asks the students in pairs to answer the multiple
choice questions on a particular passage. Lle gives them ten
mimtes to do this and walks around encouraging the students to
discuss the questions in Fnglish, not Spanish. The students then
offer their solutions and vhere there is some controversy, the
teacher asks the students to locate the relevant information in
the passage. For onc guestion, the relevant information is
contained in the phrasc "was willing to help”. Asked for a
translation, most students offer “descaba" but onc or two give
"estaba dispucsto", The teacher asks a student: *1f a rich
relative invited you to spend a holiday in Europe, would you say
you were willing to go or you would like to po?’ The student
hesitates and answers: "I would like to go.'' The teacher asks
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Aother student; “And if someonce asks you to nelp him to paint
his house?' The student replies: 1 say 1 am willing to help,
The teacher says: "Yes. You would say you were wi lling to help,
Dees that mean you wanted to ielp?” A good student replies:
'"No, not necessarily,*

Then the teacher reads through the Passage aloud, hreaking
off to ask for an altemative way of expressing a particular
idea, checking the meaning of words by asking for opposites,
definitions or translations, The teacher als0 asks personal
questions where aporopriate, The activities based on the
reading passage take zhout 29 minutes,

The teacher now Says: "Suopose Juan had won (irst prize in a
PoCtYy competition, Wt would you say to ivim? Maria?' AMaria
looks blank, "Anyvne ¢lse?” A student ofTers: 'y really like
to congratulate you on winning the poetry prize, .Juan," The
teacher says: "That's right, We looked at ways of congratu-
1ating people last weck, Now suppose you've 8ot same bad news
for sameone, Pepe has just faijed an Fnglish exam and you've
8ot to tell him, ¥hat would Jou say to him?'  Students
suggest: "You failed (he Inglish exam, Yepe, T'm sorry,” "Iy

id you've failed the Inglish exam, Pepe,” ‘fhe Leacher
suggests: "Why not preparc him lor the had news and then tell
him? For example: I'm afraid T've &0t some rather bad news for
you. You didn't,..." The teacher then drills this formala,

tituting failure to geL promotion, a Tost hook and S0 on,

Altermative formulae are then discussed: "I'm SOTTY Lo have to
tell you this, bur,,,." The class is now coming to an end, The
teacher asks the students to be ready to discuss the place of
women in society in the nexs class. He points out that men still
dominate in Public Tife and asks the students to think (1) of
Teasons why this is so and (2) how this situation is changing
{or not),

CLASS 2

In the following class, the teacher handles “I wish T lived,.. "
and "I wish you wouldn't,, ™, explaning that in the first the
A is impossible (or the speaker feels it is), and in the
second the speaker fesls that the person addressed may respond
Ly T wish you wouldn't 5peak soloudly’ is very similar
to "ﬂ’mldy you mind not speuking so Loudly?™"' “lhe prammatical
and semantic similarity of "T wished T lived.,.” and If T lived
»-.-" is discussed, A {111-in exercise practising “wish™ and
conditionals is set, The topic of women in socicty is then
3 » first in Froups of four or five and then in the wiwle
class, A taped dialogue is then played to the students und
their comprchension js checked in different ways, including the
Students writing occasional sentences on the blackhoard, Thais
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often hielps to reveal and clear up misconceptions, cither of
meaning or grammar. Tinally, ways of giving bad news in a

formal letter (""Su are sorry to have to inform you that.,,” etc,)
are discussed, practised, and cumpared with informal, spoken
formulae. At the end of the class the students are reminde] to
hand in their brief buok reports in the following class. This
task was set three or four weeks previously,

The reader may disagree with many aspects of the intermediate
teaching described above. In my opinion, however, it has a
nuber of virtues. It exposes the students to a great deal of
varied Fnglish without going beyond their capacity. They
listen to U teacher, to recorded materials, to each other; they
read from the blackboard. from the texthook, Mrom reading
comprehension books, from simplilied readers, ‘The teacher
frquently camments on the language and the students are free to
ask questions abhout the language itself and how it is used. The
students are also given ample opportunity to use Fnglish com-
muicatively rather than just practise structures and usage for
their own sake. The students usc Fnglish to talk about the
language as well as to discuss topics of common interest and
books they have read. In daing so, students cxperiment in
finding words for the ideas rather than ideas for their words,
They take risks and make mistakes, but with the teacher and other
students monitoring their English and helping when necessary,

During free production, students will make some ervors which
aremerely slips of the tongue, others which are developmental
errors that will be corrected in time, and yet others which are
fossilised errors which have gained 2 nemanent place in the
studeats' Inglish, Frrors of the first Kind shorld normally be
ignored (except in written work); crrors of the second kind may
somectimes he ignored], but may be self-corrected hy the student
concernax] or by Lhe teacher; errors of the third kil are often
best hancdled by forussing the students' attention on the »roblem
and explaining very clearly what he is doing wrong, IL is not
always clear, of course, which errors are of which Kind, Slips
are usually not recurrvent; developmental errors arc usually in
items recently acquirexl, or in attempls to say something for
which the most appropriate form of expression has not yet heen
encountered; fossilised errors are highly recmrrent and often
in items taught a long time helore,

Apart from giving wide exposure, ample opportunity for
communication and the chance to experiment and correct one's
own errors, I would argue for further merits in the style of
intemmediate tcaching described ahove, 1In the areas of grammar,




lexis and usage, the stixients should be acquiring a clearer
preception of the systeas of the languapge, At the same time,
grammatical and lexical skills and knowlexlge are being extended,
Key examples, drills, translation, explanations and s0 on,are
used in extension and remedial work, giving stixlents the oppor-
tumity to emplay a variety of learning strategies. [Lxplicit
attention is also given Lo ways of cxpressing different
commmicative functions, and to different styles of expression.

Above all, I believe that an intermediate teacher should
not approach his task from one angle only: Dy continuing, lor
example, with the same style ol teaching used at the basic
level; hy "intellectualising” the teaching by using only
gramar-translation and academic exerclises; by totally aban-
doning teaching strategies and just encouraging students to
talk and talk; or by teaching only “commmicative functions™,
The intermediate teacher should be the master of a bhroad
repertoire of techniques and should use a wide variety of
materials and activities in the classroom,

If there are no "methods" for intermediate teaching, there
are certainly none for advanced teaching, This is probably as
it should be hut it is nonetheless disconcerting for teachers,

Continuous exposure to a wide variety of Fnglish is essen-
tial for students to progress from the intermediate level
towards an ¢ducated native speaker's command of the language,
Extensive reading should form an important part of an advanced
course, Oral and written discussion of topics for their own
sake rather than for the sake ol practising Fnglish should
also be a kcy element. Students should de laced with the
problem of finding appropriate language to express specific
kinds of ideas in different types of communicative situations.
Some students, however, do not readily get down to rcading and
writing or do not participate well in discussions,

The ideal focus of attention for an advanced class may well
be a project or a scries of projects, The preparation of the
project can involwe the students in reading newspapers,
magazines and hooks, in discussing the material in class ad
in writing up theit rescarch, Points of pronunciation, lexis,
grammar and style will be handled within this framework, usually
with explicit explanation and dicussion and the giving of
examples, Unfortumately, ideals are difficult to attain, and
the enthusiasm of students ks not always lired by a project,
Also, the very challenge of the task may defeat the student's
persistence and language TesSCUrces.
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An alternative to major project work is a variety of short
and self-contained tasks, Here are a few examples,

(1) The teacher gives five or six sentences and the students
have to give alternative ways of expressing the same ideas;
this can lead to the discussion of specific structures.

(2) The teacher reads a passage containing information which
the students take down in notes; after a second reading, the
students write a sumsary of the passage.

(3) The students are given a number of extracts [rom different
sources, Their task is decide what Kind of text they come
from (giving reasons) and commenting on style, usc of lexis
and so0 on,

(4) The teacher says a word (“spring, for example) and a student
says the first word that comes into his head ('love", 'hed”,
"water! or whatever) and then has to explain the association.

This continues round the class.

(5) The students are presented with a problem sitvation; various
solutions are discussed and voted on, For example: Venice
is sinking., Should we

a) let it sink as it 1s too expensive to save it;
h) spend an imeense fortime on saving the city;
¢) spend less money reconstructing the city in a safer place?

Again, as for intermediate teaching, I would stress that a
varied approach is vital to advanced teaching. T can imagine
pothing worse for students than an endless string of reading
comprehensions followed Ly summary writing.

In conclusion, T would like to correct any impression I may
have given that T see the basic stage as heing clearly divided
from the intermediate stage, and the Intemmediate from the
advanced. Ubviously, each merges into the other, What I do
balieyve is that a serics ol hasic courses should have clear
performance objectives; this is especially important lor the
many learners who will go no further in the formal study of
English, A series af intermediate courses should have further
performance objectives (based on tie native-like usc of English
in a fairly wide range of restricted tasks), A series of
advanced courses should be aimed towmrds an cducated native
speaker's command of Fnglish, so learners should engage in
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many of the same language activitics that the native speakers
can, and how to cope with.
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"Situational lesson Plans™ - Davics, Roberts and Rossner
(Macmillan, 1873) - a simple, slightly outdated introduction
to structural - situational elementary teaching.

"New Orientations in the Teaching of English'~ Peter Strevens
(OiP 1977) - in which some consideration is given to differences
between basic level and intermediate und advanced level learning
anx] teaching.

"Error Anolysis and Second language Strategles’” - Jack Richards,
in "Focus on the Learner - ed, John Oller and Jack Richards
(Newhury House, 1973) - in which types of error arc distinguished
and the handling of error considered (particularly pertincnt to
intermediate teaching).




